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Founded in 1971^ the program «as -designed to. adlow 
Indian Health Service^ (IHS) trainees to take* as little o^ as much' 
. ttaining as they neetfed to fill their agency ^s *'reguire«ent? and their 
*ova career aibitdons* A full complement of courses leading tc an 
associste degree in Rental Health Technology was developed for the.^ 
center and. accredited thraugK central Arizona College. After 
encountering v.ari<^us f>roblems^ the program was altered to capitalize 
on the skills qpmmon td ,all effective direct service TOrkers^ but 
varied enough in content to satisfy .field specialties* The Center 
staff also became more responsive to field regues'ts for brief 
programs serving immediate field needs and worked closer vith' 
specific agenciejs in the field. ^This report summarizes 'the program's 
. begiJining and re-orient ationr the status of mental health technicians 
in f ?.scal year 1975, and the Human Services movement at la'rge. 
Appended are two articles on mental health technician traininjg and 
the American Jndiran, and the roles and future training needs •ol such 
^ tfe'chnlcians in the IBS; a curriculum plan for mental health 

technician training; a synopsis of the Desert Willow Training Center 
.program; a proposal for the ^ro-gram's- modificatiori and expansion; the 
Human Services orientation and guidelines ^f^r certification;' outlines 
for courses on, Human services and applied psychology ^ith emphasis on 
counseling' skills; k list^'of program .activiti^ for fiscal year 1^75 
and 1'9*76; and a sample of an organizational develcpiept workshop 
•'outline and follow-up. (HQ) ' • ' * 



* ' . Beproductions supplied by EDES ,ar^ the best that can be made ♦ 

* \ from the original document. * ' ' ^.-^ 
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Mental Heai^'Tecflmician Training and the American Indiai?- 

^CurrjLculuia Plan for Mental Health Technician Training - 

Mental Health Techniciajja in the, Indian Health Searvice: A 
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•J / . - - — ' - , • . 

Mental Ifealth/Techjiician Program 

Desert Willow Training. Center - . . 

' ' \^ ' ^ ■ Past/ Present, Suture 

The Mental Health Technician program' was founded in 1971 
and^designed to allow Indian Health ServdL|i^trainees to take 
"as little or as much training as they needed to f 4.II, their 
agency's requirements and their own care^ ambitions. A fuiX 
complement of courses leading to the associate degree in J^ental ^ 
VHealth Technology was developed for Desert Willow Training Center 
,and accredited thtough Central Arizona College (see App^dxxes 
A & B) . , ' ' [ - 

During the *f irst^year and a half , - oniy the Phoenix "^ea 
contracted for full participation in the ptogram. Later, the 
Albuquerque Area sent their mental health work^prs, but tihe 
remaining Iiidxan Health Service Areas / for a variety of .reasons, 
\had minimal participation. Consequently, in Order 'to mtilize 
the program's' resources to the fullestr^:S^Sg g^:rany e,^^^f^ 



trainees with different .Jbackgrounds and needs were admitted/ 
Almost >alf the trainees were non-IHS employees at any given 
, time after the second year of operation. ^ ' ^ 

: > ' f ' r 

^ A yarietyi-of problem^ in scheduling, coordination, etc* 

(see Api^endix ^) developed, but in any case, we came to 

realize ^ were unrealistic in our original formulation of. 

* I , ' ' • • * • 

^the^progr^. ^i^For example: , / 

. . r*" * * ^ * ' ^ ^ 

_ \y When , thd curriculum is" f ixeff, it^ is ^^e • > 
characteristics of ^thp trainees (their valines, and • ^\ 



experience) / when they enter the program that 
pfdunarily determine the outcome of the tra4Jiing 
expefienc^ (c^f. Jixelrod et* al., 1969). Since 
*we* did not select the trainees t the curriouliim ^ - , , 
^had to be more variable and individpalizfed^ ^ 

2. SimijLarly/ iinjess the students are fairly 
homogeneous in learning style an^ experience, it 
is unrealistic to expect them ^o leaifn in 'accordance 
-with flow charts or boxes carrying the idbels of * 

, p^ticular coxirses and arrangfed' in partixinilar Order. 

- More commonly, trainees vary* in mode and rate of 
learning and fiien ^only accept operationally wh^t is 
personally meaningful ' and useful to them/ Again/ it - 
was necessary to re-examine ou2r teaching efforts— 
particularly the ^'Back home" experience of the trainees* 

' ' t ^ - * 

^ 3. Perhaps most importantr the whole process " 

^ * • «■ . ^ 

of becoming a clinician — or humeijt servicea worker — ; 

is far more a personal" enterprise and fcir less a func- . 



=^== - ^cgt^^ofe^ ^^^ ^ fyA4T>^nq program lobks like on paper 
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{fi^. Struppjr 1974) . The ixaa^ee niight learn parti- 
cular tecfinigues and thteorieS, but if jbh*y do not fit 
with his cultural set, *ge3Sso^al^ asniratibns aind work 



situs^tion, the most signiS:cin^E"*ztBpects eft the trainiftg 
entei^prise are lost, both for the trainees -and his 

' agency. Consequently, we had to Jcind bett;e3r>6?a^;s_of 

* ^ } 

bringing the work situation, the trainee's personal- ' 

'characteristics and ihe curriculum content closer 

together. ^ * . - 



5' 



Program Re-^-orientation . ^ ^ 

f By. 1974, we had sufficient experience with ^ffer&^it kinds • 
of workshops, modularized courfees, alternate ^ non-JHS training 
centers / instructional styles and varieties of trainees^{CHRs, 
CBMsj mental health professionals) , to put together a program . 
proposctl that capitalized on jbhe skills' common to all effective 
direct service, woifkejrs (e»g., skills in listening, when, and how 
to give advice, when arid how to reifer to others) > but varied 
enough in content to satisfy field specialties, duch as^recre- 
ation leader, alcoholism counselor, mental health worker (see 
Appendix BX_.., A two week "Introduction to Human Services* course 
was drafted * (Appeiidix G) and scheduled for^,November 1974 to see 
if-Jbhe concept would work* However , the course' had to/ he pbsT:- • 
poned •until April 



il 1975. 



. In the meantime, "^Arizona State laws governing- tuition and 
college class procedures cjianged. Qui; of state students takijUg 
7 "crfedSt hour's .or more would be charged $52*00 per credit hour 
up to a maximum of $525.00. Formerly there was no'^cheirge of 
any sort for accreditation. .The Mental Health Technology program 
at Central Arizona College would be phased out diiring 1975, 
although a new 'program, taking into account' the. changes, could 
be introduced' at any time, no new students working .toward a 
degree in 'Mental Health Technology could Jbe admitted" in^p the 

♦ • * 

old program after the Spring session, 1974. 

Activities of the Desert Willow Training Center mental health 
staff ^ave also been changing (see Appendix J ^pr^ outline* of 
activities if or Fiscal Year .75 ancl projected Fiscal Year 76) . 



We have become more responsive to field requests for brief 

programs seirving immediate field needs. We have worked mpre 

*• r : - ^ * " ' ' . ^ ' ' 

closely with specific agencie^s in tjie field. ^We are. more 

closely identified with Coingiunity Health Representative and [ . 

' - . ■ _ < ' i ■ ~ , ■ 

tribal en^loyee training. These experiences have confirmed ^ 
our belief in 'the. plans we have prpjected fpr* Fiscal Year 1976 
(see Appendixes F & J}.» Essentially, we plan to 'extend the " . 
Hiaman .Service, Concept/ es^an^ our £ield services and moye ^ 
slowly in offeriiig any elaborate, long rapge program (but 
]&^f;epcu:ing the groundwork for such a ^program if it is needed) . y 



^Status of Mental Health Teerhnicianss Fiscal'^Year 1975 



Between May, 1971 and May,. 1974, 41 trainees entered the 

iiental Health Technician program.. Some w^ted just the basic 

* * * 

three week course or a practicum or two, others a career 
certificate and still others, an associate degree and more. 
5ome^ trainees did very well academically^tut not so well in ^ 
personal growth and maturity. Otfiers ^developed 'remarkable 
skills in working with people, bait were" not^ so successfttl in 

articulating theory. Most trainees developed themselves along 

' ' ' . ^ - \ * 

several lines. But how successful has the program beep din. 

Biding trainees... "to function effectively in a variety of . , 

positions in social services, socfial ^development projects,, 

rehabilitatian agencies .?** / 

Qualifications: . ' / * • - ' 

Approxiiaately 75% Of the participants in the Mental Health 
.Tecj^nieian program ^e, working xn^iiman, servi&eg- in or near_ 



reser<^ati6ns. , According to supervisory' rating^ aXl ate * ' * ^ 
^erformxng at^the accept.able to exceptional levels. Fout. * 
trainees have enrolled in or are enrolling in universities 
thx'S year. Three lost their jobs—whereaboUts jSxiSCn6\fn. ' 

Pne is a housewife, another on maternity leave aijd a third 
._^on extended sick leave. One is now deputy sheriff and* a ' 
parttiiner mental health workerv ^nd one is deceased. 

All trainees have ^ither^ initiated or aided in the devel- - 
opment of new commxznity projects. These projects ii^anged from 
"Kie construction .and implementation of recreation ahd human • 
^ services centers to Jthe development of volimteer programs for 
teenagers. t . * 

'All trainees completed the basic three week course; 32 / 
completed a minimum of one semester college egxxivalents; 24 

con4)leted a. minimum o£ one year ^college equivalents and,ea^n^d. 

t : 

the career development ceirtifica'te xn Mental Healih Technology; 
eight ^cnopleted all requirements for the associate degree in , 
Mental Health Technology and 11 mor^ could complete the associate 
degree this year. 'All of . tAis work' was dbne while they were* 
fully eni^^lpyed. ^ )^ • • _ ^, ' 

The Mental Health Technology program -Vill have ful^filled^ • 

, ^ ^ ^ ^ . »- — • 

all its commitments ta trainees by the latb^ part of 1975. 

^ ' ' . - * / o 

At .this Stage/ the trainees primarily need guidemce to select^ 



appropi^^Late courses available elsewhera to complete their 
program. All tSe coiirses unique to the Mental Health Technology 
program, however, have bpen taken by^ or are currently i^ing • 
, completed by train^s still actively involved with Desert Willow 



Training Center (see Appendix I) . 



Human Service Movement at Large - / _ ' , 

Once it was recognized that the country's needs for mental, 
heall^ services were unlikely to be met by incre^^ingT.the. riiambers 
of txaditipn^i mShtal health prof essiorials (Albee, i|59)7 ^evef^l 
•e^cp^riments ,to ii^crease the non- traditional jSental health manpower 
pool were, undertaken (c.f. ,^ Gardner & Riessman, 1991', 1974; . 
Pattispn _&.Elpers, 1972). For example: 

l^onrdental health prof essionals' such as general " 
physxcxans, nurses, ministers, were, exhbrted to exp^d' 
their practice to include" Cental health problems .^^ut 



these professionals already had enough work to do^ liaison 
with mental healthr prcff essionals did not devfelop and con- 
servdtive' forces among the mental health professionals * 
stymied iimovatioru- It was clear, though? that a variety 

^ of ^^oiranunity agents had significant helping skills and 
could manage 'major mental health problems "within the 
context of their rolesv ^ ^ 

2. _ The idea that people with natural abilities and 
broad life experience could learn to ftmction as mental 
health counselors without extensive foinnal sphboling 
prolnptied the recruitment of hous'ewives to ^larg^ the 
manpower po61* Althqugji these projects demonstrated that x 
housewives witJi intensive inservice training welre quite 
effective in th^ counselor rale. (Rioch^YlS 63) , .their 
lack of fonpal professional credentials prevented them ^ \ - 

,^ from being utilized very widely (Grosser, Henry & Kelly, 



- ^ 



' . " Si )Th^ poverty programs of the 19&0s which' 
.supported" the creation of new jobs alSo^^timul^ted ' ^- 
e3^eriments fo-r Resting the value of^indigenoua 
^community 'mental health wor]ce^s< The local recruit 
wy expected to bridge the gap- between his co^unity's. 
he'eds and conventional mental health 'services while hie ~ 
forked, hijs way up a:, career* I'adder to professional - 
status (Pearl & Reissmaii, 1965) . This "new-careers^^, 
movement * also hoped -to change the roles- of mental health 

^ • <* 

professionals to fotm a more efficient bond' with the 
clients they served i.' * * 

Indeed/ when the indigenous worker was given the 

chance/ he did provide new servipes, had a broader, / 

more effective contact: with his community and' giveft 

^ the training and backup, functiooed fairly well in the 
\ ^ - - , ^ ' * ~^ . * ' 

'primary care role (Neleigh, et. al, 19714. Unfortunately/ 



career ladders rarely developed, the indigenous *workex_ 



did not necessarxiiy^'accrept tEe liaison role. Sometimes*^ 
he f aught the mental health establishment and scsnetimes 

~ . . . ■ - - V' ' ' ^' 

he identified with it forsaking hi roots in the , community. 
In part, the "new careers" did not d^elop becausViihs 
"ol& careers" resisted change. ' 

. ^ 4. In the late 1950s, early 19 ^s, the crisis r 

ceijter |aaovement (suicide prevention benter;s, free clinics, 
*waik-in centers) , began turning out another type or mental 
^health worker, Trained volunteers appeared to render 

more effecti-ve treatment at timjes than the professionals,* 

i, ■ - - ^ ■ 



8 



Although volmiteers and^pisychiatric^aids, have been, 

f - ' 

Utilized in hospitals for decades their r'oles in the ^ 

• - ' / • * * ' 

li^frOs were exp^de^, arid taken more seriously. . 

5. llj^^ciate degree programs for mental health 
par^prof bssidnals started with an NIMH grant to Purdue 
University in 1965».^.^ Since then, mor6 than 140. degtee 
pro'grams havei' been initiated - throughout the country/ 
all' having as a major componeiit of their Vui?racultim, ^ 
supervised clinical experience in cpmrnixnity service 
programs (McPhefeters, -1972). \ ^ . . 



Shortly after the Purdue procpram began, a 
few mental health institutions developed # career^ 
system alliance with cbranhinity colleges. Psychiatric * 
hospitals, for exaniple/ hired untrained personnel as 
full-time entiry-level mental health workers,, offered 
them academically credited inservice training and 
allotted them tiihe to pursue th^ remaining courses , 
ne e ded to complete the associate degree/ A variation : . * ^ 
of this method was adopted '^and modified * by Desert . ' " 

Willow^Trairiing Center for Indiah mental heal^ 
technicians (See Appendixes^ A .^T B) . > ^ 



o 
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' The assodiate degree programs- appear to be -* \ 
achi^^ving mc^re success than th*e earlier manpower , ' ' * 
models. .."There 4^ modest, but widfespxead professional 
sanction for such 'workers /. jitimexous civil-servi-ce , 
cgireer -series that have been established ref^^ect the 
growing bureswxcratic sanction {Patti^i;i & Elpers, 1972)." 



Recent deyelftpmentrs '-suggest a growing tirena 

. ^ ' " ' • * . , \ ^ ^ * 

C% tqward'amalagitiatiOn of garapirof essidhals to ^orm ^ . v % 

* single gro]9j&' of . Human Services Workers. .^This human u , — * ^ 

\ ^aryice movement appearVf to 'l>eC budding^in almost all ' "7 

Qf tjSie 50 sifates /and' in m6st^of the service- fields — * ^ - 

. , %ent§i fee&lth/ penplogy/ public law, law^enf ore^ent/ ^ ' 

reMgioA/ educajtioh/ and public affafers^, (Fisher/ Mehri., 

^: Truckenbro^,, ,1974>,^ # ' ^ • . ' 

'Respite vajriations in ^titles / * i^ere £s a growing 
recognitions 'on fihe paprfc-of both^paraprof essionals and ^ — ^ t: 
employers ihat,r these workers share in Common a core of 
skills and a philosophy of practice/ * The National Associ- 
ation o£ Human Seirvices Technologies^ xs >one organizatioH » 
that capitalizes on ,tfiese commonalities and accepts more 

^\ ' \- "' ' : ' ' ' . . • . # 

than 40 different job €itlqs as belonging to the Human. 
Se^rvice Profession <s^ee Appendix K) . Mental Healtlj v j . 
, Technicians,^ Alcohol and Drug Abu^e Counseloirs/ Sooial 
"Wotk Associates.^- Welfare Work-ers^ among many others 
" qualify fpr membership* ^ , , • ' 



. . ^ * Implications * ' '-^ > ^ ^. ^, ^ - \.\7 ; 

, In view 9.f the didiveloEmients on 'the national scene and'^dur 
ecj^eriences with 'the Mental Health Technician i)tbgram over, the ' " 
past four yeajfs we believe the^ demand f d: traihin^^in, hainian. . , , 
seirvice skills %ill increase. .Nor is there, regtson to'suspect ' , ^ . 
that the need' f »r M^sntal Health Techijticians at IHS installatipjig_ 



. " o'". .lias^^ec?eas,ea siirce ev^uated in l%73v (3eft ^ppendix\C) ' ^ . . 



-5 -- ^ , ^ - ^- . 



, however, it>Quid be extr^ely difficult to recdiistitutfe the ^ ^ — - 
• .• " Mental* Health Technician. program currently be 1 ' 

.. without IHS wide participation and comaliatteiit trainee slots ', . . . 
- ^ ..^^ increasing the current Budget at iejast fbu^f old p*. Even/ , 5: :^ 
. . then, this ma:f not be 'the 'm^ '";f 

r ■'■.7: V/ • - . 



• ^E^e are apmrpsdmateLy ^000 oiji^ach' ^o ^ 
' of Jobs on Indian preservations attd^JHH|^?ii likely "te 
"^incf^ase. Altfiougji* their tasKJj!^^ 

^a^peaafs to be'^ fpundation of 'activities- T^aslc3o* all such work^ ^ 
.For example, .they must have ^ome "^jonceptual basij^-.for urider- • . ' 
standing their ^KLients.. " They must have sk^-lls .for connnunicating' 
meaningfully with themT They must hayg skills for aiding client's. , 
tp dev&l,dp th^ir, own "str^jpt^s. They must have mesuaS to work - ^ ... jjp 

with complicated social systems — the same categories proposed ' . 

* ' ■ ' . ' . ' ^ ' ■•' - -. ' ' * ' 

by IHS administrat-ors fpr mental health technicians '(Apgendix C) .V - 

, " \ /N^^ Although spolcen- of quie\]^ for sjp^/ time > traditional ^ , 

/health JproJ^sioiia;Ls novTtopenly^ acb^^ ife considerable pyei?--^^ 

\ lap in bpth content of g^duate training and professioxijal pracftice i 
* amo^g *the diff etenfe discipline (Henry/; Sims ^ > Spray J 1^71) • . i ' 

' ^ . . No pije dfenies i±;e need ^or^$> special se|rvices a^sdfcfiated witli 
- ; ^ the 4if|i^ent professions nor the type o^* meticulous* research '^eind - 

s< J:esfting that ,can come from these en^hafeep. But pSrdfe^ionals . 
^^^fC"^^ ^^^^ great difficulty in sharing" their jcpnunon aqtivities eind ^ ' i 
^ . ; /the* client ha^ often ^en the ♦ one. to suffer ♦ v^:" ; . v " 

• rx . - ^ \ % ^r X' . 



On ihe^* other handV^the majority of outreach workers or 



J ^ hoaman seihfcrees .workers^aj^el not specialists in the\ sense they . / * 
t^/:r '^^p/£ocusron one aspect of a client's needs ^Brill^ 1970 . By ' . 

r ' -'-^'^ > ''4 ':'^' , ^ ' , * ' ^^ ' • r T ; / ' ^ ' 

1?' the v^ry nati£ce of the demands 'of thdir jot'iv they are pre-* S 

# / ^ v1g^£ive and drisfs oriented either 'fielping^ clients' to handle 
'^*th'e ovia;all demands ' of vliving or assisting 



. specialized services of medical care, education/ j^sychoi^iera^/ / 

etc. , . V. " V^-T:^^ ^ ^ IV*'' ' 1;.-.;^ . ... -'-^ , - 

Since training should he directly relate^ tcf role pe^fojc^ * 
iaanqe;*and since thes^ workers' rgle^ have much ih common ' 

' • ' ' ' • " ' - :': " V: * \ 

^ regardless of job title; and p^haps most important," they have - 

.no,t yet 'formed coiftpetxtiye guilds (as%thfe prb^ssionals .nave 

^ done) /"why not %rain'them together to work to%e,ther?^ * 



\ Recoramendatx^ps for Desert Willow Training Centers: ^ * , 

Iv iJpLtroduce a Human Service program to traxn..siifiall 
. . ^groups of fiel<ii%)rkers from the same locale to work 

..as a teamJ (see Appendix G) . ^ ^ > / -^i ^ 

. . ^ ^ ' ^ ^^If this two week program shows signs o^succfess/ 

^ ; . ^ repeat^il: two or three time diirlrig fiscal, 76* and \^ f 

" / . ^ ■ - ' c^'" - .... - . . . 

. ^ #v include two or tdiree brxef. courses that will build 

- > * * ' ' . ' ^ ^ " r'*- ' ' ' t; 

^ * <up9n the in&oduc-^pry course (App^^ J) • . ^ " *^ 



^^u^ ^ -y ' - ^ 



• \ 2* Increase ^eld woaAshopS/ "t^orking.^ with _ all » ' ^ 
) ; ^ ^ . categories ^f persojinel at one time in one agency 

» -t:/ , h^lp th^em' clarify roleis-ahd relationships. 



i. 



^ ^ r' 



f 



J ' Th'e Health Sexyices Maiiagement program already 
r /^V ^erf orms^ this f uncbion^ - ^Dhe Mental Jlealth. Technician 
y program has bees of some assistancp^* A^^^reater colla-- 
boratiW effort' is needed/ however/- to meet fieltl..-^ 
demands ;and collect data for relevant curricultrm v 
•jaevelopment Cc.f., Appendix J Or'ganization'Developinent) . 

■ • . " ' : / . / 

3. Continue to develop brief courses 'that reflect- 

' ' ■ - y . ■ - " 

field needs eind train field' personnel to administer 

V • - \ - * ' . . " ■ - . - • 

these courses {c«f,. Appendix H) . In most instances. 



this means updating and streamlining materials* we already 
have on, hand and teBch^ng c^^ers to use th^. ^ 



A. Work toward accreditation of training through" ciirrejiit 
IHS paraprofessional personnel guidelines (GS 699-4/^) * 
and academic ania professional association recognition* 
0n^(il we know v^ether a ^egred program in Htaaan Services 
is feasible or desirable, let's- attemj*. to articulate 
whatever^ cotirses eure given ;;^ith existing college, programs. 
Where we caimot offer coiirseS/ let us 6f f er %iccurate and 
appropriate vguxdance. 



Addendum 



In contrast to the dismal reports on Indian education for . 
' half of '.this century/ Indian .peoples haye made enormous "stjrides 
over the past, few year^j. "Ther^ has befen a rapid increase iii 
the numbers of Indian college* students during the decade from 
I960 to 1970. Approximately S'^QOO Indian students are now in 



■ - - -•■ . - •■ - - . -Vi-. '■ * . . . ■ - / ; -• 

!Phis constitutes about IZ percent of an arte group that 
f imsh high school, ^0 percent enter college/ 10 percent enter 
^ ' anol^^Sr *p9st high school institution; , and 5 percent .graduate 
, _ frpuc'gollege witt^ a four-year degree. These, are relatively 
. .^"^ Mgh' 5ro^rt£onsj._, compared with other ^^er^SnTsociar groups 
. ' with low 'famly incom^ -: (Havigh\irBt/ ^1970) .*^ - \ v 



, ^ Pinrfcheri^oire/ based upon self -report inv^tpz;ies , and question^ 
naires sampling 30 different Indian coifimunitieS/ Jndian j^outh turn, 
out to be as well adjusted and have as high a Iself-esteem as ^. 
their counter parts iri the majority populationl io.±., Dreyer 

Havlghurst^ 1970^ Dreyer / 1970).. One. might question the ' / 
research topj^j^'a tJie^use of majority youth as, a normative^ base 
(tliey .arje havirig *sericus prqbleios too). Nevertheless/ the trend 
is ^pareilt — educated sophisticated Indians are becoming in- ^ 
creasiiigiy .available' for service to their communities/ for 

' : * > • • ■ 

professional, .training/ for opportmiities in ,the county at large. 



Still; we \}C3PdXdi be mistaken if we thdugftt thcit training m^h 

and Konien^ is .singly .a matt^ of fuhd?4ig aijd organization. The 

... * 
process is a ;rruch more subtle and personal und^ taking. The 

, frustra^ons ^f*^ college we might recall (if we haven't repressed 
thejo) £r,e ^Qultiplied for th^ Indian student.*. Aside from the 

^ , red-tape of application forms and mass registration? aside from . 
the coldness of .large institutions and tmfamillar routines; the 
^Indian stgraent must also adapt to campus values^ , dress ,^ language 
and social^ li^e that are not simply strange or puzzling but, may 

thJf^aten his most deeply felt beliefs. Finally/ unless one knows 

• A"- ■■■ ■ /.:-■--. ' ■ . • 



h6w*i:o 



year. or 



^1 

'7 



**work the system"v/one can get lost in college • /It 

'da 



yqxklA Jiot be difficnillyto find many Indians who 



more college /credits withput completing cy ,singa.e ' 



basic Jcourse to, graduate,* 



if 



There is n6 /doubt that thijS, rapid xnoxea^ej 



'^Indian 



influ- 



coliege students is in part attriiAifcable to an /incr^se in 
available fungs* But one must look, elsewhere /por the i 
ences producliig the modest increase ijt college' graduates. 
One likely source are the <?rganizatioiffi. (such fas the United 
> ;^J^choiarshif> Service/ Inc.l/^whosfe dedicated personnel help 
T^ustain tiie Indian student *£n school, lendii/g him emotional 



support ^d acting as liaison with school ayid other institutions 
to ensure prope? attention to individual aqfd group educational 
needs. 



Indian HeaIth\Se3cvice training Is Mo continue its 



inVolvemeht .with academic credits we woul 
supply oiar . traihees with' guidance if *1iiey 
de^eer' But w$ capynpt do it on our own. 



be well advised to 
•ursue a college 
.We cannot afford, €0 



isolate ourselves from other o2fganizatioi|s seeding toVjielp the^ 



Indian ^student jthrough tiie , educational sj 

nctw. to.ijrorrow th^ effor|:^ of oiSier organ: .zdtions anS lend our 



|tem* We should p] 



own strengths to fulfill a ccxnmon object^ive — trained Indian men 
and women^ whb ..can man and manage*their own affairs* ' 



r 
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Portions of this article were read or discussed a't the 
Sisventh Annual Joint Meeting of .the U.S. Public health 
Service Cdncnissioned Officers Association and' Clinical 
Society, NYC, May, 1972 ^nd the American Orthiopsychiatric 
Association Anriiial Meeting, Detroit/ April, -1972. 



The need for trained ^community woirJcers in mental' health has 
iecpme increasingly apparent to the .Indian Health Service ♦ ^ The 
c|>nmunicabie and chrdnic disealses which occupied health staff s<> 

•greatly for the. past 15 yearfi arfe being brought jonder control • ^ 

^ ^ * - ' . " ^ ' ' ' " J * ^ . ^ - 

Facilities have been biiil^ and expanded* -Water, wastjB and housing 

systems are b^ing completed In an increa*sirig ntuiibe^ of communities* 

As communicable and chronic diseases are ireduced, the "comparative 

importance of accidents,, suicides, alcoholism and other socxal and 

■ " . - ^ - ' y . ' \ ■ - . - 

.men^l health problems increases., These are health problems which^ 
cannot be. solved solely by. outside input. The commianity and indi-^; 
vi^uis must be ac,tively involved -in uncQveritig solutions and 
carryxng out programs.- 

^ ' _ - ' . - ■ 7 * - 

JRole of Mentai Health Techniqian ' -V ^ 

JL T ~ ~~ . 

• - ^ -■ - 

; ' , ' ' - * < » 

Although "Siere i*. considerabl.e role variation ambiig-mental 
health workers throughout the nation^ Indi^^^ntal Health Technx- 
cicms regardless of where they work have ^t' ibas't tiiis much in 

commoni^They Vust walk carefully in tw(i o-r ^^e^u^tijfres withoik 

{ \ . V '\' ] ' ^'-^^ W'-r-'" ^ 

being captured exclusively" by J^'.^JAs. mental heal€h spepialists/. 



they are as non-Indian prof essfeo^'s /'forking along^idp other health 

- : ' \ . • *, '7^^^:r i i . — v ^-y 

specialists to provide for the coi^rehensive healthS?4eds of Qie 
community. As community members or ones who have a. special under- 
standing of and relationship "with the community, they help bther 
health personnel understand the wa^ the people view their needs so 
that services and^ needs are mbstT effedtiyely Jsompjremented. 

t - - ' ■ ' ' a ' 

Such' cross-cultural mental health wdrk is most difficult. The 

' ■ * ; ' ^ ' 1 ' . , 

skills and knowledge demanded oT the worker "from non-*Indian grof es- 

' * ■ - ' - - - ' ' . .'. ^ 

sionals and 'Indian communities are immense indeed. For example, 

f ■ ■ . ■ ' 

the worker must be familiar -with the native language. Without such 



^Isntwledge, his comprehension of the subtleties of th'e culture would 
he bltin'^d xtird he would be essentially put off fro*m jnany of his^, 
cilenis "^ee, J^^ll, 1962 for what ignornace of a^ language cost a 

. Navaho) ♦ . The Indian /lorlcer must understand relationships and inter- 
xeiatipnships of ©ore. than^ one culturfe and. 'prepared to trajxslat« • 
them back an4 forth. He cajinot assume that the Indian comiaunity aiid 
tlie hospital staff share the same concepts of health and illness j^^^gr ^ 
indivi^uaj. responsibility fo*r cause and cure of illness, or attitudes^ 
toward the gatient-pr^ctitioner relationship and distinctions between, 
mental an4 physical health* Finally, the Indian worker must be cautious 
that he 'does not fall dnto the common trap of comifunity programs. The , 
person who has b^eji an effective unofficial community worker is giyen. 

- ' ..• • ■ ' ' " ■ - A 

official recognition, and training, but in the process loses the. very— • 

acceptability that. made -felm so effective* In the community's eyes, 

— , . ^ . , . ''^ . ' . i 

hie may become a. captive of an a^en cuftur^ and Outsider or. worse 

ah Inddran replacement foT*an ineffectual Anglo position. 

Perhaps one more poipt should be made tff?if Reiff and Riessman 
(1964) give special emphasis. If we w^fe^ only concerned with filling 

the gaps left by shortages in professional manpower, then .it would^ . 

__ . _ _ _ _ . ^ _ _ ^ . ^ . 

.-jaake little difference- whether or not the health worker was drawn 

^ . - - ' - ■ ' - ' ■ ' . 

from the same .community he is to serve ^ Anyone with similar training 
^ould "do the job. ^ But if our intention is to reach people who^have 
not been served ^foxe, or served ineffectively because* of language 
ox social diff erencfes, then the 'community based health worker is a * 
neces,sity.. Regardless ^fohow difficult or tenuous his position may 
be, he cannot be replaced^ ' - ^ ' ' 



ERIC . 
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On Indian reservations, the Coiranunity Health Represl^ntatlve (CHR) 



Is probably the definitive example of the indigenous health worker. 
He miist oi tlie peoplei he is politically selected and tribally _ 
- ^ploy^d; his Infjluence'is jDased upon being* among^ the first to know . 

' - • -^v . _ ' - * ^ . ^ 

^his p*^ple*s needs and providing them with direct assistanci|^f or a ^ • ■ 
, wide' range** of social prob'lqms; anS his* career opportunities are"" ^ 
commuHity based, not professionally determined. 1 It is easy tb**\mde3:*-^ 
stand wl^ tribal leaders often see the CHRs as Rivals / sjuxce their 
methodjs of reaching people are similar (for a non- Indian ex^pl^' of ' 
an analogous situation^ see Levine & lievine, 1970', Ch. 5X. Qii\the 
other hand, CHRs' are piten in the best position to gain the support ^ ' 
of tribal leaders to flight for and obtain improvements in health care* 

. Ihe Indian Mental Health Technician, however^ occupies the 

middle groiind between the CHR .and the professional health weaker • 

*^ - ^ ~ - --j.^". 

He i$ employed by both tribal and non*tribal agenciejsj he^ has career^ 

, potential in the professions^ as 'well as tiie communii^; and though 

he may^' not .have eitheT the influence to effect social change as the.- ' 

' ' CHR indigenous worker hor the^credeatials of the traditionally 

trained health professional,* neither "i? he locked into the demands 

oi their roles- In" short, 1^ is in afi. ideal. position to bring together 

the strengths of both groups — or be -crushed by; thera^ * . 

• .. ■ - . ; . •■ . . ■ • ■ . 

Sogdry . Problems . - 

• . . ■ . \ .■ 

' CultUTcil Clash and Transition: ^ .> ' ' " 

Untile the Europeans, arrive (bringing, with them cholera, plague,* 
small poxl, the medicine mcin was quite capable of handling the ill- ^ 
nesses of his people ttevy, 1972) • Changes were inevitable, Jtiowever, 
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S ' 



C ' and most Tribal and large urbstn cultiixe^ axe brealcing down ox 

1 Xjipa^ly clbiaiigin^* ' Both Indian a|id non-India'h mental health . . / <s 

- r, - x' ' ''o ■ ' ' ■ - ' - - ^ * - 

, . practices axe in txouhle,, How^ can we save and utilize whajt is^ 

- ' ' ' — * • .* •'^ * ' ' ' 



h^jf 111 in both ^systems ' ^ 



* . ^ Af though paxa-prof e$^onal^^ were fix^t CQji^^ifed chiefly jas* J 
a? expedielat xesouxce in .|^roviding custpffial care '%br the' m^^ntilly 
itl or^xh'axity fox the poor, now they afef' cax?;)ring out othex xoles J* ^ 
' fox themselves,' xoles that sojie 'beiiev3R they can fulfull^bettex. 
. than professionals because of their special. characteristics and 
- attributes (Sobey, 1970.)^ / Still, tKere i^ resistence to thev,"new ^ 

^ - J'^ ' / . ^ ^ ^ \ . * . 

caxeexs" concept from many quarters and it is« cpmmoii £o find para- 
1 professionals' stuck in d^ad-end jobs. , • - ' * 



Similarities and Differences: » " * i - •> ^ . 

Thexe is no one Indian people^ but a, wide vaxiety of ^txibes , ^ ' 
with different cu^stpms, problems and needs Opinions axe e^^cpxessed, 
both Indian and non-Indian about local circums'tanc^s^being so unititie. 
that- only local 'ihservice training iis called fox or acceptable. 
Furth.erjnore^ variety of expectations concerning the role of tjie. 
Mental H.ealth- Technician exist Vwithin the different tribal ar^s; ^ , 

as^ seen bW Jhe trainee, his emp:U)yer, his community, How^ can ne^' * 

' ' * - ' .V > ' * ' ' . * - 

sepaxate the training that 'is useable and relevant, to ^all, fxom i 

'txaining that "couldlbe or should be given#at the. local leyel? / 

Credentials : ' * ^ ' < ^ ' . ' • ' 

* - Despite some movement toward change^ academic cxedentf^is axe 
i'till needed in many places, simply, to get a. job ----inot necessaxily 
to perfjorm.it* Such emphasis on formal credits tends to^exaggexate 



macnpower shortages and bar persons , (often from minority groiips) ; 
from even considering^a professional career (DHEW, iil971) 
a mission of the Indian Health Service is to help ^Vinexic^n iTidians * 

gain access to^the professions. Training^, th-erefor should, he trans- 

. ^ - .a . -» - ^ - ^ . , ^ : - 

^erahle^to academic credits if this, goal is to be met% . . . ^\ 

-^^^^eserYation' Life^ - . * \ 7 * \< -l,* ^ - " ' ^ 

Perhaps mbre sp than oth^r grou]ps In tKe UnitM States^,, the^ 
.American Indian, is very attached to^J^i^e^'land of his. pedgle^ 
-^ '-.trib^e. Those wTia l^ave the res^^rvation frequently r^tirm. Andj 
thosfJ who si&.y and occup/ an influential position amojctg' the people 
Xpers&ns »most sought afier for mental health. )jorlc) find it most 

* difficult to leave the reservation for pro tbngeC periods time/ 

^ , ' - . ^ ; - V * . ^ ' ■ . 

They may 'be' bright anA.academically prep«f^ foT 'cdllegg^ butyfamily 

• obligations, kinship ties and community responsibilities are so * 

- : < ' . . . - ' ^ r • - • ' . ^. ^ ' - :^ . - , ' " # 

♦ — ' « " ' " # -~ , < - 

-great that they courd 'not mbvg\ away for jtko to four, years vrith'Wtt 
losing their, ties and pVace in their community. . For the mbst ^pairt^ * 
extended training .would have jto be brought to th^em. * / ' / 

' ^ ^ ♦ , • " * : . . ^ \ 

; The. Development of a Erofess^on:\ , ^ * V/^:' • ' . ' v 

' "All health professions were- establisheti first on- $t preceptor^ J 
. ' • ' ■ ' ' . - . * ' ^ - 

basis,- the^n over a period of years, w«re' developed iri separate : . 

schools and hospitals and finally incorporated into college and ^ !_ 

university education CMatarazzo, 1971)." . "^^e practitioner- appi^aritic^ 

, . relationship is a powerful educa^tional toal. *But which practitioner 

, • to thoose and 'how long an |pprenticeshi.P/ ' 
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* . /.Plannitfg^.sessions h€gaj\ in Februa3?y, 1571 a|id an arra^ement ^ / 
" /W^:s woxk*e\i out oetveen the Phoenix Area /(one .of nirne Jivdian Health y /y, \V 

.; . ^ . .. ' v / V' • • . '. j.^,^ ' ^ 

„ Sexvice Areas), and Desert Willow Training Center ih^TucSonC Ariiona ' ; 
V to develop training .?or Mental Health Technicians • -Ifithin* foui^ "- ^ ' 

* V- "' ' i ' ^ i . - v-r v^- > : : 7 ._7^':: ^ • ^ 

moifths, wthree conferences .!were held and six trainees were launched 

.ojx a /concentrated p2;ogr*&in. of training, We^ tried to give the trainee . ; 

. • i •• ' , - " - • - - "■• - v^- -^•■„ 

as vaxied a curriculum as pos-sible so th^. could help set.tlie ' 

structure f or/^ the program* . In July", Central Arizona College joined , - . 

, us in , our* efforts and by Octolber, 1971, the fifst/semester 5toLXte4'j • 

; "\ ' ' ' : .K . ' • ^ r--:-"''^- 

l>ringing in .together the resources of academic, professional .health- ^ / 

' Korkers and tribal nrepresenta^i^iefs , The class then contained ten , 



trainees, , ' " . * 5 * ^ ' ^-^ ^ 



Oyer a one year period we introduced the stu^iftjjts to in*strirc$drs 
who '.KorkeJc in health services representing. 16 different disciplines. 



r ' from .pediatrics to applied anthropology, psychiatry to Indian jpa?edi cine • , ^ - 
^ ^Trainees^ attended the American OrthopsyChiatric Association/Convention 

conduct^ worljshops for. mental health, pjrofespionals . .Tribal Hei]i|:i[ . 
^' .Boarjd Representatives were introduced to jaental health concepts by the 

_^traine^es ani their consultants through, a tKree.^4ay training, pr9^3*am* " V 
' In addition, ' the trainees were- completing course work in. Psychoilogy* ^^.Z" 
''Cgeneral, ubnoraal, developmental);* Sociology (social pxoblems^ the 
dbcniMinityl; Jlnthropol'ogy C^ultural), 'English and Sociial Scijsnces., plus , ^ 
/ learnings skills from their preceptor-supervisors aijd . Carrying out " t ' 

. 'Proje<:ts in th-eir commurt-ities . Currently , nine traine^es have finished * / ; 

^ . ... •■ - - • • ; • ■ -..:^ T-\ ■'. 

tlieir ^irs-t yj^i^r, eight thet.first semester y nine, most recentlyi$^dmitted, 

and most aave taken a summer session in residerfclfe at Central Arizona 



f'^- - - ^-,-1^ -A- .-^-^ ^, 



• ' eollege* * Thjese trainees * coBe ^oia silt states and 13 dWere^t trabes. j 



, Cxixrent- Pro gram ^ < * - * '^'^ 



^ ^ XS'^a TJBStilt 6£ the pooled^^experience oJP students^ preceptors . ^ 
; -.and instructors gathered during the past year^ we are^ taking a^n^w 
'approach to the' program '^which we hope will accomplish se>^^al thijigs;^ - 

aj Tuxn out Mental Health technicians- who are *.geneTalists-; ' 

■ - - ■ - ' ' ■■ 1, ' * ■ . . ''-■■>;.-.;. . ' 

but- flexible enough to "shape theif role ox alter their- ' . . ' 
* V • .activities to meet the demands of tkeir work situations 

' ; , - * ' ' * . ' * t ' ' 

• ' and, the variable, needs of the community ^^hey sexv<, > 

.i>) ,*Blej}jding academic- ijp;5truction, prof essional skijls for- 

, ■ - . - ' '. r ^ • 

.©anions and , experiences erfcounxtexed bn the job in*sucn 

' \ - r * ^ * ' 1 ' . * \ . ' " 

'.a wax that they ma|;e sense^-to the traine^ . 
<x)-' Helping the traine? to envision the scope o£ his field — 
how much there, is -t6 learix and unl^a^n; haw much tw^§^ * ^ 
- ; ^ to .be done. . , , , - . 

Expectations of tHe De.v^Lopih& Menta:^Health: TechnifcTian;' 

Building on'th^ guidelines suggesteclr by* the Southern Regional 
Education Board (DHEW, 1971), we have all agreed to work t<w€rd the 
> V folxSwing ob'jectives fox ^ilentaf ff^^^lt^^ Technicians: . - 

:\ ' • ' ' • ^ . ' ^ \ ;/ ' ' '\ 

. Attitude.Sf;:and JValues ^ . 7* • * * * 

i; ^ Awareness of tfrie's own*^ limitations and willingness, tp seek 

help* If there\a,re difficulties ill intra or interpersonal ^ . 

' • . . ♦ , . * ' - . , / \ ^ * • > . • ! ' 

relationsh.ips, on or off the Job, is the. trainee seeking help* ^ 
:\ • . * ^ ^ - \. ' . 

in understaiidi^^g^and correcting these difficulties? r 



i. 

« „ ' ■ • • , --^ ^ , « 

2 ' ' ■ .■ ' - " - ' 

Arizona, Caliiofhia J Montana, Xe\'ada, New Mexico' and Utah. 
Apache,- Che±oke6, c'^opah. Crow, Hopi, .Hualapai,, Hiwok, ^ 
Nayajo, 'Paiute, Pap^go, Pima, Pjieblo and. Ute. 
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Conviction .i|iat org*^^^ so^i^t policies ^ V" 

should be open to cl^iasige. to l>f tt^ir^ffieet clijejit and/comunity'^ 
_ J needs ♦ Does itb^ traineie .show an -interest in analysing the 
7^-,^'^ pos^itle, reasons for an agencies ^ ilieff ectiveness ar does he, 
:Se1:tl,e fjor |^at answe.rs and scapcjoat ^solutions? - ' . 

i^**"" Conviction that Icnowledge^ skills .jnd airtitudes are in con- * 
. tdnudus change an4 that commitment to ^pontinuing*sel^^^ _ ^4 ^ 
_ deyeljDpmen and^education^is necessary* Has the trainee recqg- 



nizable long , range vocational goals toward which he"^Lsriraricingf-- 

' " ' ■ ■ ■;. ' ■ ■'. " 

,^Does the tiaiaiee ifsk .meaningful questions provoked by reading 
or *patient., contacts? ^ ^ , J * J^^V " , ! I - ^ 

Respect for the dignity qf the individuar — ^his person privacy, 
^ diScisions .and opinions. -Is the tiiainee condescending, patra- 



nixing or arbitrary in his relations with others---in.cluding - , . / 
6o4:h his clients and hi^ supervisors? ^7 ^ V ' \ vr 

. ' - .-'"'^ -/ ^ - 

5.' Jjnportance of exercising pelrsQnal responsibility and initiative* 

, Can the trainee be counted 04, to carry out a^ssignments ariSt* share?, 
* , "Does he pefform* adequa'tely wijthin a system having* time expecta- 
jtxbns? cb^usteritly? sporadically?. Does the trainecc'use his 
^^uperior knowledge of his culture for the benefit clients . 
and community? . - , 

Skills in interviewing iiormal and disabled pers^ons: 
/ ^ Ta^lking wit^h people comfortably ^nd productively'; 

Obtaining* information, "reading" the feeling tones^ of what^ 
people say, afd observing and reporting the bphayiors, people 



exhibit ;±A4^tfrr^ews'| ^ , , . , * ^ 

Giving and interpreting information and appropriately respond- 
ing . to feeling tones and to the im'plicatians of what people ^ , ^ 
say and do m mtervxewsj , ' . . ^ 

' * - - iT**" ' " » ' ^ ' ' 

Heiatxng ^to a wide riange of the disabie4-^--tfeeL^^^ge4, the mentally 
^a^l^afid^etardedj, children^ alcoholics^ etc.;.i 
Sensing the impajct' of self on the. person being^a.nterYxeHed, 
..^nd. responding appropriately. 

Competence m. iiit^personal s-Mlls: 

Establishing intejr^rsonal relatipnships with clients ei€*h ex 
as individtials or in groups; 
Dealing with other health workers in various role rel-ationsTiipsy; , 
Supervising others iji^ a consulting relationship; r 

Skills in observing and recording: ^ / 

Observing behaviors, ^motions >nd physical characteristics, of 
people and settings; ' * , - 

UsHhg ordinary -check forms to re Qord observations; • ^« 

Recording observation and interview data in simple descriptive 
fashion (this does not-mean interpretive, language^ i.e«; 

• , - 

• ♦ . "* 

"patient^ is delusional" but in graphic descriptions of exactly 
wjhat the person is saying and doing); \ ' 

Recording subjective impressions of 'the individual «. , :^ 

Competence in reading and reporting sJcills: 

^ ^^i . ^ *' ' ' . ^ 

Organizing information into logical and .clear reports,, both oral 

and written, including oreports of clinical infot-nation, program^ 

■' -x ' ■ " ' ; : . ' ' O 

developiaent , probleu* ox projros'als* 

V 10 
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-SMI 1:1x1 -Sirs t. aid 'and first level physical diagnosis: 
^* -ilhxs dpes not call £or first aid in the JEull range of orthopedic 
slttiataon^i etc*, or.phys'ical diagnosis comparable ^to "that of a, 

, hirs-e* gathft^it 4s that level of skill in fir^t level diagnosis 

♦ . ' . ' \ - - - , 

that Koujd 'oe expected o f^z rather sophisticated ^parent) • • . - * 



* 




llecbgnizing the therapeutic, toxic,, allergic and side effjec.ts of 
the Taos t coWd^y^^^ psychotropic 'drugs; - ^ 

"Recognising and evaluating the signs and syaptoms of generally 
commbn x\^yt^ssQs sugh as childhood diseases, heart attacks, as' 
irell as xllnesses which may be uncommon for the general popu- . 
iatloq, i^ut *frequent in their community* Basic* skill in talcing 
^ teaiperature^ , pulses^ and knowing the elementary significance^ 
of sev^i;al commonly ""used "clinical tests* * * 

J4akihg -aj^pyopriate referrals or counseling 'clients and families 
.when^ physical signs or -symptoms present themselves* CThis in- 

bives^ avoiding inapproprfete and unnecessary refeirajs a^ I 
wotfldl a- sophisticated parent)*- ^ . ^ . ' 



6* Skills in consultation: 

Counseling with othfer workers about individuals and their ^ 
problems (i^ el, d'arifying the "'problem and helping the 
- ^-consultee arrive at solutxons): .\ 
l^^^^-^oun^f ling Irilh local agencies about their mental health 
.prbbie&slv , 



\ 



Knowledge , ^ . 

^* Knowledge of the educational backgroui^ds, roles, functions 

V . , ' , . . . ^ . . - 

and status considerations of . the human service professionals: 



a."tt«ndents , alcohol counselors, CHRs, etc^y 



The health i>ro£essionals and^ their pafpfession^s power and 
influence. (Medddne', Healt;^ Educators, Sanitarians, , Psychiatry^.. 
Psychtfiogy^ Social Work and Nursing); I * - 

Health related professions, such as, Afcabilitation counseling,:' 
occupational therapy, chaplaincy, recreation, physical" therapy* 
Middle^level mental healtll^^orkers Cjpsy^hia aides and 

^Knowledge of persjonarity theory and function-. This would _ ; ^ 

include: _ • ^ _ ^ ^ ^ \^ 

•SoBe knowl.ed'ge of the ^ost coiiiaon concepts of hor»ai personality 
^rowtli^ and development from infancy\p Va^tirit^ ^ 
^Some JcnoWledge^f the terminology fend iasic concejrts of th'e ^ 
more common* theories of psycholog3|cal^ functioning ^nd especially 
knowledge of the kinds of situation? for which the various theories 
jseem especially useful/ ^ - ' ' : 

Some knowledge of mental functions and.thpir implications and" 
applications. <i , . 

Spme^ knowledge of common persona^lity pa?tterns and' hehavioxs 
passivity,, aggressiveness, dependence, independence, compulsive- 
ness, mood swings, etc.). All of th^s 'should i^e aimed at recpg- 
nit ion knd,4inderstanding the meaning for counseling and managing 
persons with the^e. patterns. . 

Knowledge of abnormal psychology:' , , 

Some knowledge of abnormal behavxorsj descriptions, natural 
•-^story. and psychodyh^ic aspects of psychoses, neurosis ^ 

personality disorders^ and psycjiophysiologic disorders. 
. Basic knowledge .of psycliopatlrologic ^nditioris related to ^ 

cMldren,. ado les^ffts, and' tfie\aged- as well as young and 



Basic knowledge of the'behavlors , 'natural' histpry, . and psycho- 
dynamxcs of special prpbleins such as jaental retardation^ sex 
probleas and alcdhojl arid dru£ abuse* . . 

Am Knoifledge of the conceptual bases for various theories of inter- _ 
yention;'" lcnoving one system of treatment wellv - . 

* , Basic IcnoKledge of the various models for individual client ^ 

• iiiter^vention {i*e., medical model, soidial learning models etc*) • 
Basic knowledge of the principles of s^ipportive treatment used 

for rehabilitating the physically and psychologically disabled* 

* * " , - 

BasicT knowledge of th/^^ncepts of prevention, positive ^health, 
promotion, Social system intervention, anticipatory guidance, _ etc. 

5* Knowledge of sociology and anthropalogy : . ^% 

* Basic know-ledge of concepts, of family and kinship systems* 

Basic knowledge of concepts of Special group behaviors and their . ^ 
implications for practice^ e*g.^ institutions, communities. Minority 
groups public officiais* • . . 

Basic knowledge of dynamics and processes of small and large . 
groups and theiiT' uses. ^ - * 

Academic Links: 

He decided from tXe very beginning that advancement as a Mental 

* ■_ ^ ^-^-^ ^, - 
Health Technician would depend u|»on performance on the job, not 

* ' ' * ^ ,_ ' ' - 
academic credits* We believe that one would complement the other* 

'However, academic advanoenent has' othei: purposes — job mobilit)r, 

preparation for other mental health professions and stimulation* to 

♦'stretch the mind"* In- any case the trainee can leave the^ program 



with credit, at several stages: .'Thred. weeks at DWTC = IHS Certificatejr 
I 'ycar to IHS Testification and/or an Arizona Ca^^e^ Development _ , 
eertific^te in Mental Health Technology; Z years'^(riay be less dependin:g' 
upon prior training) for A. A. o^ A.S^ degr^^in Mental Health Tech-. " 
nology-froia Central^Arizona College; transfer of credits possible -to 
four year college or unxversity^ ^ 



The* train4ngj.prograa follows the acadenic calendar. Each seiaester 
is St aiite'd with a three week s.tay at Desert If il low « The train^ is. 
introduced* to ^11 of that seaester^s courses (though each, three weeks 
at DlfTC is a prograa in and by itself) whicb he contiijSes^our in the . ^ 



field under preceptor guidance and tutbral assistance. The ^ollowiag''"'- 
seaester begins with four weeks at DWXC The first week is set\^side 
for trainees and instructors to review th^e previous >eaester*s work, 
take exaainations and counsel for weaknesses and stren^±h£^ 




The preceptor-supervisor, anong other things, is responsible for 
^developing the practicuns and directing the trainee's learning so that 
he is on course witl^ local needs and deaands. He also arranges for 
the trainee's field tutors and encourages the trainee's full partici- 
pation in ^he prograa. Since a preceptor be any mental health 
'professional, the preceptor has the responsibili'ty of introducing the 
^.trainee to other professionals* in the fields ' 



\ 



The trainee then. Has the responsibility for "understanding the 
culture, and health practices of his own'people. It woul^Jis^preSufip- 
tuous for us. to teach hia Indian aedicine except in its broadest 
outlines. * He aust make his own local contacts,, and reach his own 
conclusions on how best to proceed asO mental "health practitioner-. 
Together, over a. period of tine, all of us aight share cur experiences 
io cull the best from both worl'ds. But that is iox, the future, 

"1.4 . 



- 1 ■ 



During ' the 'sujaraer, courses that cannot he efficiently taught > . 

in the field are 'handled at Central Arizona Collegg, or elsewhere . 

- •> . . - 

Itt addition, a tKo week clerkship in Menial Health Technclogy is 
reserved fgr the second year of training, to be held at the ATi^z0na 
State Hospital under the. guidance of tfi^ Merita! Health Technology 
Oepartnent. JOther training activities »ay he int^rodfuced 

es and student *s 





trainees froB time to .tiiae, depending upi>n 
needs* - And plans are currently ujidet^fay for a^n eight ifeek Intern- 

, Denver, Colorado, xipon completion^ of 



ship at Fort Logan J 
the^assq^ieteoegree, 



Indian Health Service Civil Ser^^ice Career Ladder, for Jlental 
Health Technicians (a rough overview): ^ ^ ' \[ ; 

GS. grade 3: entry trainee level;^re<iuiie5j' L year ge^ral . 

experience. ^ : 

6S* graSe 4: advanced trainee level, hut acre cosplex 

assigniaents. Requires 1-1/2 years general experi^ence 
♦ 1/2 year specific experience*^ . 
. ' NOTE: For ^r^otion in grade level on all of the . 
1' follojAng, MHT aust be perforaing at the*- 

higher ^grade level according to supervisor's^: 
cvaluati>on, • - - ^ 

GS. gradHT^S: beyond trainee Ipvel; general guidance ra^ther 
thran detailed supervision. Requires 2 years general ^ 
land 1 year specialized expedience *^ 

- I . 
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t;S* gyade 6j adyaaiced porf ors^ance leyel.' Supervision jaln^al* . , 
♦ Requires 2 yeitrs general, 2 years specialized exper^ience 

and 1 ^ear of training* Worker jnust 'denonstratTsiaWti^ty * i 
* . J I ta he^p dexeiop*prograas jwiih, S.eanrice Unit, j?.roJcessionals.^^ ^ ^ " 

GS* grades 7 § 8: , proposed, but not ppjs^ational. Worker aujst ^ / 
. / ; ; be fully independent^ Develdps, aodifies and ^vai^^te^i ^ 
^ mental healtli prograas. * ^ " \ ^ ' 

Proltessionar geyelopBents * - \^ 

During the past fen years, a proliferation of »iddle-level 
professional workers has arisen on tKe national scene ^ Rol^ defir \ \ 
nitioji, intercoxaaunication, educational and professioifel stajj^ards ^ 
are ^all presenting problems for these workers* Despite the diversity ' - 
pf th.eir services, be .it edircatipnal , guidance, mental bealth, reha^ 
bilitation, corrections, they all deal directly with their clients ^ ^ 
and tfieir personal response to their clients fs often tjie aalbr"^ ^ ^* 

^ingredient involved in helping produce desired changes. On this , 
basis, the National Association of Huiaan Services Technology, Cforjierly ^ ; 
the California Society of Psychiatric Techicians) has offered to 
^gather these workers* under one roof *so that standards can be agreed 
upon roles clearly defined aiid pubfic recognition accorqed^piis new 
group of professionals* 



'This national association is also aware <5of the unique cxrcvm^ 

* * . . ^^^^.^.-^-^ ^ 
• " * » ' ^^""^^^ ' 

stances of A^^^rican Indians living on reservatiojis and is coiisidering 

• ~ • -""i 

- / . , * 

- . ♦ a - ■ ' ' _ - W * _ 

the possibility of chartering an Indian chapter that would cjit. across 
state lines, byt have the same rights and privileges as state chapters< 



16 35 ' 

16. _ < • /» 



ERIC 



* Such a jnoyo .would bring us that Huch closer to learning fr<)m on^ 
•another.* : . r * , 



r 



Personal conversation, with Zoltan Fuzessery, Director of 
Research" and Publication, N^S,H.S.T. 



A o . . 



Addendum N0veaber^6, J972 ^ 

The H*A,H.S.t* has agreed ^^fSdait an Indian Chapter 



" - ' - - APPENDIX 3 - - . - s^ptembey 1972 

. • -■ - ■ • . - . . ' r - ■ . 

• ' " ■ '-. ; • ' . • . • . . ; 

. - CURRICULiJM PlAN"^ " : ' 

■ . . fOR * ... - ' 'A- ■ ' 

'■ : ' HENTAL HEALTH TECHNICIAN TRAINING , • 

Tlii? curricuiuo is designe.d to prepare Indian students who_ 
have been hired as trainees in m^atal health wor^c ta funption „ 

, * " _ ' . - * - 

effectively in la variety of positioirslin social services, social 
devel^aent projects, rehabilitation agencies, rhospitals, youth 
program^, and other *private and public enterprises of a huaan 
services natur^^ The student,. i£ .ie "coB^letes the futll cu^x- 
culua, will earn the Associate in Arts or Sciences degree and 
Kill be prepared to continue hi^s education* . HoKever, one aay 
leave the prograa at various points^ and still earn credits: 
Three we^Ics at Desert Willow Training Center = iHS Certificate i 
one year in pyograa--= IHS Testification, Successful- cojapletion 
of 29 seaester hours (see requ?.red courses)\=^rAffizona Career _ 
Development Certificate or one year of college credit; successful 
coapletxon o^f two year* program = A. A. or A.S-. dejferee. ' ' ' 

Core Academic Progyaa 
.Career Develop'ifient Certificate: (ainiaua 29 seaester hours) 

1 . Psychology* 151 or 152: Introduction. . ^3 JSHS _ 

/ ' ^ ' ' - \ -V ; ^* ^ ' • 

Anthropology C<^ultural) or Social: |ntroi^,*3 SHS 



Social Scienc^^lO: Personality DeV», 


1 SHS 




...4 S^S . 


HPER 110: -Personal Conaunity Health.. 

' ^ ■ .» ■ ~" 


.;3 ^HS' 




...^.*.2 SHS 




...... . 3. SHS 




3 SHS* 







\ - > 



Associate xnVrts or 5ciertc^^ 7- continuation of carieex 
d.ey^lo'pneisiZ^TOgxBMt Minimum'of 63 seiaester liours ^ _ 



^ \ fin^lish l&l: Cpmposi$i.on* *3 SHS 

. - .English 21Q: TechnAcjal Report Ifri ting. 2 SHS^ , 
Psycho i^gy 220: IntxoJ to ABnoriaali/iv-S SHS 
Psychology* 240: Human Growth ^ Dev,.. ..3 SHS 
^ Psychplogy 200: Social Psyphol^gyJ.v ^ * .3 SHS • _ 
Sociology 25S: The Cooiauiiity^ . . •T'SHS 

Stpcxology 150: Social Prolrl^as^, .3 SHS ^ 

' ' - • ^ ' . . ^ \ ' : , - > 

- MHT PracticuBS 2S1--252 . 8 SHS 

^ _ * . General ^ducatjlon requirements to coiaplete A.A. alid*A*S 

degrees: ' * ^ / 

^ ' y ' ' ' ' , . ' - - - - -'^ 

- World Relig.ion^ Philosophy; Art, Music. 3 or'6.SHS 

^ * • ^ y Hathenatics, Physical or Li£erSciences.6 br''7 SHS 



r 
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J rbco^}Mend:ed sequrkce of full course woiuc" 



1st Sei3est:eT / 
Psychology ISl or 152, 
/Sociology 100 
■ • Anthropology 1Q2 \ * 
HPER'13.o'. 
Social Sjcie'nce 1*1 0 . 

nglish 92 
JIHT 151 . . 



'FIRST YEAR 




3 
3 
3 
3 
1 
•3 
-4 
2^ 



2nd Semester 
Speel:^ 220 ^ 
^ ^Sociology fS.6 '* 
Social Science ^^0 
HPER, 120 > - 



flrs. 



-A 



English 101 
MHT 152'/ 



.4; 



--.15 




Psychology 220 
' English. 210 - 
Humanities Elec. 
MHT 251 . 



SECOND YEAR 



Hrg. 



3 
2 



12 



4th Sternest er 
Psychology ?40 - 
Sociology 2S0 
Psycho fojy 2da. 



' 9 



Hunanities eiectives choice of: Art, Muplc, Phiib^ophyj 



World. Religion. 



■.\, 



^1 
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^ > D.uting Summers ox 2ttd Year af : Sl:a4j" ' 
^ air.t s^ester houlrs in two of the fo^li)wing Ipree afea$i' 
' , ' Math^^-Pjfysical ScieLBce, Life Spienee. " 




-TwQ or tiiree 4feek -clerkships.: ^. ^ ' \ ^ 

> ; M'ejital Retardation Speci^alty at^ Arizona Training ^ehtex^'^ ,\ 



\C6oIi4ge* Arizona. 




Special t/ training in Mental He^th Technology Department,. 

' - - - - ^ "''*_- ' ' ^ ' " -'-J 

" if^rizpna State Hospital, Pli0«nix, Arizona. , ^ 

'^--.-1 ■• -■ - - ~ ■ ''\ ' ---r . 

Internship Following A. A. or A.S. Degree ^ - . z 
Two to eight .weeks, at Jt. Logan Mental Health Center, Denver, 

Colorado. • . * . . ' I 

. ■ .1 
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/ • ?KILOSOPhY OP II^STRUCTION • 



• The primary, ptijectivf. of the ^rainij^ program at Desert Willow 
'Training Gejater is help pi-e trainees .o1)tain the attitudes / 
^skillsvand kji^wledge most people 'wo^ld. agree are desirable if. 

not absp^utely necessary for -working ill the human services 
^Qccupation^; ,and to accomplish this .ohjective without losings 
the benefits or s^trengths of a traditional a^^emic education. 



; Approach; - / ' - ^ . > ^. . ; , 

]*hile^ the trainee. is at^ Desert lifillpw Training Center^ he 
.Viil be introducecT' to a blend of 2D or more sub^^ects, taught ,^ 
^ separately^ iji .most coll.eges, but for our purposes, clustered 
_in*groups of two or toore* For* example, most of psychology -is , 
taught as a whole;. When the student leayes^Deser% Ifxllow^ , 



Training Center, he is- then guided in the individual- pours es * 

hje haS selected^ But each time he' retunt#^to Desert Willotf 

■ : ' ^ . , . ? / ^ . - « " 

Training-lCen^er, the subjects ^ire tatighls^ as a whole ags^n^ 
Consequently,^ over a two year period, he will/be exposjed* to , , 
similar material at Desert Wi^lojf Traini^b^^ Center but meet the 
material from a different persp^fpti^'e each time as a result p£;^ 



-iis fif^ld i^iidies. 
Instructors : - 



So far as possibly*, the ma;j or. instructors a.t Desert WilJow 
TrainiffgXI^nter ifill stay with the trainees throughoutvAli^i^ 
train^g, ^^Jorresponding' with, them/ iheir tuto^rs and preceptors 
j aci^d at Ueast 6nce during their training, visiting them in ^the 



field. •- The iiVst week of each-, f pur «eelc pe.ri<7d at Pesert Itiilow 
Training Center, the major instructors will review with* the . 

■ - ... . - ' . ' . [ ' . - - • ' 

students, their work in the field, counsel them, yioxk with them on 
course revisions and give the final examinations for tliat semester* 

Txaineesi ■* * . - . • ^ . 

The students wiliSjfieed to decide the kind of jpro^am they - 
Kant and -keep it u© to date* They vrill need acc§s^ td cassette 
tape recorder and* when it^.beco^aes available^ a video rec'order*. 
They will, need to work closely with tHeir preceptors to develop^ 
appropriate practicums, select tutors ahd eva^ate thfeir progress 
as counselors. And they |tt^l need to maintain their course worX 



correspondence with the DSiprt Willow staff* - 

Whenever practica1)le, trainees in the. ssaae locale shdulid 

J' ' ' _ - 

meet together to sharS their experienced* . % . 

Preceptors : • - , 

The preceptors are the key to the whole program. Thefy are 
VesponsibXe for developing and evaluating the local practi'cums , • 
serving as models for the- trainee^^ an^ guiding^ theffi in their _ 
career deyelopiifent . The pxacticum coordinator will offer guid- 
iines, keep preceptors informed about activities in other 15?eas 
>^nd of f er' any other help he can^ But^the majdr tarsk of meeting 
^ocal nee^ and devel<)pi^ appropriate' skills for t ho TTentn l . 
Health Technician position in his agency, .rests with the pireceptor 



ttltors: ; ^ ^ . . / / " ^ 

^ The tutors for selected subjects might be drawn from educa- 

iional institutions^ hospital staff, or spouses of Indian ileal th^ 
^*"-, . - ^ . . • ♦ . . ^ ' 

Sexvice; employees* Ke shall work with you to obtain these services* 

FbV the iost part, the tutors will' be guided by besert Ifillow 

Traiuing.Cejiter s^aff. . ^ 

Stair^ing Dates: ^ . ^7^^ ; ^ 

October 10 through October 27, 1972 . ' ' -• . " 

-'^<CHoliday break October 31, 22 5 25)" ' ' ■ . " 

"' February 4,. 1975 through March's, 1973 ^ , ' ' - \ 
(Only trainees who started in October aj- earlier). ' * 



1 



February 11, 1973* through Hg-rch 3, 1973. 

• * 

(New trainees and all others) 



ERIC ' |. ^ . 






COURSE CLUSTETRS TAUGHT AT DWTC ^ >* * ^ 

COlfesES SEMESTER HRS> PRIMARY INSTRUCTORS 

.-- ^ - - • •:. _ : - . - * ' 
o English 92 CAid? to Learning) 3 r Barbara Oakmas. *' 

' :? . .Engli-sh . lOlA-OCompbsitipil^) * 3" 

•«» Engli^i 2i6 (Teciyiical Report 

. Krii^V ' • 2^ ^ ' ' 

. , -. ^ ■ ' ^ ■ - - - ■ - ' 

Sj^eech'^'^d (Group Discussion) 3 * /--^^,Ed Johnson 

Psycholagy 200 fSoc* -^Psyphol*) 5- 

^"^^ Sdt:ial SLcieniJe 110 (Personality 

> - Development) % ^ ^ -J' ^ ^ 

' - * ' • ' .-^r-' ' '/^ - 

^ P^ycliology, 152^ (Intrpftuction) 3 — — ^^-^'jer^y .Brownson 

*^ Psychology 220 (Intxpductiqn 

*^2r "^to/ Abnormal) ^ 3' 

: ^ P^ycholO|;y 240 (tiumari Growth 

- . * § Development) * , \S ^ 

IP - - 

Sociology 100 ' (IntrOjduction)* 3 '—jz^ Phil Lord 

''^ Ms' Sociology: l-fi^ '(Sociajl Problems} 3^ — ■ - " 

o*3 5i» . * Socioieg:^ 250 (The= CJonmUnity) 3' 
V Anth-rppaiogy 302 (Cultjixal) 

f-^" Social,..S:4^^&^J©\CPield' 
, oih ; Proje^fefijf • I ' 4 — - Fran Reierson ^ 

«' HPER XIO •O^sonai-Coramaaitv) 3 Utti Bunch 

♦ ^-^ * - . V'-^" ' ' 

' o5 ^#iPER l/oVt^irst Aid) » ' '2- 

- - , * Practioum Coordijaator Jerry Meketon 

. h c 1st yiaar ^ MHtIisi ' , ' ^ - v 

-» e ■ ■ t. f 

- S'S- . ««T 152 . , , 4- 

s »-* ' ■ * s r. " , . ' — --^^^ Pre9i| 

I ^ 2nd year - MHT 251- . ^- 

o'o . . • • ^* . I 

. "'^. i'^- MHT 252 • " 4- 

- - * < ... ... . .. . 
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BRIE F DESCRIPTIOS QF COURSES 

; ' *" ' • Laiiguagg Sjcills . - % 

• • ■ ' " .'• ■ 

English 92 Fundamentals df Coiapositiaa-Aids to Learning, (SQ 

Design e 4. to teeet the needs of st»udents in career •programs. 

Emphasis will be placed upon such mattelrs as techniques of 

JLeaaming, sentence staructure, usage, punctuation, spelling^ and 

paragraph developiaent* Qualifies for the k^S. degree^ ^ * 

jUNIT I' -'LISTENING (S lessons) 45 ainutes,, each ; 

' ' Tapes and worksheets • TQLR • explanation of . 

method 3- IS ainute. lectures Kith worlcsheet te ^ 
check on understanding od^fiaethod* Test- lesson^ . 

. * tfNIT II STUDY METHOD (8-10' lessons} 1 houT each. ^. 

Tapeit and worksheets • EARTH — explanation/ ^ 
of method - 6-8 lessons usin^ text hooks on 
screen (where equipment available) to ^ractijce, _ 
TeSt lesson. 

* > 

UNIT III - READING SKILLS (16-32 Uesi^ns) 1/2 hr^^-to* lihx, ea* 




. Tapes and programaed naterraT5"*-^€ading, materials. 
Speed- comprehension,, -nain ideas> orutlining - 16 hrs 

UNIT IV^- TEST ^TAKING (8-10 lessons) 1 hr* ea^ \ ' 

True and false^ si||iationai^ multiple choice, 
e^ssay:. worksheets and t^es*. 




UNIT V - PROFESSIONAL VOCABULARY (16 lessons) 17S-}wr<^ ea 



Roots, prefixes and suffixes* Fifteen Xessonis 1/2 
hour each* ?ro^rammed materials^ Test lessons. 

UNIT VI - 'SPELLING (20 less<>ns)-l/2 ir- ea. . • . 

Tapes and worksheets* Basic spelling rules. 
Endings. Common Eiiglish word^^ 

' OJNlt VII- - SENTENCE STRUCTURE (50 lessons) 1/2 hr/ ea. 

Programaed^learning arid Worksheets. Diagramming^ 
sub5^<^^^ verhj, object, tgmplete thought and 
pubcuation^ - ^ ^ . 



UNIY VIII - PARAGRAPH. STRVCTURE (50 lessons) 1 hx. ea. " 

_ * tapes and worksheets programmed. Five types 

of paragraphs. Four purposes -explanatory, 
^ ^ inforo,' describe, expository, narrative, • 

e^^iopl^s and letter writing 

UKItI^ - rev Aw (8 lessons)* X hr. ea. 

Tapes, TV and worksheet's,^ Review of highlights 
^ ^ o;^ #ach unit:, 

UNIT X r TEST (1 lesson) 2 hrs. ^ ^ • 



Final tests /or all units utilizing/lall different 
kinds of tesirs*' - - 

- / " ^ ' ^ y . - 1* . -- 

TIME INVOLVEMENT: Approximately 139-143 hour^s * 

Teacher ^s <»ijiuals included for each 
* ^ unit^ Material to include gfeneral \ 

and aedical subject aatteryr- Students ^ 
^ should have Diagnostic AUility Test,. 
Reading Test and JCoE^ositiari Test 
before stai-tingvr If strong^ in an area, 
' - cqtild t^ke test to. shbv strength and ^ 
* knowledge and not take unit. 



En^glish 101 English Composition (3) , 

: Emphasis is on 4he student's developing his ability to write 
clear, concise, devjeloped expository prose through student practice 

and class discussion of both student writing and professional model 

* * - - ' ' , 

The pxeparation of regalarly^scfteduled papers is r^ijuired., 

English 210 — Technical Report Writing (3) . . 

^ '.Instruction and experience in writhing proposals, case reports^ 
recommendation reports, abstracts, progress reports, business 
letters, referrals, technical articles and* correspondence. 

- ' ^^^^ 



- • " ^gall Group Behavior 

Speech 220 — Group Discttssion (3) * 
Designed to provide theories and experiences to students in 
spoken coaauni cation* Emphasis on group discussion procedures 
and. analysis* ' .r t - 

: . ■ ■ - ■ ■ • _ Q ■ - • - ■ • 

Psychology 200 Social "Psychology (5) * ^ \ ^ 

^ * * ^ » $. 

Ex^oi^s.the' facls and principles of sociology aild psycholog)^- 

with, emphasis on the individual and his reciprocal interaction with 

^ "^ ^ / " — ■ ; ' ^ ' ^ ' 

groups • Areas covered include basic psychological factors social 

attitudes > language and cocinunio^tion^ society and culture, small 

» - - ' - - 

groups and their relation to t^e individual, lesCdership and/group 
dynamics* * - * - 



Social Science 110 Personality Development jl) 

Thxs course is designjsd to help the student adjust not only 
to college life but life dn general* Self-understanding will be 
coached in tcras^of Transactional Analysis* The student will be 
expected to participate in group discussions to expand personality 
growth* • • ' ' ^ 

* . ^ Psychology of^the Individual . ' ' 

Psychology 151-152 ^Introduction to Psychology C3} 

Basic principles and theories of behavior. . Discussion of 
intelligence, .aptitude, aethods of psychological measurement and 
testing, drives and Gotives, emotions and reactions to stress, » \^ 
perception, learning, thinking, reasoning, personality; the*respons^ 
' nechaniSQ, comiaunic^ation processes, attitudes and social. processes 

and frontiers oJc psychology* » . . , 

- -"- - - ; - -- -— r — -V V -^y . 



Prerequisites for Psychology 152: one semester of psychology 

■ - / :^ - ' ' • ^ - - ' 

or. employaenl: iji an area, of psychology, or consent of the instructor^ 

Psychoiogy 220 Introduction to Psychology of Abnormality 

Course includes the study of normality, Ithnoxaality,, aodels' 
of P^Xchopathology, .neuroses, psychoses, psychosomatic dist>rders, 
and criiiinal behavior^ Theories of aieittal disorder and principles 

of various forms of psychotherapy will be discussed* . / • 

; * ^ ' - 

FsycTrblogy 24P Introduction to Human Growth arfd Development 

An advanced. study of the physical, intellectual, emotional-^ . 
and social development fron concept ioii througlT^adulthood', _ ' 

c L.gtrgig Group Behavior * . * / ^ 

Sociology 100 - Introduction (5) 

An introduction to the beslc concepts of sociology, the 
sociological approach to knowledge of group behavior, with ^ ' r-- 

particulair^^tention to social institutions and the functions 
they^serve. - - 

* - - i . • - 

Sociology 150 - Social Prolfteas (3) - \ 
kvi analysis of social problems resulting from social change* 
Eiiiphasis is on problems relating to urbanization, ^ace relations, 

juvenile delinquency, inter group relations, mass media and mental 

* 

healths Studies of local phases of selected problems, field trips^ 

- * , ^ z * ' ' - • - \ 

and guest 'lecturers are scheduled. 



special emphasis is placed upon health problems of the individual _ 
in the iome and coiaaunity* » 



3- ; 



HPEJl 120- -- Fixst Aid and First Level Physical Diagnosis (2^^ 

13».is. do^' not call for first aid in the full range of - ' * 

, . ■ ■ . • - - - . - '■ - 

orthopedic situati^ns^ etc* > 'or' physical diagnosis comparah^e 
to that cf a nurse. Rather it is tifat level of skill in first 
level diagnosis that would be expected of a irather sophisticated 
parentv ' ^. ^ . . 

Basic skill in recognizing the thjerapeutic, toxic, allergic 
afid sJL^ effects of the aost cosmonly used psychotropic drugs» 

7 Basic skill in reco^nfeing and evaluating .t^e signs 
sy-apto^' of coHBon illnesses (a^fc-, childhood diseases, lieart ^ 
attacks, epilepsy, drug abuse, delirium treaens), including 
basic skills in taking teaperatures, pulses and respiration and 

' ' ' ' ' ' C ^' " - *^ ' 7- - 

knowing 'the eleaentary significance of each* 

Baisc skill in first aid for coaaon aedical parobleas (heart 
attacks, epileptic s^iz^rcs, etc., bat not necessarily traupa as 
in highway ^accidents) * - • , 

Basic skill in .aaking appropriate referral ot counseling 
Clients and faailies when physical sijgos or syaptoas present 
theas elves, (This involves avoiding inappropriate and unnecessary 
referrals as in the case pf a sophisticated parent) • Qualified 
students in this course aay have^^a opportunity to secure standard 
Red Cross certificates, - * 



Socittlpgy 2S0. T^e. Coaiainity (3) - . 

A' study o£ the developa^lF and oxganization ojf intitutions 



■ r 



xn husati coauaunities of Vfsious types, to include 'the folipwing:^ * - i 
* " . _ '^^^ ^ , ' ' 

« NatuxB of the individual and the cojaaunity 
- -^'Pro^blSa identification^ cate^qrizin^ and priority^ettin^ ^ 
^ PlannitigT ' - ^ ^ _ . * - " • ; 

Cojiaunity prograa .developjifeiit . ' - 

- ^anageaent of coaaynity pxpgraas ^ _ 
^ ' - Cpaauiiications * . _ - Q^) 
\ r Coaaunity analysis^skills^ , ' ' . 

. • The poU^tics of codaunity action [ \. 

- Leadership ' :7 " 
Evaluation of coaaunity pxpgraas 



Anthropology 102 Anthrppology (Cultural) (3> 

Introduction to* anthropology concent:r|tting^ on the principles ^ 
and concepts of cultural ^nd social anthropology. ' 

EapXasis is placed upon under^itanding the key concepts pf 
cultural anthropology and*^ applying thea t^ living, changing cultures** # 

^ ' Coaaunity Projects ' ' ' ^ - _ 



Sdcial Science 290 Field Projects in Mental Health ^)^-» Extens ive 

. Field Work Required 



Eaphasip on hiDw to organize field data xnto aT written project 
prbpo3al; how to present proposal; how to carii^'out and evaluate 
project. ■ . ' 



Health Skills 



ItPER 110 — Personal and Coaaunity' Health C3T * ' ^ 

A studj^ pf th6 significance of physical, sental and social 
heialth to the individual and to society. Coaaunity health programs 



ERIC 



are considered, as well a^ their relation to' the national situation. 



* 

. OTHER CPlIRSES PtAHHED FOR DESERT iflLlOH TrIInING CENTER . 



History IWT Jiidians of .the Southwest {3) * ' ' 

^^^^^ V - .- ^^^^^ - . - * . 

^ : Designed for those wishing baplcg:c;ound in the cultuxal history 
of the yaribus Indian tribes o£ the southwest* Geograj^j^, txihai 
gfbvern«enti ^d the econoBj.c problems of various Indian groups 
WilJ. he covered;: " ^ - 



Philosophy 100 Philosophy t An Inctroductlon (3^ ' 

Representative philosophical probieas and proposed answers 
in knowledge, metaphysics, politics, religion, and value will be 
critically assessed in probing the nature of Man and his* world* 



Philosophy 110 World Religions C5) ' / 

This is an historical survey of - the ^eat vorld religions 
with special trea.taent of their concepts of god, creation^ man, 
scripture, ethics, and salvation* This rational analysis will ^ 
concentrate on AniiaisBi, ShintoisHi^j^^inism^, Zoroastriani^a, 
Einduisia, Buddhism, Taoisr^,. Confucianism, .Judaism, Hohaamedanism 
and Chxistianity* * p 



Art 1 00 Int roduction to Art (5) ' - . 

7 ' ^ 

To develop enjoynent and understanding of art as relevant^ to 
r society through a non-studio study of visual design and subsequent 
.* analysis of , architecture, sculpture and painting of several cultures 
^ including the Indians of North. an<i South Awerica. . 
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Music 100 Music Appreciatibn (1) ^ " ^ 

Survey o!f Busic history and literature; emphasis on listening . 
to and jcyalua ting aii types of misic with particular atteAti0Ji_t^ _ 
tTie American Indian, contribution. It includjes ttife stories and influence 
of.the laajor cjomposers, the media through which music is produced-*'^ ^ 
instruaents of tfie orchest/^ and voice, solo and cnseiable; el^ioie^^ t r 

-form and tersino logy. Curfent events ar^ stressed,, and att^endance 

' ' ' ^ ' - " » \ ' ^ - - - 

, at "live" concerts^ and selective radit) and TV listeixCng are encour-r ^ 

\- - ^ -/^ - - ' ' ^V-^' 

^;aged. > ' ^ ^ ^/ - ^ 

> Counselor Developnent" ' . y 



PRACTICUMS* ' , " . " 

Menta^l Health Technology - 151-251 (43 . - . 

. ' / * ' ~ ' 

Emphasis upon one-*to-one relationships. * . 

Mental Health Technology > 152-252 (4) ^ , : 

Emphasis upon groups, ^s facilitator,, organizer and participaili't^ 



''Practicunis ar^continuous aii^ deyslppmj^tjalLso^l^^ 
is in the program*. They arc conducted under fhe guidance and ^ 
direction of the trainee's preceptor, and will v^y to suit .local * 
needs and requrrements*- * . 



Mental Health Technician Clerkships 

Part of .second yegrr 'training.' Two neeks spent at Arizotfa 
State Hospital under the supervision and instruction of the Mental 
^Health Tephnology^ Department. Depending upon the stjident^s needs, 
training in psychological testing, behavior modification', ward 

wanagement, counseling the sev^rly disturbed* etc*; vill be^ offered. 

' - * « , 

O „ . - V, Other clerkships^<i|jfU be offered as they become available* ,. 
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' - MENIAL HEaitTH TECHKECIANS IN THE. INDIAN 
■ , HEALTH SERVIGEi AiOOK AT THEIR BOJiES 
. AND FKCURE TRAINING NEEDS * ' 

' - . ^-^ • . . ■•- ' \ ■ \ 

J6rry Meketo^. arid William Brodt 



One of the trs^Bing programs d^eloped by Inflian 
Health S^anrice for mental h^lth tecdim^cains wa^ - 
sfeirted at Desert Willov Tr^ning Center almost 
' thiee y^ari^ ago and has evolved o^er this, period' 
<ta include laan::^^ training resources^ ^ * j " 

!nie^;purpose of this study was to determi^ie/ the • 
. acceptance of mental heal^th techxiiciahs aiaong. 
the IHS. Administrative Staff and i» c^isclose^^ ^ 
weaknesses in the training whi<ii might be oor-^ 
'^xeCited-by modifying the instructional^rogram. 



A questionnaire was d!istributed throughout the r \ \ 
IBS' Areas to a samplin^^ of program dSxeptors. ^ 
RestiLts indicate a favorable attitude toward r ^ - 

the quality Of services proWLded b^^ Mental , '\ 
:gealth Technicians ♦ Five different skills ^ 
areas' were identified where additional Kental ^ . 
" Health Technician ability wopSLd be desixabj^ * r ^ ^ 

Tfti^ majority of Indian ^Health Service clinics and hospitals are 
located in the rioral areas of the United States. Nearly all p% 
them are located great distar^es ' f rem the traiaiing ^center for 
mental health technici^s in Tucson/ Arizona* For 'this ;teason/ 
a suarvey ^ questionnaire was selected as the most practiciai means 
of ^obtaining feedback information regarding mental health techni- 

The objective of the questionnaire was to learn how well the 
.mental health technicians bad been, accepted by tie^ prof essional 
staff o^, Indian Health Servic^ to learn whal:" types of occupational, 
roles the technicians had assumed ^ and to generate a better picjture 



of future training needs for mental health technicians', 



A questionnaire consisting of nineteen statements was constructed. 
Tfti^teen items rggueated scaled respoftses which permitted easier 
tabulation of data* The y^emainder called fox an. Open-minded . 
reply in order to obtain the fullest, possible range jof opinions . 
cp^tcerhiifg the'Jtechniciah program. ^ ^ : . ^ - ' ♦ ;* 

Pollowing^ ^aminatipn of the completed surveys^ it was detenained 
%he responses, to five of '^e open ended questions were "suitable 
for ^oding into one 0f the following cata^ories: c 

' * Basic mental health concepts ^. 

6} Communication skills . .^ - ' ^ 

c) Counseling/therapy skills ^* _ 

d) * Social services pr community development sk±lls 
eV Prpgram management! - 

* f) Other/ miscellaneous * . 

- g) Did not understand or failed to reply ' 

The five questions which were 'coded in t^kis i3?anner by a disinteJ:- 

ested person all attempted to determine whether the .training 

- « 

. " ■ o - ■ . ' " • 

program was placing sufficient emphasis upon the various skills 

required of a mental technician. By coding the written responses/ 

it became possible to identij^ clusters of training nee4s which, 

coul^be either incoirporated into 'the basic two year ^ogram or 

added as a continuing education program for qualified, technicians. 

The questionnaire was distributed to health ^are program directors 
, throughout the Indian , Health Se^ice. S5m? of these directors 
were responsible for patient dare in small ojitpatient facilities. 



\ " "Ot3ie]^ were engaged in upper level management in staff positioaS- 



Res|>ohd§hti5, represent .a^ sampling of the entire hierarchy oSrs , ^ 
^ t I^rograitf Sianagement within the Indian Health Servicfe. ^ W 

Descriptive statistics ^nd correlations were commuted for the 
. " . thirteen scaled ana five coded questions*' The xesponses* were* 
also correlated with other factors regarding. &e mental health . 



^ prdgram at the faciix^ wli^te the respondent worked*^ , 



Results 



,^ sixty-seven s^coreable Jgues^tionnai^s were ret\imed out of a 

. \ '/TOSsrible 112 • ^J^hese respondents held a. v^iety of positions 

\\ r varylng|^^MPu±e^ of a, mental health ^linic to[ Indian^ Health 

* j_ Servxce Area Director/ About half of the response^ were from . 




, dxt&±.cfrs o£ Indian Health' Service cJLinics or hospital^. Ih 



general/^ the ^ respondents were managers ,of health 6are systems 
rather than direct supervisors of mental healthVtechnici^ns* 

The iiitervai scale used for thirteen questions consisted of a 



six point range varying from "NOT AT ALL** whic^ received a "1^ 
tto '"VERY MUCH"- .which received a "6"» A siftmoctry of the resjKDnses 



3 •to these guestiohs: follows: v ' > \ * - ^ ' - - ' 

1; Tcr what extent are you/ personally/ familicir with 
'"^i • A V . the roles and responsibilities df the Mental He^alth ^ 
#'-0/ . '.Technicians at your institution?' V ^ • . - i 

Tlie mean Response value of 4*6 indicates a K^gh awareness, level. 
» • Seven ]||ople did indicate "NOT AT ALL"^ 1?ut .51 responses were , 

Sr. , '■ .'^ ' V • ; • * , ' 

' ■ • .'dn the upper hai^of the scaled ,o 

"^T - - • . ■ - - ■-. - -. — ^'-c -* ■ . •- - - - - - -j.-is" - ■• 



, 2» ^ !!I?o'>hat- extent do you ask the Mental Utealth 
• !Pechn±qians in^your ixistatution to participate in 
, ' ^ program planning and development? • • 

The jnean- response of 3»9 indicates some participation iji ^^lami^ng^ 
oaie actual 'distribution of responses^^s nearly uniform across \ / 
• the scale* Hence/ in some cases thk Mental Health Technician 
, has icpflsidef able input i^o planning>: in other cases none at^all* 



, 3. How essential as the Mentei Health technician in 
^ ^ the treatment program aft ydur instituia^? ^ — . 

4»2 was 'the mean response • Eight people, ^i^cated^^NOT AT KLS/^ g 
p^erwise response? were quite favorable* . - 

4# T6 what e»fee;it,. if anyV ha's there been an increase 
* ^ in the rolese and respoi^sibilitie^ of. t6e Mental Health . 

IPgc h ni^ian in your xbstitutipn in the past three years? * • 

. . . / . ... ' • '"x - 

Elveih peopleVindicated npne.- The remainder were Tnost\'^ very • \ 

positive so tne meem' .response was 4.5** ^ / 

■A ■ -■ , ' \ . '\^-' ■ ■■■ ' " 

5.' To:^!t^fc jMttent would you like to 5ee ,a/^hange in ■ . 

; . ^ , the roles and rgS^nsibilities of*the J^^a'^fe^^ 
'* . 7- Technician^ in ypar ins'€itutip^^^ ' ^rr4* , ** 

scal^a^^t " 
' imiforinly. / • ' < ■ , ^ ** . 

'^^-r ^ 7^ wjiat* ^tent/do tlie Mental Health T^^niciai^ 

tr^' * ' in yoirp institution appear "relucfcajit »to change r< 

- ^* . r ^ ' • 'i * V^:'\ -v - -^SV/. ^^^^ 

^ assume ^ew respor^lbili ties? ^* *^ V V 

^ , Nearly all res^nses weife less th^n a T4\, and-thfe*mean response 



, * Responses here were spread throughout the extii^ 



' To what extent have the Mental He^th Technicians 
. in yQVu:<.institii^on taken the initiative in suggesting , 
_ - to you new programs or roles for them^e^es? , / 

Responses covered the entire range and ^pear nearly uniform^ 

10.- To wliat extent is there a cunsent need in your 
institution f oir more Meiital Health Technician positions? 

The mean response was 4*6 - * - 

13. To wh^t extent are -the Mental Health Technicians at 

- _ I i * 

-. • '1^^' . * - - — - . - --^ , 

3^our institution ^qoeCTed to paaffcicipate ik treafeaent 
. planning for any given patient? ^ ' : ' • 

.. -■^^ - A ■ ■ - •/ : 

The mecin response was 4.2 . \ . . - » - ' 

14* To what "extent are the Mental Health Technicians 

at your institution prepared for roles and ^pesponsi** 

hilities of "commmi^Ypsychiatry^. ^' u - . \ 

* • - - 

The'mean- response was 3*2 " t 

'15. At your institution> to what extent could Mental 
Health Techniciais be tised in place odT^ofessionals? 

The, mean response was *4.«2 - ' 

17. How relevcuit eire, the roles and responsibilities 
of the Mental Health Tethnicians at your ^istitution 
tq ,your needs? ^ , ' . 

The mean response was '4.8» . / ' ^ 



IS*' -What^i^.tfie Xevel of morale, aaong tjie Mental 



'Hearlidi T^bnicdan:^' at your iilStitution? 



4> 



* Responses * to tlie five open-mindfed questions which were suitable 



for coding arevas f ollpWsj " 



/ " 6/ If yoi* feel i3ierb sho^uld be a <^iange in rol^ and 

responsibilitj^'^r please .summarize ^our ideas as to what 

^ r - ' ' " ' _ ."'"^ - 

/^Y^^^s^al' direction, these^ -changes might take if future ^ 



study do^ indicate' potential value^ / 



a> — 
c) 



- 3 

■ 3 
-15 

. 

- 0 

-37 . 



> : 



11. If you were* gxveax the money to hire five additi- 
tional (Mental Health Technicians how would you use . 
them^ ^ In what roles? . ' 

a^ ~r-7l2 ' . 

c) 25 

T^- 8 ' ■ 

3. .* . , 

f) -- — - 0 ' . ■ / O- : - 

g) —12. ' • 



^ e) 
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12i In what three areafe do the Hental Health 
Tecjiniciaiis at ^ your institution need further 
training for your -^'oint of view'.* , 



— ^ 2 ' 
7 

c) —•'--33 

d) 1 

e) ' ——4. 
£) — 14 

»-16^ 
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16* tihafc responsibilities do you see Mental Health 
' ^echnicicujs being ^^le to handle? - ^ 



a 0- 
b —21 * 
c - — ^-15 
d — 6 
e — -rr- 0 
f 0 
^ 25 



Tn these $csur questions^ we ^ see a strong tendency toward counseling 
and therapy skills* !Ehere is also a signifi^jant deinaa# ^for; bot^i. 
cofBsmnication skills jand the general area pf social services or 

commTinl^ development* While the arespdjidents indicate satis- 

^ - ^ ' ^ , / " ^- . ^ ^ ^ / -\ - ---- 

faction with the work o£ tl^ technicians, and even believe they 
could replace professionals in certaip cases ^ they see need- for 
strengtheifxng the technicians in certain ^reas. 



) 
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• ■ v.v z*^'- -^^ENDixiD--— • -Ji - 

— SYKOPSIS ■ . ■ / ' ■ " - 

- - • _ • - - • * - 

' HentajL Health Teclinolog7 program " ' • 

. i Deserfc^ Wi!0.ow TpainiTig <&snter . 

" .5aie Desert Willoy Training Center i^rograa 5n Mental Healtli 
technology -was designed to prepare Indiajj men and vomen yibo are 
^ftJ5>loye8s of IHS> BIA 03^ tPribe to become mental health, tecihni- ' 
cians* (Ehe p:rogram is accredited by Gentra3^ Arizona C^^ exid. ' 

students may earn Asspcfiate .degrees ♦ !I3iose >&o are not ^interested: 
in pursuing college credit may lea^e.the program aiP^&xOus ppi^ta; 
and stiil earn soaie type of certification stih^as *ttae'*IHS certifioat 



!Qie trainees spend -several sJhrt sessions at DWTC'td take - 

- ^ ♦ ' 

specific courses and begin ottjers* Hcweves?, the major portion of . 

their fa?aining^is^x?h their hcsre reServapfcions imder tti^ir superv±tfor-* 

preceptor^ As the trainees becozs^aore sensitive to the scope of 

mental health disciplines, they ar« pffered a raisge of continuing 

education opportunities^n the 'foTni of jforkshqps^ clerkships and ^ 

/ ^ ^ 9 ./ ' . r - 

gnternships^ lasting from three days to five weeks in Arizona and 
Colorado, * ' ^ ^ , , ' / _ 

Current and Continuing Problenis? . ' . yr.vii^ L-x- : " • . 

Z» Meeting the' i»mediatc local trainip^ nee.ds without con- 
fixiing the trainee to^a i^opic view of the aentai health disciplix^ 

2* Jisxtg- workers hold short tern positions,. uikking 'long tern - 
training difricult. ' . \^ ' 

^ * '* " ^ * ' ' '■ ' - 

3» Obtaining, 4 quality education without l^avi^g the worJpLng , 

jsetttug _f or extended periods <^ t'ijie.. " . ' * • 



^ Objectively evaiuatang experience and trainiiisy ' ' • I'-x 



5* : Def pacing costs of tuition*- *y 

. • . - -. - - - " " ' - - - - 

-6, ¥tiliaafcion of i^s and non^iHS^tpaiaing facilities '— 
coop^ation and supervision is still difficult to achievs/ ' ' 

' Appropriate gtddance in course selection and career ' 
planning'. ^ / ' ' . ' . .... . . ' . .r.- ' ' . 

. o» .transfer of credits «mong health, prbgrarasi \. ..Z -^ -l- V^v . 

-J"' " ' , ■ " • . A -:^^r:^^^4^/:^ 

- . - - ^- . - I » - - . . . i . *-r, » 

- ' - • . . » / ; : -.- : 

• , ^ - ■ • --^ ■ ■ .* ■.-.••' '•*" ' - - 

Chapgtes i^-Me^ntal Health Technology pro^raia; *' V'' 

£he fiTst year the Mental Health Tcclmologsr Efogr^ «as in= , ' 
operation, trainees came to Desert Willow draining Center for! - , 
four vaek periods two or three t32ae5 a year/ Currently,; new' 
tracSfees coma forljvo weeJcs for the' basic v^osv^ sx^dt afttrwards, 
for one $p two weeks three ti»es per year,- AftlPthe .basic coarse, 
«ie time spent at Desert Willo^^' Training Center varies with the ' - 
■ferainee^s. needs and wor3c-load, ^ - * r .■ ~ ' 

Curriculum design ^s also been changing in the direction of ' " 
s^lf-contained lainswcouyses, ^aicabie to scyejfal acadejiic courses 
and aimed more spec^ically at the ski:p.s and finoMiedge 'eagjected of 
the human pervioe- worker. Also, beginni^jg in.August, 197!f, the" ' . ^ 
Administrajbive Officers Training PijograiA will sponsor at'jje.sert . 
Willow Training Center a three werfc course in Math and- Lab Science. 
Pi«cviously, trainees had to take th6sfe courses off/caapus to cooolete 
"their associate degree r^uirmnents, • * ■ ' , 



3F\tfcure Plana; " ' ' • ' " .' 

Dapending up 6a how out-ol'-siate tuition problrans caa he ' 
tesolved, the Mental Health q?echnologj Program plans ^ move in. 
the following direction: . . . . . - 

1*4-, !♦ Convert all courses into mini-courses, -ea«^ self-contained 

- ' ■ . - _ ■ • . • • .-, • 

with specific objectives, pre and post tests and running tiita no 
2aor* than 3-0 hours* The mini*-courses (approxiaately 1? per acadeajic 
coTirse) will he. adaptable to seve.ral different prograas and can he 
-rearranged to fit each -fines' s needs, " ' 



^ 2,. Develop a one week evaiuai;ion session >4iich -will denon- 
sl^rate the trainee^ s cnrreni; strengtiis a2j4 -wealgiesses as a JsiaaaiL. 
service worker ♦ Interri^viog skilis^ tbrories orixwnaiL beiiavior^ 
readily and writing slcii;Ls^ problenx-sc^vlng arq sOTe o£ tlis jBOffeas 
that vpuld he eyalizated. Proa ttie results of this ''session^ the 
larainee could be predite4 with ^^at he al3?eadj knows and an 
onaividualized program ot contimiiijg education c<Juld he prejTared . 
if or hj2a# Then the trainee, his. preceptor, and agency chief can work 
out the extent- of the trainee* s participation and the pace with. ^ 
lAiich he can cozy^^lete las progra^* 

3»^Vith i2ie cooperation and assistance oZ agencj cl^efs and 
supervisors, open the 'total program to all Indian human ^services 
workers regardless of their joh title *(CJRs, CHMs^ AlcoholisijL 
counselors, etc*). Offer assistance in evaluating "Hieir past . 
crei^tB, guidance?' in planning their own |>rogx^am and supplying thea 
with course i/ork that can be conjpleted a% their field station. 
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.• , -'-l: • ' ' ' DRAFT 

»\ ^ V- '. -^X^ i APPENDIX E ■ \ , April 19^ .1974 

► * - > '• . - ^ • ' • 

.\- '\ -:..\^. 'PROFOSAL , " " - . - 

MQDIFIpATION AXD EXPANSION . • ' - ■ 

, v-,^'SJrAL HEALTH TECHNICIAN PROGRAM 
;.. . DESERT IflLLQK TRAISIXG CENTER 
. ^ - ■ . INDIAN HEALTH .SERVICE 

\ . , • I. INTRODU CTION . 

In xe:?ponse to the paper presented by(^Mr^Pria^ on March l5th and the 
chargte to the PAC sub^oaiaittee on March 2^, the following dra:^t proposal 
has beetr developed. It outlines the potential expansion ^ the Mental 
Health ^Technician Prograg at De^e^t Willow to a »ore generic and coapre- 
hensive' Human Services Technician Trainiril^Prograa of which the llental 
Health Teclinician Pxogran would be a, paxt. It further suggests how the', 
pzfograa could be expanded to accoiasiodate 80-90 new students per year or 
a^total of 160-180 regularly. registered students. 

A syncrpsis of the Mental Health Technician ^P^rogram dated February 1^74 
hriefly describes the current operation a'nd future plans." This paper 
enlarges upon the synopsis detailing the, acadesic '.content and processes* 
the /organizational, strucfturp needed tot^dev^lop the program, procedures^ - 
for prograa evaluation, transitional phafes, coordination with other * /* 
programs .and an addendum suggesting other ppssiljilities or modifications. 

^ ' * / _ ,11. ^ THE PROGRAM 

A. Content • * ' . 

^The expanded program in Human Services Technician /gaining vould enCom*. 
pass five sperciaXties : Recreation Activitxes Specialist, Vocati'onal 
Rehabilitaticm Technician, Alcohol and Drug Counselor, Social Services 
TechniciaA, and •the current Mental Health Technician Training Program. 



In graphic fdrw^.the pxog^aris would be" arxangpd as'follous, witli _ 
curricular. nodes apprqxijaatoly as indicated. « . • 
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"Xhis particular type of program hferarchy ss^oms to fit the types of 
•x<5quest:s coming froja the field and is consistent with* a core- curriculum, 
modular system. . Brief I'y, there would be a core c&rriculum required , 

I ' : - ^ " _ ' • ' ' ^ : ' 

' .through each p£ the five programs, with specialization in terms of cojirse 
. Kprk, internships and othear^ learning experiences unique to^ each. Curric- 
tdfum development worlc to date has emphasized, this approach and the use of^ 
ai^x- courses or modules w^ll easily accommodate further devalopnent in 
this direction^ - * \ v ^ 



^ The following chart indicates ho\f the program|^might be divided on a 
functional and currlcular basisi 
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B'. -Process aAd Sl:ructure / ^ ^ , 

• - ' ^ » . «/ ■ - - 

The content described above will be deliyered to the students through 

' ^ ,' ■ ' • , / ' ■ • • ■ 

^^^vera\ procedural avenues. ... 

1^ ' Classroom training - For a total of^approximately 160 hours 
^ per year^ the training will include normal classroom procedures,^ 

presentation of modules^ mini-course and courses ^consistent 



Kith 'the entire curriculum of a t^o-ycar training program ^ 
leading jto an Associate Degree* ^ ' 

- Internship program - For approxiiaat^ly 120 hours ^n internship 
wiH\>e ,imdertaken. Arrangements have been made i&hrough , ins,ti- 
tutions such as the Fort Logan Community Mental Health Centfer 

.and the Arizona States Hospital, both of^which are prepared to , 

accept larger enrollments- o£ ^Indian trainees. Other-posiilOLe 

liaj^sons with training facilities are ojpening In California^ 
- - " » - . - \ - ^ . -i 

Utah, JColoradoi -Kansas, Arizona, North Carolina and Florida.. * 

The internship practicum progran could be. expanded and cpopera- 

/^ve arrangements with otljer, appropriate training stations mades 

so that pWgrams of varying length can be undertaken i:hrough out 

the- year. ""^^ * ' - • / , , 

Preceptor relationship - 120 6lock hojurs will be spent xn one 
to one or sjaall group work with a preceptor • The precepto^r^ z 
role is currently being defined and redefined as curriculum 
and'* procedures develop.. In essence, it centers around a coh- 
nect ion -between t;he students and a professional in the student's 
■ di^ipline, often his supervisor^n tl?>e^ reservation. The 
-preceptors c<^e to Desert Killow occasionally for workshops and' 

- * ' " . . - * . - - 

training programs concerned with aethods for working, with the 

> ■ ' - -1 

students, and are in close connection with prog'raia faculty. ^ , 

Summer .workshops - 52 clock hours of summer workshops Will he 

ifndertaken by the student, either on. the res.ervati6n, at Desert 

^ • . -'*'.. ' • ' J ■ ■. . • 

> Willow or elsewhere. The worlcsho.ps tfi-ll deal' Mtft training 
\ .- ' . ■ ' * 

needs of the students, not necessariXy-^related^ to their own 

-. res.ervation, but not being met ii^either the academic orvintern 



ship aspects of. the program. 



% As is xT^dXcated on the cltsrt, a student will be able to undertake the 1 

» Desert Ifillow portion of the program in his choic6 of any one of foiir , , 

' * : V- * . ' * ,% . - ^-.^ ^ ' 

^ training cycles totaling JFwir weelis per year* This arrangement allows 

' - ^ - ' • \ - - ' 't'"' ' -* - 

^ nflcxibility, fox the student^ and at ^e same time balances the demand^ 

' * " - , -.'^--'», ' --- 

fox staff time and facilities. ^The three weeJi time unit is for two ^ 
groups of sWdents; 1st year and 2*n4.ye,ar. The Znd year students will 
^ axrive first and spend a week, tlien the netf students, arrive and are with 
\ the 2.nd year students for a we^ek. The 2nd year students then leave, and 
the new students remain for their second wej^k. ). 



< 



N6 regular class sessions w€ll be held at Dessert Willow during March,, June, 
September and December, allowing timie to schedule any special' workshops 
duxing'the semester, either at Desert Willow .or on the reservation. , 



C. StadEf and faculty positions neceifsary for the aceomplishnent of th^ 



pxogxam. 



1 



eomp] 
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.1 
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.si Semester workshops ? On-^ite worlcshitps will be conducted * . 
' during the regular ,5 emes^ters fdr siaalPs^^^oups of students, by ^ 
' ^the |^*o^3fam staff. Each participant will/ experience a ttJ^^tal 
<' of 36 hours of workshops related direc«!lx_to the job skiilsr * ^ 
that are required in his job on the reservation and .will . - 
develop an individual, specific, action plan ceoitered ^^ ^^? . - 
r j>articular role. ' - * ^ . /; • . - - ."^^ 



.'6* Conferences • A total of S2 clock hovrs of^'^indivadual confer- 

' * \ : ~ ^ ' * • K ^ * ^ ' ' > ""I^ ^r"^" 

ence.s wjlth the Director of Student Services ^d Field .PrograasV' 

or faculty members will be held on the res erv^atd on, genejf^ * 

individually, huX possibly in small jrroups. - *^ - : 

The nuaber of clock hours thus, totals 500, which is equivalent to the 
mumtex of classroom hours spent t^r year ia a regular t«o-yealr colleg^e 

' ' ^' ^' ' ' ' - * ' • ' . ' - - ^ - 

degre^- program, by the average s^^int* In ^iddirtion, a number of hcmrs^ 



'7 



can' be considered as part of the^ program both in study for the course * 
»,>work and in the student's ij^gjilar work, as it applies to the traxnxng. 

progriB, and^jas experiences^.extracted from the students work become: 
. part of the .learning situation. - ^. ' • ' - V. 



&e followfirg. chart indicates the. divislo'n of the program into a 'schediile 



SUMMARY - StODENT SCHElDULE,-FL-OIf *-CHARt ^-^ ' 
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'throe^staff ,]^ositiojis in iHic program would have .the ^following rolesf 



?? . 

1. Dire ctor, Huro^n Services Training Program 
■jAdiBinistratdr .an4 supervisor b£ the .'program 

-'^ - - ' ^ . V :' — . 

. Rel-aticfn^^U-ps to: . ■■. i ' . " / , v 

^T^ ibal counc ils^nd Jjidi/v^^^ Jl i 

PubXic Hea\th SerVice 



Iniian Health 5erv3fCe 



' Institutions of higher learning ' . ' * . . \- ^ 

^: ^ others , ^ % , - . , . ^ , ' . 



> . 



^Bu4|jet plaTijiUirg ahd implementation • ^. 



^\ Program plaraiing " \ * "^^^^ ' • 



" Development o£ professional credentialling for students ^ ^ . . % 

^^2^ Associate Dire*ctar for Field St iident ^Services - 

\ : — — — , > , --^7.- 

^ ^_ J identify 'fnd ^supervise preceptors, intern supervisors, recruiter 



ladder deve*lojJment 



. cpuns^or ^' ^ ^ ^ ^ ' ^ - > 

^ Vob/cai^e^r 

I)«;velop and. o<rordinate intern pl§.ceeents ' .' ** ' ' / " 

Student recruil^ment- * * . 



Prp.graiit evaluatioli *^ ^ . • ^ - 



- Provide' curticiilum feedback data 



'sT Associate ^iftrector- fpr Curriculum 6 ptnstructibn 
'* ^ flecruit, hir^-and supervise faculty^ curriculum specialists 

^ /iDev^lojp ^nd iiaplenent staff in-service training pro'graia ' ^ . ^ \ 
Responsibility fcf^? cont^inuing* turriculum dpvelopiierit ^ % 



• Pxog'ram c^valuativon^. 
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III. PR OGRAM J5VALUATI0K . _ ^-_r 



,0n a sifall scaljB^ the Mental iHciiith TecAnician Program Jias ""^always been 
involved iti* evaluation bofeu'as a basis for al&eting curriculum" an d\jto" J ^C;^ 

. increase pa rticipation .of *fi6ld personnel in siraping the nrograia* . I£ 

; ^ 3 ^^"^^^^ — : ~ . -'-^ - ' - V • - - ' ^ 

the prograia^ia expanded, additional sources of inf orina'tion would3e^ ^- ^ 

xncluded^ such as the clients u)f trainees ^ and feed^jgX could be .©ore • 



frequent an^d^iab re effectively utilized. ' 

Examples of program evaluation currently in use^ . ^ ' - 

. . . ' ' * . , . ..V - 

r. '^Recognition, ofitside the Indian Health Service^ , • ' - ♦ 

a) Central Arizona College accredits the Hental Health Techniciian ' 



Program at tlie one year career certi£i'Qat0;^and the assopiatfe, 
degree l^vel* Their curri<?ulum specialist will review all 
a^ects of* the program. v ^ :^ 

ITationai i^ss ort^atioS^p>r the Human Services Technologies 
'"(the largest of 'the^^'ew Careers Professional Associations), 
^ ha§^ given the Mental Health Techni6ian Program special 4 
recognition^ *They have /also offered to evaluate <^anges^ in ^ 
the g50gram.\^ . ' ^ ^ ^ *. . / * 

^c) j More 'than half of the tifainees sent to pr^pticum and internship 



Stations' such aa Fort Logan Commfcnity Mental Health Center, 

Denver, Colorado and Arizona^S.tate Hospital, Phoenix*, Arilona^ 

Tiave^ been off ered.positions at these institutions* The staffs 

of these 'institutions will continiie -to Evaluate tradnees. and 
♦ ^* . 1^ - * - 

send out copies of th^re evaluation^o trainees and, the-^progr^ 
. : " coordinator* " • - ♦ . , ♦ , , t 
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Witlii^il^ the Indian/JIealtli SeqryasC 

^ ^ - . * -* ^ 

. a) 3o.th trainees and preceptors follow a semi-structured format . 
- tw'ice\a year designating short term objectives for ttfe train^ees 
and, -haw success fully, they meet them* * * * / '-^ 

b) ' ^I2eas and opinion^aUoi^^ Health Technician training and ' 

' utilization are solicited from agency •administrators and prcK-". 
. fessii>nal sTtaff^ " ,V ' 

\ c). Trainees evaluate their trainings at different^interv^ls. using 
both standardized questionhaitres and group disc.ussions. 
d) .. Preceptpxs are called to .meet at'TTeasit once ^ yegx to critique 
. *^ the^^program. " ^ * - V - v 

ej We- attempt to keep track of community projects the trainees 
. either initiate or become involved xn as a result of their 
training, for example, a mental retarda^tion center at Hbpi, * 
a' recreational facility at S^^i Juan Pueblo, and Indian health' 
w center in Sacramento, California. ' * . 

^ Personal ' •'^'^ 

a) What are the characteristics ot an ideal mental health vorkeff 
This question is difficult* to answer Kithin the tifaditional 

^ mental* Jiealth disciplines , ^. Given the many^diff parent mental J - 

health vocations or job descriptions, the problem is compounded. 
Irhen add t^ib^ and community differences and the anSWer is not 
li-lcely to .be singyiar. , ■ - ' 

1 'r • • * ' . - • ♦ • . ' . . 

b) ^ Consequently, we (have develppe'd at DK^C in^trunents to uncover 

Catvleatit, somewhat)^ these differences and ^measure how closely 
* each' trainee is •meeting the ideal for his ar^a. Preliminary • 
resultS;:^are encouraging. • ' % . 



4.^ 



^c) A Health Horl?^r Trait Inventory Ivas been prilled and is 

currently being \^ed to study the chaf act oris tics ideally 
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^ ascTibed to fJoBrpunity Health Represejitatives, Community . . 
Health Medics, Indian and noa- Indian Mental -H^klth Technicians*. 
Preliainary results suggiB^t a core of.cOEinon characteristics . 
vhich could be learned and 'therefor Biade part of all training 
. - programs; , . \ v; ^ . ^ * / 

4* Task Analysis — ^ ✓ 

^lASTA has developed a cosprehensive task inventory that includes 
social services, aental health work and health education,^ Although 

^ not currently used, it could be instituted as a , recurring evaluation 
tool* 



4 



V. 



IV- TBANSlTIOK 



The alty&ration,of the Mental Health Technician Prograa into the Huaan 
Services Technician Training Progras .can be done .gradually, built^on 
existing noA^ of operation* Crops utilization is already ocurring 
betweejTi^the Ment^(a\^He^ Technician Prograa and^ the^Coaaunity Health 
Medics Adainxstrative Officers Traia[iing, Health Services Hanageaent, 
doaaunitV Health Representative and Ap^dio Visual prograas and will no 
doubt contimre* - These linkages coula be strengtheAed, however, and 

aofe rationally structured.* Xn addition, links with other progr2iBis 

« - . ' » - - - ' - 

inside Vand outside IHS ajght be developed*;. . i *' 

The development d£ aini- courses and aodules can^be fruitfully continued, 
especial ly^ since Haskell College' and possibly Central Arizona College 
* f /will print then for us at no cost to the prograa. However, pending a , 
better identification of'^tual field needs and aos,t preferred approaches- 

E^'- • " ■- ' ' 72 -■' ■• , ' 



• «tQ training, at least one~ step is indicated 'before enlarging to ^9 

* great extent oiir istaff pattern.. ,A ttp-week »'core" course in Human 
^Services should be 4eyeloped for field presentation that would have 

mg terjn educational options and Incorporate su"ch skills training 
asT* establishing- effective j|elpin^ relationships, report Kriting," 
group wo r^ and community organization. Once this is available to allied 
health vorkers, the extent of the response and the deaand far more 
should give us -a much clearer indication of field aeeds, especially as 
, perceived by tribal personnel. \ i ' ' ' 



■9 
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V. OTHER POSSIBILITIES AND MODIFICATIONS. ' 

Collaborate tlio Americaa Association of Community and Junior** 

Colleges and the American Society of' Allied lYealth Professions to. 

"^set; up a consortium of collets whrch wou^ld waive »ost or all 

residency requirements, contract for, a degree (regardless of hok^^ , 
' • ^ . * ' * \ ' 

many colleges a student attends) ajijd accppt\for cx'edit IHS trainings 

Might be ideal for upward mobilit)^^^ind career developjoent.^ 5o»e 

ground work' is already laid'. ' ^"^T^ " - ' - 

Cblrlabotate with Bureau of Indian Affairs colleges to extend credits 

-^o IHS training, to mutually utilise facilities and to ultimately 

merge career development^ opportunities^* ^ . • 

Expand Mental Health Bran'ch activities to set up special liai-sons 

between reservations and near by colleges- The Albuquerque office 

does thi? now. 

Select outstanding service- training institutions aroufid the coujitry 
such as Meiiningers, Fort Logan, Arizona State Hospital*, Have them 
collaborate with IHS^Ttaff and local academic "institutions to form 
a network of training opportunities. For example, at $^90.00 a son^th 
per trained. Fort Logan can feed, train and supply conference rooms 
for 10, possibily 20 of our trainees at a txme. 

Have all academic coixrses taken at local co5jmunity colleges* Only . 

workshops, practicums ai^ internships offered through IHS/ with . 

^ ' * * . ' / 

arrengemqpt§ for credits made through the trainee^s own college, /if 

he i3 going to pne-.* * ^ ^ . / 

A position ^or a clinical psychologist is already designate for 

^ ' . ■ ^ " ' . ' ** • * ' / ' 

Phoenxx. Indian l^ledical Center, though not currently funded. Ptopose 

making this'a joint service-instructor's position and adding^two 

* - . ' / ^ 

graduate Mental Health Techni<?i^ns. These three would be ava^ilable 



' , for direct ciinical service, ins.er\dce t^raining instruction and 

V- • ■•* " . - ..- - - ■ ' • ' 

* extramural, training. Phoenix Indian Medical Center would thejn( be 

' r ' - \ \. ' - • ' - '. - - • 

an intemship-prkcticum resource and could accommodate other types. 

y ■ . ■■ • - - • ■ ' • ■ . 

of mental health training. A join|p» appointment between a local 

* ; . college or^ miiversity and Phoenix Indian Medical Center might be 

arranged too and could be a recruitnent , inducement as well as 

^ aiding Inter-insfcitufcional relationships • , * 

7# There are several colleges which have programs designed especially 

for Indian students and their coimaunities . For example , the Santa 

' Cruz caidpus of Itoiversity of California has a one year alcholism- , 

*- ' •-' - • ' 

treatment program and Brigham Young University has an associate ' \ / 

degree program in Public Health with specialties in sanitatio^/ 
. nutrition/ mental health and alcoholism. These schools will need ' 

practicum facilities, and internships to supplement their programs* 
^ ' 17e might want -to cooperate with them. , 

8. Given Jthe growth of learning center faci^lities and the potential 

expansion of the Desert Willow Trainings Center Media Qenter/ the 
p mental health program might focus entirely upon the development 

and piloting of packaged .programs for the field. These programs 

might be brief, i,dealing with a single subject/ or full scale courses 
p .to either supplement existing training or form the basis foz^field 

>^ train^g/ / , ^ - ^ . ' - ' ' \ ' 

9* Another possibility is the development of specialty programs in 
¥ ' mental health practices for bt>th prof essiionals and allied health. . 

persoimel who find their clinical work* more involved with this area 

than their trainin^has equipped them to handle. 

. ' ' ■- V * , • 

■ 10.^ 'Finally / we might concentrate on the training *of trainers — not only 
conducting courses in. training techniques but supporting those 
who fill thes^ rol^es with eouipmant and ^chnical assistance. 

ERIC ; / . , - . 75- ■ ■ \ 



• • * . CURRICULUM OUTLINE. , ^ ^ / 

' • - ': .* HUMAN SERVJC€S TECHNOLOGY 

this curripulum daveloped out of the Mental Hea^lth Technology Program 1 

-' 0 - - ' . ' • ' * ' - . ' -I* " ' • - - 

and allows^ for both a greater, degree of specialization and a iore 

flexible, approach to transfer of credits within the allied health 

field. Trainees employed in a variety of Jiuaan services* posi'fioiis ' 

'.could eari^ credits toward a degree while pursul^ng their specialty an^t 

be ablfe to switch specialties, should the need arise^ »with but ainor 

loss in credits* Furthe3?Eore, a student would have a nuaber. of options 

open hin: ' choice of q^edit or non-credit j*choice of field workshops 

and practicuDs; choice of pursuing a career certificate or degree or 

both. . . . . . - 

■. i . . . _ • - * ■ - ^ 

General ' Edocatioaal Requirenents ' . ■ 

Langpage. Skills : - - Credit Hrs# 

English/92i Aids rto iea7rni4g ' * # 3 

English 101: \ Composition . v * ' * 2f 

and/or Eiiglish 210^: Report Writing , . 3 ^ 

•^llunanities ^ t - . - ' % * - , . 

\ — L - ^ ' - - 

Art'ldO: ► Appreciation and Craft . S 

• ' / ' ' ' ' . ^ • - . ^ 

Scxence and -Hath % * ' , - 

— i * ' - ■ ■ 

: ^ » , ' - . - ' . • * . 

Biology 100: * Introduction and Lab ^ 4 

• v» . • * - - 

; Math lOjO: ; . Ba-sic Math - ^ ^ i2-4 



Social and Behavioral .Science • - . 

Any of th^ following: . - ^ , _ 

• * • , ' ' ' » 

. * Psychology ISl oi: 152: Introduction. * , "3 

r * ' ' ' . ^ / *• 

Anthropology 102: Cultural* ^ , n*^,. _2 



tSocial anii Behavioral Science C6nt*d 



' Sociology imt' ^^nt reduction '/ 

Sociology ISO: Social Pfoblens - • 

Sociology 250: Tke Conmunity 

«* . • _ ^ n ' - 

'- . ' ' ~~ ' • 

" ■ — " -.- 

Core Requixeae'nts for Career Developaent Ceartif icate' 

' ' ~ - i * - . '- r * ; * 

English 92 • * ^ 

Psychology ISr or 152, . , , * 

Social Science llO 



/ 



Speech 220 . , . 
^ Anthropology or Sociolo^.y * * 
^ ^ . HPER 110 \ . ' . 

: HPER 120 

- Social Science. 290 ^ 

♦ ' r * 

k Bininun of I pfacticua or 1 internship 
^ A Binintffi of 6 credit hours in specially" 

Core Requireaents fchr Associate Degree 

. 1« ' All general education requirements 

- ^ • *- 

, 2« Miniaua of 1. g.racticuiij/an*^ internship 

' 3» Miniaun of 15 credit ^Irours in specially 

^ 4* Mininua of additional 20 credit hours selected froja 
among any o£ the following:'" 

* ^ Hunan Service Practicuns or internships 

English 210 or 101 * 

Sociolo.gjq 150 ' • ' 

Sociologj/ 250 
f^syc^lology 200'* 
" - . » -N. P&ychdlogy 220 • 
^ " Psychology 240 
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- Core Re'quireinents for Asspciato llegroe ContM . - / 

Social \Scicnce 290 - . - 

Social Science 110 , — ^. * " ' ^ 

» Speech 220 _ ' _ _ * 

V - . ■ KpER 110 . * - ■ z:, 

. * HPER 120 < ' , ; - • . 

^Anthropology 102 dr Sociology 100 

5* Total credit hours for graduation =64 or more 

4 • ■ . . - . 'V 

, - ' - • '1 ^ / - . - ' - - : : - 

Specialt,y Areas * •J . 

Each trainee will choose one specialty area and; in consultation with 
his jfeceptor^and agency director, select at least *15^ credit hours of 
coursfe work froi that area: 




M ental Health Technician _ Credit Krs. 

«" ' ' ' . 

Abnormal ^Psychology - ^5 

Social Psychology ,^ 

Huaan Growth and Development ^ - - ^ " 

Marriage and the Family . ^ , , - • * ^ \ 

Coaaunity Services ./ / ' - - '2 

Prug Use and Abuse ^ ^ , 

Psychiatric* emergencies - ' - ' 

' Introduction to Tr ansacti onal Analys*is • * - ^ _ 

* * . 

4,^ Introduction to Be5iayior Modification • ^ . ^ 

Introduction to 'non-directive counseling 3 

Concepts^of Health ^'Disease • i?- 

Introduction^ "to Social, 'Science Statistics . ^ 2 

Psychiatric Drugs" % 3 




^Sociajl Work Technician ^ 

- ^ ' ~ ^ ' ' ' ' ^ /\ 

_ Introduction to 'Soci^il Servi 

Comaunxt)*^ Services 

rlarriage^id the. Family 

Abnoxaal Psychology 

So^al Psychology 

" Hunan Growth' and Developmen^l; ^ . 

Drug Use and Abuse ^ " 

Intjjrpductitfn to Transactional Analy-sis 

1 in^troduction to Behavior Modification. 

Jntroduction to Non-Direct Counseling 

Concepts of Health and Disease 

Audio-Vdstial Machine^ and iledia ^ ^ 

Alcohol and Drug Counselor ~^ 

^ * 
- Treataent Approaches- to AlcoTiolisia 

Psychiatri-c emergencies 

Drug Use ^nd Abuse 

,4larriage and the Family 

^bnorsal" Psychol<5gy *^ 

^ Concepts of. Health arfd Disease 

Introduction to Transactional Analysis 

• ^In^troductloji to Behavior Modif jLcation 

• Introduction to Non^Dxrect Counseling 

. ^ ^ Audio-Vis ualp^tach^nes and^Iedia 



-4^-. 


Vop^tipnal Rehabilitation Technician 




Credit Hxs. 






Int4cpduction to Social '^Services ^ 










* ' - - 
. _ Community - Services 











- ~ - ^ ' ^ - *^ 
- ^ Marriag<5 and the Fafiiiy ^ . ' 


/ 7 - - - : 






* - 


Iritroductlon tj) Psydiouretric Evaluation " 










- Intxodulrtloii 5.0 Social Science Statistics . 


^ : ' / 


- :2 . ■ ";• 
' ' . - '"^ » . ' 


# 




^Vocational Analysis . ^ ' " , * 




5- / • 




t 


Rehabilitation Counseling' 










- Jbfug Use and Abuse , - : 










.^f reatment Approaches to AlcoholxsiQ , * 






_ \ m 




Recreation Activities' Specialist / • -^^ • 




- 1 7*^ 


'# 


^ » -"^ 


lutTodtiction to Recreation 






• 




** ^ El453ttentary Games and Activities 


* - * 








.Audio Visual Machines and I-Iedia ^ 






♦ 




Cdlic^pts o£. Health and )Disease ; , 




' 2 






Camaunity Services - ' *^ 




• '2 . ; 


-- - 


- : t \ 


Team Sports (officiating) - • 








• *• 


Rehabilitation Counseling * 




•5;* 






Psychiatric Emergencxes 
^ ' Crafts ; . ^ . ^ 




; \ 2;. 






In addxtiou, trainee. must demonstrate skill xn^ theory 
and practice. of • 3 individual sports and ^^^roup sports 
, ^ CI credit ^lour each) - ' ' ' ' 


. .8- 




* 




♦ 




■ # 


_ K 


' ' ' ■ ■ \ < ■ ' . 
- " . •■ ■ '« ■ '•' 
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^eK CoAiTses Recrmring IHS and/or College Approval: 

Course . , 

• - . - - * * " ' '~i 

" * Marriage and the Family ^ . 

; Coiaiauni:ty Services 

Drug^tJse and Abuse " ^ 

Psychiatrist Emergencies 
\ : ^Introduction ;to Transactional Analysis • 



Introiwction , to Behavior Modification 



* "I* 



Introduction to Non-Directive Counseling* 

T ' * • • - ^ * 

Vocational Analysis . ^ ; 

,Rehat>ilitation Counseling ^ ^ 

^Introduction to -Recreation 

, ' ^* ■ * 

Elem^nts-}pf Gases and Activities 

Team Sports (officiating) T ^ 

Crafts ' . : : 

Sports.' , - - 

Concepts ^f Health^Disease 

^Introduction to Statistics for Social Services! 
PsyLchiatric Drugs ' ^ • 

ihtroductibn to Social^ Services \ 
Audio-Visuar Machines and Media - . 
Tdrea'tncnt Approaches_to Alcoholism • 
-Psychometic Evaluation , '/ 
Human Services Pjracticums 1S1-*1'^52 ^ 
Human Services In^emsi\ips 251--?52 



• Ofedit- Hrs. 

" V' ' - ^ 

• • -I. I 

-I/-" 

^^^^-^ ^ 

. 3.-' — 

';;3 vV^ 
; .'3-:...: . : 

3 - - . 

- • ' 

2 ■' 
2 . 
.3 '- 

^ . 3-: 

; 6^12^, 
6-12 " 



1 O 
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V Courses Ctedxtcd fey Examixi^tioiv^ 



^^Ca^ll<?nging examinations wijl be prepared* 'for the following cours^sT^* , 
• H0V;ever^ the student .will only bp admitted to these examinations 
ha h"as ^atisf aclojrily passed preiinlnary .tes*tS on course content or 
^ ^ i^^jud^d ^alified by his precepto? to^^sit the. ^ams. - V 

\ Course 7^ . , ' * i *- ' . C - XIredit Hrs^ 

English^ / ^ . ^ ■> : / . / - -.3^ ':: 

ish\oi 



f Sociology 100 



0^ * . 



psychiatric 4)rug^5 



82 ^ 



' Sociology^ 150 ^ 
>: ^Sociology,, 250 J 

A^itifropology 102 - " > - , * ^ 3^ 

HPER^'llO' 5 ' " - ' . . ' - / ^' 

HPBR^ 120 



3: ■ 



Crafts • v^.. _ - - ? - 2' 

sports . , ^ / . ^ . .1-8 

Cojnnunity Sfejrvices v * ' • - ^ 

Drug Use and Abus'^e • ; 2 

Concepts of Health and disease \ ;^ -'^ o ^" 

^Teaii. Sp*or^^ (officiating^) , - - ^ ' ' • 



:ERJC : r ' . ' " > • > . » - ' . - " 



MERIAL H£ALTtt TECHNICIAN SPECIALTY 

Sample Schedule Following //Cba^emic^ 
* CaJjetidal foV He^isttation 



Semester r;u-^ 
Vail. I ' ' 



Psychology ISl'OT 152. 
Social Stdeni:e 110 



:vHPER 120 



, Spfelng. if , 7. Anthropo'logy ^02 
0 SpeeT&Kv22p. 



Fall IV 



Biology lao 
Jlatkeaatsic }00 
<5liglilh IQl 

^ Psycho Ic/gy 220 ' 
Psyc^tCIJgy 240 . 



■%priTt^' V . ' 'Engi^h 
► • PsS^chology -200 



Ii£S^' ■ 

# 

^,2 

. 1 \ . ' 
2 - 

3 



Credit by ' 
Ex ami nation 



- 0 



EngJ'isii- "92 

H?ER lie r u 
* * 

Social Science 290 



Gredit \ 



3 
4 



^ r 



Siipnex VJ PractjLcuins and/or 

" Internships'^ « . " 



10rl2. 



Sociology 150- * 
"^o.ciology 250 . ^ 



^ , Intro.duc t ion to ' ^ 

Titans actionaJL^ Analysis. 



3 
3 



83-. 



- -- - -;r - 



vv 



^- ^ - - 



■ . Human Services Orxenfeation and Guidelines ' ♦ ' 



^ K -.^^ i !lThe term '^hxnnan services* can lead* to cpnfuslon since it 



' jp|>verl^ sevetal fields 'and-^^lj' jobJ titles / i? not a precession 
in- iibsplf (though Xeadin^^-^ 'that Erection) , and is applied 



sopewljat-diff^^^ different *isp:oup^ (c^f.> "Mejf Care^ists**, 

' Human . Servicj^s Manpower Career Xenter/ National" Association 
^ Bfiman Service T^c^^lbgi^s) • .Nevertheless^ at this writing/ . , 5 

/ "^ei^'^afe certain genferai. limits ^applied to its use most plac^ tz^n-. 
in the count2?y: \ , ' ^ - ...-^/v* 

1; Usually, the hxman s^vipes? worker is academically * \ v 

b^QV^ the mast^^s aagree* . \ » ' 

% 2, 'A person-to-person rrelationsMpJE^ crucial to the - . ^ . 

. ^roXria^fS>n of seiivice and tte worker personal ^response • 
- td^his clients is by the ma3 or service tool. . * * . 

3, The himian serviceS'^workei: Is more apt t&^be^ found * 
^ ^in pipev^ntiye and crisis interventive activities than • ' 

rehabriitation specialties reg[uiring extensive education 
. . and exp^i,^ce^ In this sense^dtooy he^ is more of ten a^- • * . — 
, '^^^alA^t than a. specialists ^ . . • ''^ ' * — ^ 

' 4.^ ' H6 is cuirrently rendering' services in educaiion/ , 

vocational aife recreational cbimselins/ health car$ and ^ P 
. social, servicer cultt^al •development / trorrecfeioiiS/ , \ • 



hbusing authorities and personal guidance related ta 
^ individual development land rehabdblitatibh*. 
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- _ '.Heg^aiess of job titles, there is a foundation knowledge , / 

and skill Jbasi^ to dll human servicfe Kork: The worker mustjhave . . 
^ some theoretical guides to ; understanding human bahvior.^ fie musjt 

* ^ Mve ^fherapeutic style 'or system for. , aiding tii^nts to. develop 

their own strengths • He mtist have a laeans of working with ^miiT--, 
' cated social systems, vhether for utilization of referral resoiirces 
'or'for organizing community pro jeJctsT • . ^ ' 

. / ' Proposal for Career Seveiofment Certification . , - 
'^'-'*' / ^ in Hiiman Services Utdliz'ingt Basic aiowledge - . 

. *- and Ski^S Applicable; ThrougHout the Field i 

' Credentials such as^ degrees^ diplomas and ceartificStes are. 
/ \ still iii5>Qrtan^ ingredfienis for careear* adyanc.onent and for access 

' to tfid tecBaical and piro^^ssional levels of hmnan service systems 

i ..- >• '■ - * • ' • ' . ■ . ■ ' 

• • aiid agencies..; The caj:^r deveiopaentr-<;ert*fiGafe6-*ea;^ti6ai .. 



could be the first major S^p as a general credential ^d this is 
the s$:ep^^^we i^ropose* _ . , / . ' ■ ^ 



AJ^though much progress has'beek i^ade, there i.s. stiUL a ^problem 
iii infeegratincf wcark with accred^^^^igaf t^^ JLeajding tp certification, 
or a degree^ •'Strategies for 'telescoping the .conventional time-span 



i. ^ 
reg^uired tg eam^ degrees Jiave he&a developed, including the use of 

*' profiqiency testjuag tb'^lfble student-workers to secure adv^pced ^ 

standing, credit for in-service training, pa.^era§ of work-study - . 

. modeled on the cooperative education approach, and even credit for 

**life experience* (on the ^assertion that it is rele^nt to effective- 

\ performance) • These are all el^^ents in a, strategy designed to 

provide alternative routes to meaningful cafedentials for tho^e^ who 
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-are excluded from the. convention^/ traditional mfeans of access tq . , 

. :•■ - . - . .1- .-. .) 

them.* However, until these methods are (pearly opejrable, -wS shall* - 
pursue a mor^:^^onv^ntional stratgjg;^^ . ^ • 

- • ' ~ ■ T- 

A. Jlinimqm of 29 .semesijer hou?. credits required for graduation* r 

B«>^ Required courses'^: * - - SHS : 

\. ^Inteoductlon .to ^Humcin Services - ' 3 - 

Intioduction to Applied Psyi:ho»5gy ^ - ^ 

Sp^ecii, 220 (Group Discussion> 3 * 4> 

. - Ghila Growth and Development ^ - _ 1* ^ " * ^3 
Pield^Pxacticiam . 2^5 

yirst Aid (Red CSross certificate will' / • - 

. subsi^itute^ but not jiecessarily ecom . • ' • 

semester iiour cifedits) . 2 

. English UOO^ 101, -102/ o;i^210) 3 . 

•Principles of Non*-OirjBctiye. Counseling 
\ . -t * *^ Behavior Jloiaification »3 " 

OR Transactional linalysis* ^ . \ 

(Other workshops may substitu/fc^e for a ? 

* - ' requirements , but not necessarily - 

earn semester hour credits) ' ' " . 

/ ' ' . , 

Icl Elective^ (most of thlse courses cSm be. taken at. 
\ Central Arizona: College or other/ colleges and tte 
/ transferable to associate degree programs^ Many — 
; of tfe^ niay be^ offered at Desert Willow Training- 

Center ^also* • \ . • 1 ^ ' * "TSHS ' . . 

. Basic English' lOtf - ' . % . " , -3* • 

English Con^sitipn 101 - ' * ' ^ ^ 3 * , 

- Etfgliatf Gompositicfti 102 . (research paper required) 3 * 

Technical Report -Writing * * ' 3 * * . 

, ' , ^ Math 100 ' ' ■ 3 

Math fpr flealth Services 170 " 3- ^ 

'Introduction to Psyfchol&gy ^ ^ . ^ '3 ; ' 

► ^ Introduction to Abnorml Psychology j . ' 3 

. ' Hurnan jGrowth and Defvelopment ^ • 3 xs^^ 

Social Psychology - , ' • , • 3 * ' 

'f * Social :&roblems' • • , / , . ^ • • ' 

The Community ' * . ; - . 3. 

, . Cultural) Anthropology , ^ ^- * '3' ^ 

,^ersona3^and Ccnnmfeiity Health / ^ , . 3" / *; ^ 

Introdixction to* Artj * ' \ • 3 
Biology lOtf withtEab' ^ * % • " \ \ - " 4-. ^ : ;/ 

• Marriage and ^e Family " ' - ^ \ .- ^ ; 3 . _ ^ * 



< 



I 




6>; §pecieilty Courses* 



InixodctctioxL tp Human Services 



SHS 
'3 




This is: a two we^. <x)urse with a mininnnn 
of 60 s^dent contact, hours / having tlmee 
ma^or obj^td^i^^est" ^ 

!• increasing- s)d.ll^ in understanding \ ' • 

an<^ u^ing ' the helping relatibnship?, 

Ication and counseling ' 

' « * ' ' ' ' • z - 

2* B^§lo£aae* of skills in. jttc^^ - * 

X ' a'ctiop pl^waing or prbl:>leia solving/ and 
^ ' the production ,of a useful plan for 

action "^in the participants^'^ own home - 
situation.^ ' - ' • vT 



3« An understanding of the roles .and' 



relationships in the Human Servic^> 
. prof essiohal an4 para^fofession^/ 
and their related^ctispiplines^ such 
as p^cfielogy, socip^-ogy, and mental ^ 
health. , ' ^- ^ - ' r : , 



Introduction to ^:^plied P^ytdiology ^ 3. 

This is essentially a two 4/eeJc Tcoua:se7 Tnrrnimai 
of 60 student •contact hours / having, the following 
major objectives: ' ^ ^ 

; / > ■ ' ' 

1. Impjroved skill xn counseling a&id the 
ope-* to-one helping relationsh^. . * ^ ' 

2. Increased Jcnowletjge of counseling theory. 
»cos^atibIe with students* cuirrent, experi- 
ences and skills* 

. 3..- Increased confidence byN-Ule stud^rt:s in , \ 
theigr helping abilities/ as well as knoif- 
* leSge' of thdir cuirrent limitatipus* , 



J?^nciples of\Hbn-pifectiirp C6ui^ling ^ - 3/ , 
- • , ^ or Transactional Analysis , . 3 

. '^fc' - _ ^ _ or Behavior Modifi^catiQn \ * ' 3 . . 

> * These ajre , individual courses/ minimum of ; . * _ :^ : / " ' / 

^ ' ^ / 45 student contact ,hour^ each/ tauj^t in" • * , - 

,y - a woidcshop formatJ Oj^e student will be^, % ^ ;* ' .*u ' '\ 
; * \. . - ^ 'involve in^JLeaaming tke basife^^^ory land * V / 

, ■/ practice associated. with eaqw of tiiese y» / " I 

. ' systems of/ counseling. , " * ^ . * 

' ' -^-^^ ^ . ^ ^ . } ' ^ > ^ ' I, • ■ ' • - 

-ERIC. : • - ' , . . ■ — ■ . : . . . 



Tieia Pracfcicums 

These, are structure fxeld experiences 
related to'ldie student^ s 30b specia3Rty - 
^ or. special interest. ifVpracticuia out- 
{^l.pie^ mufet be approved byN^WTC' and the>. 
••^eollege off erlfig ^edits b^ore the f.' / 
student can, register • Pracpicumg are " 
Individc^IjLzed ^and can. be pu^^ed on ^ 
Idfcie job/ at pii^^ or at 

\ selected :l^ie^d sites • • ^ 



ft 

SHS. \ 
2-5 



/ 
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. . JffPENDIX G 

Course Outline . 
JEntroduction to Humao Services 
Jntroductioii 






Cojmtinity Se^tli IRepresentativjes and otB^^Human Services^ _ 
workers^.sucii as Kental Health 'Tecfmicians, Al^glioli^ . , . . 
Couni^elars^ Kacreittion leaders, aaa^a3JL ^outreach ^'to 
often confi^onted TO-tH the need to ai^oi^liBl^^J^^ fpr i^cji 
their initial trailing has not prepared them* li^tive skills^ 

ajid en inrderstanding.pf ones own. culture can carry a yorfegr ,^ 

a long way, hut the ne#d Xor adyanced training in th^ Huiaaai'^ 
SearYices is increasingly evident* " * / 

/ -; * ' • - -i ^ 

^Phis course outline ±s a description of - a tworwe^, full-1^6; 
residential, course to be offered fdr^ the. first time, and on 
pilot -hasis at the Desert ^Jillow TrarT^iTig Cenrga:* Groups of 
idian Himan Service workers — primarily CHR*s— have' heen . 
Lted to attend* ^ The dates of 'the workshop are Irom April 27 
tD*X3y 10, 1975* Ci^5* sx2ei - -25-<30 students • - . ^ 

als " ' ' ; . " 

The g^eral goal of the course is additional skills and . / 
knowjsdge in the aresj, of the Human Services and their^ implicatioiis /^ 
,f or sGLl a3^e^ of triiial social ^ervjlces, oh the p art of ^adu^e 
JC^^^s/^ J^L^adte^ develop a sense of team 

worked knowledge' of support such that they'wili actively '\ 
bring about a decrease in^the sxicial problems on the feser?:ation_ 
as a result of 'their additignal^^skf iT^j 1 . ^ 

/ , ' '^Z!' ' ^ * ' ^ • "... ' * ' 

JE^ie'^ goals will be .operationaliaed in three -inkjor program 
themes: ^ ' . - ' ' ' ' 

: ' - : . ' ' ■ 

• 1* .Skill in undersi^dSjig, and using the helping rejatiopship; 

commuaication anfe^c^^^eling* ' . I ^ 

^ ^ , - " r J' -^^-r- 

Z. The development of skillis In program-wide action, planning 

or problem" solving J and the produfttion of a useful plan ^ 
for action "in th6 participants* oim home situation* ^ . I . 

; . * ^ ' ' ^ ' — f 

In unders tiding, of the roles. anti reiationshixis in the 





\ and'iDent^jyiiealth". 
Activities 



,5!Iie 'two^^ee^^^riod, including ten. working days,* wili be • - 
'divided intd 30 peyipds of appf oxiinatel^3 IlQurs ea&h.y., 
.S:3O-ll:3O,'ltOO-Zj:0O, 6:30^:30fc Qirreacii day, twa of the \ . ' " 
,tine periods >ill be working class periods, and the, third 
'mil be set aside for unscheduled eventi,,such'a© individtiali^fdr 
counseling,, study and reading* worlsing individually with 
.' instructors, •documentation of lc?arningi and^frse tio^,. *^ 




P^ftticipants mP^bef grouped in^- yarying ways^ accoijdirig to 



: iiheir'needsr the nature of t^he iastruction* For certain 
■piH^posesy^BU^ as 'introduction 5 givilig ijfstruotions and ' * 
suminkrizing,*tKe /total group of 'appi^Qximately 25 wi1,l . ^ 

_ worked wiili.l For xAyuseliii^ skill practice, groups of ^iree " \# 

. will be '^ii^Sm 
- : who! hare thdf posMbiliii^ of w6rldLng witii -edcft^ oth&f 

they/rettirw1ic»^ into/teaias* team based ?| 

astion planning/^ ' * . _ J. ^ ^ V-r''^^^ * 

, JSPhe following material describes each three-4iour time section 

" as" an instruc1;ional_module, i?ith a brieX^ title, sipf&meni^^S 
objectives^ Tor tHat module,. the activities to be undertakes^ 
and the methods to be used for both program and^participant 1, 
evsuLusttion* 'Since the course is of a pilot nature, however, 

^and, since an attempt is being made to adjust the tjontent to' . 
the^^actjqtel needs of *.the paa^ticipants, some changes as the 

' course jftbceeds should be anticipated • 



\ - - A ■■ 
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Module I Introduction and Data Collection ^ 

••V • ~ ~7""~^~^^^ 

Objectives • . . , 1 , . 

- -- - ' • ■ * * * .* ^ ^ ■ 

' !• ' Participants and staff wilQ, have a^^3regin?iing familiarity 
' _ . . w£t^ each other, ^inclaiding jtoformsttio| about concerns^ 

. , / or training, nee'ds/ .and /the experience!, ^mowledge and 
' ' fi: ^V^p that ^^ach person Tarings to the^.course/ . 

? ' 1* 2# * Participants, will janiJ8*stand the general themes and 
> ^ • approaches' to be Jreed in t6e course, and will be 



faiailiar with the physical resouixjes avaHafcCLs to them, 
at DeSfert Y/iilow^ ^ , ^ , . ; - , / . 

, 3* 5taf f ulll hav^ additional information ahont the parti- 
cipants perception of their training needSj^ onjrfiich to 
hase'any modifications of .tjie course^: 



* ' The adjective wara-up exeirclse* !Hie tiital group o^ , ' ^ 

^ ' parjfci'cipajjtg and stadCf sit in a circle ^'^ving their 
1^ fir^ name preceded by a descAptive adjective, sucl^ as 
- : ".^-^etty Paulina" ♦ The. next persoi repeats^the first ^ ^ ^ 

and'^adds his own;, the last person* s ^im uses all the^ . ^» t 
— r- names* \ ^ , • ♦ /^••'' > , - • * ' « 

,^ . '\ * * ' ' ^ ' • V * , * ' ' I- 

^ 2^ K staff membe r, will espla^ in detail the s.che&ule for , ' \^ 

• ^he two -weeks', with descri^^tions of the goals, thfS^^, — 
^ . objectiltea and activities for the course, ,and^ the* '^g^eral 

> .experiential te^hing learning st^le, to be used* f , ' . 

3* ' ^ditional Des^prt V/illpw staff toLU be ^introduced and 
wiil ex:plain their program Or. the services of feared,. 

* such ^ the laundry,, iaaii, service,' transpo2?tatibni etc* 

' W * • 

2f» Participants will undartak§ av needs/resources exeijcjtee, 
-in which each person Writes with a. -felt .pen his pejy:eptioh' 
•of his £raining needs, course es^Qctations, 02; other ; 
coQcems on a laifge sheet of 5ei^sprint» On another * , ' • 
sheet, the participant will '^^q^te stat^ents. about his 
skills, knowledge br e^ei^ences which, he can ^are, . 
. under t^e general heading V"I offer^*^" participants 

will then share thes€s^"I*need" am^^l offer" statements 
. witll eacjh otfier, thus big^dening their acquajuatance . 
••and developing st^ase for fjirthfer Infofmation sharing.- ^ , . 

' ^ Materials- and Hesources ^ % * ; , 

' ptjSfer- than newsprint 1 no special materials will -be required, 
, 'A gener^ course outline lidll^be' handed' -out* Projgi'aiff cM.efs 
. or ti^ir: representatives will bfe^-iQ^ted. * ^ ' ^ ^ . 1 * 

. • ' * ' - • _ _ ' 
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Evaluation 



A yerj iiTxeif informal evaluation iiill tie undertaken at . . * 
. tlie end of the session, ^Lmply by asking in the total group. . 
'i'How did the session go?" "Does it look ..like, the Sai^se 
Will Be useful you?!' evaluation of participaits J*,_. 



— ^- 
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Mod.ule 2 Counseling: An lntr£>duct?ion to the Helping 
. , *- - Relationship 

Objectives = . .-; . " 

irV'.i'fi^ticipants ijdM skil^l in one to one counseling ^ 

* t; tefeimiques^ 's'; ^ •* : / ' * -/ 

2^,^ Participants^ will become familiar^with the use of video- 
tape as a critiqueing methods • ' ^ . 



3* Participanta will xinderstahd issues in .counseling and 
become- aw^e of some of tHe criteria by which Effective 
counseling ican be judged • ^ 



Acti^ties ' ' ^ " _ 

1^ Aftpr an introduction to the general concept of the, 
' helping »relationship,: participants will be divided into 
, groups of three,, and instructed "to play a client- ^ 

'"counselor situation* CChe tb£rd perl^n^irill be instructed 
in ho^ to observe the" process of counseling, and after 
the coun^ling session will offer feedback to the 
counselor and clientsr* )Some^ of the trios will be video- 
taped at the same time, with* the tape beilfg played back 
for all in the group to critique* After the critiqueing, 
^the total group wHi br^nstorm issues or criteria by 
which to assesp effective counseling, and\a 2fist will ^ 
. be developed for future reference* 2he roles would then 
..rotate, with a different person, as the 'client, a difj^erent 
person as the counselor, etc*; and the counseling practice 
repeated* Each rotation- would be followed by view^Jg the. 
video-tape and discussing 1;he 'criteria further^ 

' 2^ At the conclusioh of the. practice sessions, the partici- " 
• . ^ pants would be given the booklet "So You Want Help" 
tO'-read as hom^^qrkr- ^Hte video-tapes would -be saved 
for future reference ai^^d 'comparison* ' , ^ , ^ 

Materials and Resourcgs - . ' > ^ 

Video-tape, camera^ iSbni tor, tape, cameraman, and cojdes of 
"So You Want to Help." • " -. 

■ Evaluation . ' / . . , . - ' . '.' ' * >. 

The use* of a. "Daily Hef lection, Sha^t" (copy* appended) {would 
"fee begun. Esodh T)artici'pant would, be- asked at the^ end'vof 
each .module to do a brief evaluation of/the session* The . \ 
, . evaluation- would be on a»-two part NeR»|5aper, with one for 
■'. the paj-tici^ant to- help as a biief documentation .of his 
learning throughout the course. The other copy would be 
turned^ in to be "sumijiarized by the sl^f f and interpreted in^ ; 
' terms 'pf /revising the program., : * ' - ' 

' '93- ^-^ "- ' 



Module 5 yearn 'Biflldinf$ and an Introduction to Action 

r Planning /' \. ~ ' . 

■ Obnective& ' ; ' ; * - ^ ^ " 3 

1^ Participants >/ili becom^,x>art of a ge(^grapliically 

oriented team—average Jte^ 6ize to be approximately . 
'^ve persons^. . , x ^ , 

2/ Teams will *learri about each other and gain a degree, of,, 
' group .^lills in processes, for maij^g deci^ons*^ 

3# Teams ifill begin, the process of assessment of issues . ^ 
needing resolution dLn their bwn communities • 

Activities " - * ^< , ^ * ' . 

I45, After an introduction, tSe staff will '^bup the parti-^ 
cipants into teams, ^ased Hon thei^ tribal oy geographic 
affiliation* The^ intent, is*" to ^ave, people f:5;om the^ 
• Bame area working"^ together, so i?hat a plan can,,be 
developed for actual implementation in their .-own 
communities* The general :int,erit^{of -this is 
two- fold J to help participants leaiTi pi:obrem solving 
. and -planning j^lls,, applicable in any situation, and * 
also ;t'o develop a specific plan for dfealing with an 
^ issue at home, thus carrying the effect of ,the course 
future as jjiuch as possible* - * 

are composed of appro^Sa^tely five 
^ .step will be -to ^develop soW cohesion 
and *^siB2^se^f group" within each teiaia» A concensus 
decision m^cing exercise. Desert Survival, *ill be used* 
^ . !Phe • exercise helps individuals to assess and become moye 
♦prdfiicient in groups s^lls, particularly with issues 
such as leadership, talsang advantage of resources, 
listening slsills/ and decision ina^ng* , 

3v A?fter the7 decision makiqg exercifee, tlje groups isrill each 
begin a discussion with stai'f le$^de^ship, concerning, an 
issire of *imp09?tance^in their own comm^jnity* 




KateMals and l?esouftfes ^ 
None . , ^ 



r 



Evaluation 



Evaluation o^ oneself as a member of' a team is inherent in ^ 
the decision making exercise j staff feedback will alsp be \ 
givetf concerning individual perfbrcjance* / " 

.V/b^will continue with the use --of thj& -"Daily Reflection Sheet'. 



' Module 2t The wamaB Services: An- Overview 

/ Q.b.iectives : ^ " . - . ^ . - / ' ^ 



- /P^ticipaats will increase' theiJ* understandjaig jDf the ^ 
' roles of a variety of Human Services workers, hoth 

' S^^^^sional 'pafaprofessional; and hoir these workers' 
. ^ -function in relation to eath/o,ther^ social ser^ce , . 

ageiicies, and-^ the client*' . r » " * 

Activities^ /. i . ^ . * - r 

1^ , Sever ^ Humane Ser^iices wdrkers from the Tucson area , ^.^^ I 
r . will he invited to he guest speakers,, including: ^ ^ 
- ' ** . 

Psychiatrist . ^ _ - V ^ 

. Psychol^^st . . : 

Social Worker. » ^ - % ' ^- . • ^ 

. Youth Counselor . ' ' . ^ , ' 

Alcoholism Counselor \ . ^ " 

The speakers will each spend ahout 15 minutes describing 
their role and its netting, a^ncy functionajig,* trfnQs in 
the use of paraprofessionals, -and other issues of concern 
• toTthe participants* They will h> asked to-^mphasize , , 
their relationship to other Human Service professionals 
and paraprofessionalsl in. a team approach* The g3roup of 
gtfests will then resjJond^to^questipKS from the participants* 

Materials f and *Besourc eg • . • ' ' LJ 

, ' 

^ ^ ExcerDts from a new text "Human Services: The^^Phiyd Revolution: 
. ' in Icental tfealth" will he given to the participai^s with a 

reading assignment concerning roles and relationsnips in the • 

Human Services* ' 

. The resource^ people will be invited as indicated*/ 

• , Sv^uatio^ ^ . * ' ' ^ ' * 

^ ■ -> ^ » . . 

<* 

Participants will continue with the 'use of the "Daily 

Bef lection Sheet, ♦* C ■■ . * . 

,1 
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:^ - «oduTe 5«t Counselxng^ An. Overv£ew -pf Tliree Models - . - ' . 

- * ^ • , ^I^articipants will* begin an understanding of the t£te«rife^* a.M 
/ * ;./bpMiicLxptihsel.ing/ and Jje able to^identi^ elements, of ~ 

^ 5 7/!: y&r.ee different theories*. . _ * ^ _t 

j ^ r Activities . > , ^* . . ^ » . 

. X* A staff member/ after ^ the '.initial introductisn/ mil make :A 
* a brief presentation abojat a transactional ^analy sis cpu|i- ^ . . 
seiing:. approach.. This,, will be, fdldwed by ai' staff rpie--\^/'" 7;^ ; " 
, ^ ^ '"piay p£ a TA counseling; session/ follPwed Jby critiquetingj 

,iand discussion^ Video-tape Will be \xsed. and" pfcayed, back "^^/T"! 
^ for additional critiqueing* / ^ * - ^ v^'^f'^i^ 

2* This procedure will be x^eat^.but using^, 9 b^'a^ior". \[ ^ ^1 
,V modification approach. ^ ^^....-^ * ' > — ^ 

3* ^The 4 procedure will be repeated again/ using^ a^cli^nt _ 
^ cen-^ered approach. ' _ \ v. . :r *^ 



4. A text cmd workbook will.be distributed/ with a reading 
I assigniiient. • " - 

Materials and Resources \ . ^ v - — : 

Video-tape equipment/ a t^t'*The Skilled^ Helper/" and a 
workbook ^Exercises in Helping Skills*** , - _ 

Evaluation; • ' 

^ The course will continue to be evaluate by the use of the 
•'Daily Reflection Sheet.''. , - / , ^ - ^/ v ' 



The participants' learning will be evaluated, by a short answer 
quiz, asking theja to read short ex6erpts from a ^counseling , " , 

session, and determine whether the general approach is J^Ki./ 
behavior modification/ or client. centered. ^ ^ v . . ' ^ 




' _ d) Packaging of the action step's into a comprehensjlyiB 
'* Action Plan / including anticipated datfes o£ com- * 
' *pletions and individual* assignments. . . 

tfaterials and^Refgo.urces ' • ' , . \ 

'staff exgerienced in leading actipn planning wbrkshops are ' ' 
necessary* The only materials required are lar^e quantities 
of newsprint and markers for use in receding the results Of , 

•'the brainstbiming* ' ' 

' , ^ ' • . ' . . ^ - 

jSvaluation ' ' 

The students learning will not be 'evalua'ted after tMs session- 
Program evaluatioiis ^ill be^ accomplished by further use of the 
daily reflection sheet* \^ ongoing and important aspect of 
both formative and summative evaluations is the identification 
of skills ne^ed as' the action *plan continues toTbe developed* 
3:t mi^ht becomfe evident/ for example^ that in order to accom- 
plish a given action plan,, a specific skill, such as small 
groups decision making, is reqiiired* 'If so, training in .that 
skil3^^anr-be-providedHbn i^e-^ogr am>- — — ^ 



' _ . d) Packaging of the action step's into a comprehensive 
Action Plan / including anticipated da tfes of com-* 
' -pletions and individual* assignments* . 

■* 2« « - t - . . . J* \ _ . ' 

Materials and/^Rego.uroes * * ' , . \ - ' 

• " " - ' " ' " • ' 

'staff experienced in leading actipn planning wbrkshops are * 
necessary. The only materials required are lar^e quantities 
.of newsprint and markers for use in receding the results Of , 
-'the brainstorming. ■ ' ' 

Evaluation * ' 

The students learning" will not be 'evalua'ted 'after tMs session^ 
Program evaluations ^ill be^ accon^lished by further use of the 
daily reflection sheet. \^ ongoing and ic^rtant aspect of 
both formative and summative evaluations is the identification 
of skills needed as' the action 'plan continues toTbe developed. 
It mi^ht becomfe evident, for example > that in order to accom- 
plish a given acticm plan,, a specific skill/ such ai small 
grqup^ decision making, is required. - If so, training in .that 
skiiar"^anr4>e-^pl:ovidedHbn t^e~:progr am>- ~^~= — 



MoauiV? Group* SJcills - DecisionffHakin^ in Small Groups 
.. bbjeofcives 



!• The partic^ants ^ill 'vma^stand the impoj±ance of small 
-grbiips, suqli as task forces aadl committees," in the func- ^ 
tioniiig o^ human seanrices agencies, and ythe fact*' that y 
Z. personal^ sxills in s'mall'grdups can ie improved upon. 

2. The participants will assess 'their' own role in small ^oup 
. functioning. . » • •• / ' 

- ' /- ■ . ■"■ .'' - . 

3. The par?ticip'ants Vill demonstrate increased ' skill in 
process used -in pta^il groups, including leadership, -> • 
commun^catiofi, 'espeoi-ally listening, gat^eeping, use 
of resources, cind 'concensus' decision making procedures.. 



I Activities # - . / -r^*^ * 

1* After a J^ief introduction/ includiri^:a;:j^arm tip and an 
explanation of the objectives and activities for the 
^ — — ^ss i - on y tB^ pa rtieig^ts vxll be divided ^nta-^oups 

of 8-10 and^dertake "A t^rip to the inoon**/ a conceixsiis 



7 



k9^ e 



decision-maki 
moon; and 'pr 



exercise.. 



/ 



Insfciruction^are gxi^en -about the exercise," including 
the distindt±ons between the content — a trip to the • 
moon I anrt 'nrrAess — depision making, in" small groups'. 



b) 



c) 



d) 



Part?.cipants dge asked a^ individiKls toVmake a 
series of decisions regardiiig materials to take on 
a simulated tr^ on the moon. - • - ' 

The groups mustferrive at single decision "using 
concensus techn^3ues. . While the gro^s are^/irarking. 



# 



the^^are viSeo tiped. 



The individual's" Answers and the ^oup 
scored/ and the rei|ults fecorded ks foil 



:s are 



Aveirage.of 



Group-* 



Group 1 
.Group^^ 
'Group 3 



Differences 




dividual 

















- 'A- ■ 




'if \' ' 

V 







e) , TIfe facilitator will lead a discussion about, the ^results' * 

of the^ exercise/ including an interpretation of the scores, * 
^ the issues involved in effective group functioning/ and 

en^hasize the role tyi tfife individual in the group, with the 
^estions -^How did 1 function in my group with* respect to 
' these issues; how can I he a bfetter group laember"? 

f) The. video tape ^rill h$^^ shpwn to pick up -.additional informa- 
tion and to spa?3c a feedback session in whicl) the f acili- 

' tat or will help the participants se^ amd provide information 
'to each other about their rple in the group J ^guideline, ^ 
'^'An^^alysis of Personal Punctioning ijtt GifcmpB* will be used 
by eac^ p^rtic^ant to develop ideas, for improved group % 



. functxoning- ^ 
Materials and Resources 



Video tape equipment and tapg^ and a» cameraman/ *iaoon walk* exercise 
blanks/ qne answer sheet/ and copies -of the handout "Analysis of 
Personal Behavior in Groups'*. ^ *. 

• • *^ , - 

Evaluation , ^ . - - ^ 

An attempt will be made to hfelp partic3,pants con^are their func- * 

tioning in th? moon exercise with their functioning in the coun^: 

seling session in module t^. ^ Both tapes jfrill^ be Icept for later 
ccHfipsorison to help psarticipants develop arhorm for continuous 
assessment of their growth. Pro'gram and personal evaluations , ^ • 
will continue with the use of* the Daily Reflection Sheets 



HbdQle 8 CTonnseling; ' A Behavior Koaif ication Approach 
Objectives - , - ' , * 



1. 



!Ehe p£u;ticipants mil be able to demonstrate au^understcmding 
of l^e laajor principles Jof behavior modification by 'means of 
a vritten'guiz/ ' ' ^ ' _ 



2» ,The participants will^be able, to explain* to the satisfaction 
V . of staff and oth^ participants) the^ase <5f behavior ik^ifi- 

♦ , 6a^on tectodgues on their day to d^y role in the fiuman 
Services. «' ' , * ' . ^ • 



Activities 



!• ^ After a warm-np exercise and an antrodudtion of the objectives 
and activities for the session^ the instructdr will give a 
brief lecture about behavior modification/ ^including its 
, , develojmient^ and relations to other sdhools of thou^t/, a 

summary of research Results concerning behavior modification; 
auid its. implication in family life and in counseling* ^ * 

2. Thp film *Hho Did What to Whom" will be shown with an eir?>hases' 
on, learning the precise meaning: of ,the vocabtxlary presented/ 
followed by discussion* % * 

3. An exercise will be conducted in which a participant is asKed 
to leave the room. -The group deq45es how to influence his--- , . 

• behavior when, he returns, including a definition of the terminal 
behavior desired cind the rewards to be Used. 

4. ^ The exercise will be followed by a group .discussion of Behavior 
* edification/ and a brainstorming session concerning the aj^li- 

cation of these techniques in th^ participants home situation • • 

Materials .ctnd Resources 
The f ilni "Hho Did What to Whom** 
Evaluation ^ ^ 



u^rion 
/cipah 




pazrtXcipahts will be given ^ quiz pn th6 vocabulai^y used in the 
iilmj they will be asked t o^ read descriptive passages and respond^ 
asyio t^ether ±h6 passage describe^j>ositive reinforcement/ negative 
ir^inf^^rcenait/ punishment or extinction. Program evaluations w^?x 
ntiSpue through the use of the Daily Reflection Shfeet ^ ' > 
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Module s Action 'Plaimigg^ A Continuation ^ 
05 j ectives . • . * . _ \ 

Jl, \' A partially* completed, teaiw^qtiented actiotf plan/ through 
^ 7 ^ ^^the prioritizing of forces $tege* • - ^ * 

Agtivities * - * J * r 

1. A wapa-up jBxperience, followed by. an introduction to the 
oirjectives and activities of the session; - . - 

2v A staff meinber will review the steps in the action planning 
process/, particularly emphasizing how each group has accom- 
plish(^ the work* so far, and ask each. group to^share the 
^ results of t*tjpir action plan- (is^e and goaD^'wlAh each- 

other. - . . * ~ ' ^ - 

3» Each group will hjr^insto rm the driving and restraining 
- foirces which intersect to kepp the issire j^her it. is^ 

_\ - ' 

4* Each group will &gaih share the results of its work* with 
others/ >?nd ask for additional cOTunentsr and ^suggestions, 

5. Each gxo)aip will go through its list of, forces to put them, 
in priority order • . , ' ' - - 

First/ each' will get a letter, aV/b/ ,or c^ indicating 
is5>ortance - "a"* will ^ean very iiffportant that we do ^ ' 
something with this force/ "ii^ meaning of medimi im- f - 
, portance, and "c* meaning relatively unimportant, - - ' 

Next/ the group will attach a number -^1/ 2/ or,3. • 
according to feasibility* "One" wiil mean :5|iat it is 
' relativ^ely easy to do something about htis/ *two^ will ^ 
mean that it is difficult but possible to work with the ; 
fqrce/ 'ftlnr^e" means almost impossible ^o work with* ; 

r - ' - 

Although it is difficult to predidt the 3,ength "of-tijue . ^ 
reguiredto get tp this stage of the action plan/ it 
seems that the time allocation is ^cut correct ♦ If^ ^ \ * 
the work goes mote slowly, ^additional time may be spent . 
in the next session? if igoror rapidly/ more time cax? be 
* ^ introjected in subsequent activities such, as group 
•skills or. counseling skills. 
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J - ABPENDIXH- r 

Course d^tiine 

" , latrodttc tion to Applied Psychology : , 
. An Emphasxs on Counseling -Skxlls 



X . r^Ini^oduc^on 



Requests fro^rtribes, task analysijs results, and other data ^ \j 
' all point to -a need" for specific skills trai n i n g in one-to- 
^one" counseling f<>2^ outreach workers. The following tten da^ _ 
coTirse has been designed as ^ a result/ and is to be implemented 
oh a pilot basis at tli^ Desert Willow^ Trai ni rig>^enter from 
Hay ^7 to June ^/ 1975.J^ Class siz.e: 25-30 s,tudents. 

Goals ' : , , ^ 

^ General goals of" the course ar€ as ^llows: - 

- 1, ^In5>roved skill in counseling and the one-to-one helping 
.relationship. ' , ^ • 



-2. Increased kno</ledger of counseling -theory ccmpatiH^^ 

» with" students' ciirrent experiences and' skills. 
3.-' incre^ised confidence by the students xx^ ±he±x helping 

abilities,; as well as knowledge of their ciirrent ^ 
^ limxtations. ' ' - f . i . 

lII.^ ^eaching/Learxiihg Issues ^ . * \ ,\ . *^ ' w ^ 

3?he course^ has been developed" in a -series of ten modules; each 

* ' * * ♦ * . 

module representing approximately one worJcing days actxvxties 

!Ehe modules have been developed in ^ pattern consistent with 



. other corticulum de^elojaneht efforts at besert Willow. As, 
these efforts are* cfpmplete.d/ a* comprehensive set" of aodules* 
of varying lengths, content, ^prerequisites^ etc. ,will;;^be^ 



available ior/pollecting and paclcagin^ into courses • The 
fofmat-bf^each module, description is:' . 



2x Description 



"3* Ohjectives • , • ' 

4» Activities * ' . * * * * '* 

5. Methods for evaluation ' . o. 

Generally^ a- workshop style or adttlt' education model lias been 
Qiiployedr. This aj^roach is- iii^rt?6it/ because it recognizes 
the skilZs'and experiences that Iflie students bring tp the 
Workshop/ and supports the more appropriate' facilitative role 
of the' staff member rather, than limiting the instructor to 
* content expert. 

In addition to use of traditional techniques ^ therefore/ such 
as Ipgture/disctissibn; and films / a variety of more experiential 
approaches will* be used. These actiSijties are described mo^e 
full/ ^d specif icaliy in the detailed module description/ but' 
include et^proaches such as simulation/ role play, syid emphasis 
on^ small groups / ^arid the laboratory approach of do-look-learn* 
Students will learn improved counseling skills / for example/ 
^by cpunseli^?/ ^^t siii5>ly by. talking cibout counseling • 

Since it is liiff icult to be one's own obsfeifver oi: critic in a 
small group cotinseling se^ipU/ video tape. will be used ^ten- 
sively tpL help students see themselves in actioii/, witJi staff 
^■members and other students helping the student to groitin pkill 
and under standiiig as a result. , ; ' . . 



The course^ .in Iberms of 'both content and teaching methods # will, 
be ^lexiJ>le enough so that formative evaluatioii da€a^ as pie 
course prop&eds# can be used for some revision, of , content and 

methods to provide as high a degree of relevancy as possible. 

« ' • 

/ Content; r , . * . • \ 

~ ^ ' ' ' ' * / 

The conJ:ent of this course is to be carried in the follov/xng ten 

modules/ each representing the program for one day of student 

contact jujne* Mpre detaj.led descriptions of the modules/ as 

well as specific approaches ^ iii the format described/ have been - 

prepared for instructpr use, but the follo^irig brief descriptions ^ 

-are .sufficient to pohvey^Jie general intent and method of the 

' " modules . , . ^ * 

» 

f - ■ 

Module 1 — In^oduction and Overview * . 

An introduction to the course/ including the idea of ' psychology • 

' as a social science, professional and paraj?rof)9Ss±onal roles 

/ : . • .^ -^ } 

within psycholo^/ the history of p^chology and its place within 

the socxal sciences. A siiftple persohdj.ity ins^mnent wiil be 

used to give the students a beginning 'understanding of the methods 

, used in psychology . The .administration of the instJ!Tmient will 

be followed by a discussion the usefulness and validity of such 

measurements* 

■~ . ■ - - ■ ■ ■ ' ■ / ■ ..:;'■ 

Module 2 — ' Counselling as Applied : Psychology V 
Ah emphasis on the practical iii5)lications of^ji understanding 
of human behavior,. Studentsy^ll practice the skilX of indi- 
vidual pounseling and begin developing * the nom^ of p3wcticing 
\ and .critiqueing counseling. to; begin a cycle of personal growth. 



The helping Trios technique will be utiljLz^ed to help students 
learri f rpia real situations / with critiqueings by means i^f video- - 
; tape to develop and improve their own counseling slcilXs. 

Module 3 — Child and Adolescent Psychology ^ 
An introduction to developmental noha& and behavior patterns 
of children and adolescents with jan .^phasas pn counseling 
relationships and' parental relatioiiships with youth/ Differing 
cultural patfferns of child raising will also be considered. 



Module 4 — Counseling; >An Overview of Thre e Models ' ^ 

X : ' : . - 

Previously considered skills in counseling w ill be arra nged 
int</ three possible models or theoretical' constructs for study 
a bsychoanalytiq. or transactional analysis approach, a client- 
centered apprpach and. a behavior modification approach. Students 
^xll learn about the models and. what they mean, and ^.r. exposed 
to demonstrations and practice sessions utilizing all three. 

Module 5 — Counseling: A Transactional Analysis Approach • 
A module devoted to skill djpvelopraent in counseling centered on 
transactional analysis. A review will be made of previous. work' 
in transactional analysis including the u^e ofi hand-outs 
describing TA and. a programmed zeroise book. The desci^igti^ . 
^nd use Of the ego states will be limited to parent, adult arid*" 
|child, rather thin more complex subdivision^^ of those ego' states.' 
Emp}ias?.s throughout will be on student skill ^n selecting a 
model to use, and in the use of the' :jaodel^ ^ * - 



* ♦ 



Module- 6. •:- Counseling; A Behavior Modification Approach 

' ■ '.L ' '% ■ ^ - , " ■ .- ' 

.•A iaodule emphasizing behavior mdSification as a . counseling'- 
, ^ teelmigue , includijig a description of behavior jnodification , , . 
. apxaroaclies* and a;i introduction to operant conditioning. ^ " 

^ " Module 7 Counseling: A Client Centered Approach ^ 

- • A: consideration of Jbhe theoretical in^lications and skill/ ' ' ^ , 

,^ - " • - - » - 

^ practice iii counseling as a client-centered, activity. Based 
^ . on Rog^ian approaches, the model will help students junder- 

Stand Carl Roger's ideas and those of related i>sych61ogistS/ 
. as., well as develop skills in applying a client-qentered 
J . . approach, in thei;r own work. ' * , ' " ' ' i * 

,( Module 8 " Field Trxps ^ o . - ^ / " ; ^ ^. • ^ ^ 

• An opportunity for .students to check their gr<wincf slcills and 

' 7\ ^ • ' ^ • ^ ' ^ • " ' ' " • ' ' 

t c^ianging perceptions of coiinseling in a psychological framework 

' against the realities of agency operation and the' afeal world ^ # ^ 

''-^ ' ' ' ' ^ • ^ • i''' ' , ' / ''^ 

of counseling programs. ^ Students wxlL b< involved in coijsld- 

. , ^ ering criteria for evaluatic^n of counseling programs. Will 

visit several agencies involved in counseling to meet the staff ' 

\ • and clients, and will subsequently share and process the infor-p 

. ' mation collected. ^ • 



* Module 9 Crisis Intervention 



A luoflliile which personalize^ the e^fedt o£ crisis and the'mpcliV 
anisms for dealing with crises^^'i?^^^ individual':^ ,ixf^. T&oi^gh T 
* experiential approaches using ta^es of cohversations^from crisis /« 
*^ int^n^entioh qenters the students will better understand the'^ _ 
. natur^' of crisis, and be able to utilize a^terhaitive? withth 



' the cbunseling firdmework to( alleviate crisea and avoi^a datoffge: ' \ 



^ Specific cri'si^, situations wiil include potential suicide/ 



"alcohol and ^ug related probleams/ "family problems and others, 
r " j' .■Mbdule lO Conclusion , Summary and Evaluation * ' r 



q^iig module will; puU together the practical. and .theoretical^ . 
, '- liife'con&rete and 4:he abstract, 'students Will, review the'" .. - C-':;:^ 

learning gained a? evidenced. from their Daily^ Reflection Sheets. " C : 
1 reT^xew vxdeo tapes t.alcen during^ the courge in? order tp assess- . 
. \' ptogr6'ss^ give emd receive feedback with^other students' ahd. : 

staff ,^ take a written final examinjatipn as appropriate^ to • , J- ^ 



certain of , the module objectives, and fill out a summary program 
evaluation questionnaire ^ ' - * ' 



Methods of Eva3.uation ' / J - . ^ 

^ since the coxiTse is of a pilot natixre, eV&luaJfcion is\extremely . 

^ ' . ^ " ' '-^^ 

importaait. , Methods \fill bemused for both student evaluation 

^ c ^ ;/ \— ' - ■ ' . . ' - * ^ / ^ . ' V' ^ 
. and course evaluation, both formative 'and' sxunmative'/ * .,1 

-The evaluation of student Ijearning will be^'dfccompii^hed in two 

i major. way^.^ *^ / ! w ' -5 - ^ 
«• . f *• *, # - It ' * ^ * 

r* ^ Sttidents will share a few miinites 'after e^^ch 4aily/ses>xbn 

^ to ^ill- out' ^ Daily Reflection Sheet whicji gives them an 

oppoirtunity\to assess 'their ownJLearning, review the., day, 

'and comment in detail aboutu*eheir experience. , Sharing of 

ttiis inf ofniation with each^other_ and^, the staff, will develop ; ..j 

the. norm of personal feedback, basic to any useful evaluation. 
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. ^ 2 i ^TThe /traaitional methods of qiiizzet^and jfonal examination ' 
y : vj-ll iSfe^sed'^for appropriate objectives*^ ^. /. v 

i^- ^''^ V-., • y.^; '-^r ..^,*:: _• ; 

* , Brogram. evalucition will also be accompHifehed by a, variety- oiLTS--^. ^. 

" meth6ds* \ ^ . ' ^^i* ^ * ' . ^ v ^ ' w' 

V'j ^. !♦ ' During anS at" the ,concl;flsioi^ off ^qh session or modulef * y \ 
. , the Siiaff ridLIi conduct informal eVd^tiation/ feedback by 
^ ^ merely 'AsJ^dng ' the' stu^^ , 



V/-^ , -i, l|^^s£,'^seful/ wh^ ^ *. 

■ •.,^*^ eb^es of the Drfil^^fflectioiT^Sheet will be collected 

• » ^ idaily and prganized yiSJx ^a z:unning pidturd of the •progress 



/ * ^ • . f * of the.^program ^aS pj^sceiVed by the^ stud^t# 

' ^ ' 3. more formal evaluation guestioonaire will b^ developed 
as the qourse prpgresse^z 4:0 be !admini^ered during the . , 




filial mo^Sl^' An^ equivalent form of * the s^e, guestio 
will be mailed to. each stud^t several months./^ter the 
<:oncljasioiu Qf the course to -assess J^nge^Oberm^ ^f f epts^* 




"^"^ % AssocSiate> df the stud^tk 'will be asked to respond to * * ^ \ 
^ portions t>f th^^guestipnnaire^ to gain a view -of, the ^f ects * :\. 
^ . ddE^t^ on ^the student l^rora the cowqnrkers perspective* / 



r , 
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No 
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Social Psychology 
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' : . Ill 





'March, 2171975 



..." *FKfiNCISCO, S.' 




4 J 



*BpNTER/ ' 



♦JACKSON/ . 



ERiC 112 



Sfemester ' 
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22 
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f6r but| incomplete 
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Development - 
ee2N:ificat:e . , 
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No 
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- / r No 
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Associate Degj/ee 
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jEntroduc?iabii to 
Soc5^b!:pgy 



^top - 
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JCidjf' Social Ps^cl>. ^ 
Hath & Biology: . - 
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Jcidney transplailt) 
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Seu'ester 
Hours . . 
Completed 



CoitfBes £egisterea 
for* but incomplete 



Career. ■ 
i)ayelopment/ 
Certificate 
Coiapletea 



Courses needed €or 
registeif: f or and ' 
complete ,f or 
Associate Degree . 



JOJOIA^ .J* 

■ - a ' 

I - - — •» 

LBJERO; li. „ 

. "ricaapiH, E. " ' 

/MSRTiNEZ,\6. 



30 



. 52 



HathJ^ Biology s Art (Boise State. 
Universiti^), " ' ' / ' 



13 



18^ 



Perso^iiai Heeilth 



mSAXESj 



*SIQUIEROS, Pr 
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25 
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Certificate *■ 
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S.top ; 
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- / « ^- 

, semestier 
■ Hours 
Complefced 


Courses registered 
. |f or but incomplete / 


Career: 

Cerfcif icate 
Cotftplctcd 


Courses Jicedccl" to 
register and 
coniplcte', f or ^ 
' jSs^ociate Oe^ree 




/V 

»•»; 






- * Yes 

- - -* • ^ * ^ 


./None 




ft _ 


. 37. -3; 




- 

• ,Yes :\ .. . . 


^Stop ; 


17ICBHTI, 6. 




42 


/ ^ ^ ^ " • - - ~ ^ 


-' Yes L ^ 


■ - • . ; »- 

Math: & Biology 
Plus 17 CHRS.,,. ••• i 






' ' " . ^ - 
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J 


Cultural Antiirppoloc 
& Sociology 'for CDC 
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o 
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11 

V 


' _ # ^ - 

' , y , , J 


^ — — . 

No ■-' , 






-J- T . . . ' - . 
Active Comnatment-to Program 








Sunnnary? 










^ Completed miniwML pf 1 s^e'ster: cpHegfe - 32 
' - 6oinpleted miinitaflr^ 1 year college and , * ^ 
ecvrned Coiniminity'Deyfelopment, Certificate - 24 
Coit5>leted all* requirements for Associate Degree - 8 
- ,Gould -completeTtssociate Degiffe^e in 1975 - 11 » - ' 

,^ - «k . . 
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FISCAL YEAR 75 



s. 

> ; 

T 



O 
C 



I. 



o . 



- D 
. E 
C 



COURSE 



NUMBER . 
TBAINBE§ 



AdT Math & Bio 



MH for Cpis ; 
MHT Program 



MH for CHRs 



CHR Workshop 



fj^ for CHRs 



Apr Math... 
Org. Dev. 

,0r^. Dev. 

Preceptor Mtgs 
MHT Program 



8 




.100' 



50 



3 

80 

28 

10. 
5 



jDTOATION 



LOCATION 



28-8/16 
DWTC 



[' 9-13; 19-:!0j 550 
23-24 DW.'C 

. . 788 



7-li; - 16-U 
DWTC 

29-30 . 
Cheyenne 



4-8? 3,4-15 



DWTC 



I- 14 *DWTC 
5-7. Chinie 

II- 13 Gallfe 

17-19 pwTC 
15-21 -DWTC 



COST 



563 



8.O0 
417 



500 



502 
*' 



Bll 

'4 ^ 



COMMENTS 



MHT fjkraxnees. \ 
Travel & 1?ardiem 



2 Consultants 



CoDttpletion of 7 
qoru^ses for Adv. 



2 Consultants 



Joint Participa- 
tion of DVf Staff 



2 Consultants 



Travel s Perdiem 

2 MHT Cohsultsmts 
Workshop for 
Clinical "Staff -. 



2 MHT Consultants 



OR & RR 



Clin. Stafj 



Col 



courses 
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5^W, '7. 7* 



MO 

-u 



A 
tJ 

.6 



S 
E 
P 
T 



O 

C 

.3: 



N 

•o 

V 



DURATION 
-UUMBER ' & " j • , 

1 TRAINEES location! COST 



Org.^Dev. :.. . ip^^ 
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Org. Dev. 
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"'dwtc 



_ 'iRaoid qits 
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• 'FIELD 

50 ' 1 8-10 & 20 
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.D 
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• ' \» 
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50 15-7 X7 I : -400 ^ 
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I nwTC 

t « lO-lOO pates Operl . * 
' ■ • FISLD^ ^ 



For^-ail- 4^ia OR,^ 4 



I 



\\. 
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PISCA^ YEAR* 75 



ACTivi3:iESf :0P"j[UT. 
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TRAINEES' 


' ' ' . ,- 
DURATION' ' 

LOCATION^, 


► ^OST ' 


" ' COMMENTS ' : 




. 3; '- - 
- "J' 

'A 

: N 


MH for CHRs. . ' 

• " . .' , ' 
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33 

, * 11 ; / 
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' : 240 • 
210 * 
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• *• . 
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E 
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Workshop.- - 
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. . ' 50 


♦ * 
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* 
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r?i 


- A 
■ R - 
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! - '. 

-;. 50 . 

» 

4 

« 


12-13 .& ' 
24 DWTC , 


^ 300 

_— # 


r Consultant ^ 

- * ■ 




- - . A- 
*R 


MH for CHRs 

4 

nOjuXSnop xTXevxt 

* ' ^ i - * 

rintro. Human 
Services 


" . 50 
• 25 - 


16-i8 & ' 


.•200- 

7(Wto 


2 Parttime Cohsu: 

llew cotirse for CHI 
Op^ to Areas % ^ 




' -= , A 

- * 


im .for CHRs - 

org. Dev. 
ApplJ:ed Psych, f 


150 . 

60/ • 

25^" . 


21-53:.BWT.C 
14^16 Phx 
27-6>?7,DW: 


: 150 . 
■C 4500' , 


2 Parttime <ioiii5uH 
2 IffiT Consultants 

^ew c<>MFse <^peh t< 

:'ArQas' • 






MH for CHRs., 

-: . r ' : * 

Horkafhop- Poaioy 

"j' ' -' 


• -50 . 
-up 6lO 


' 2-^3 DWTC 

7ii 
Plix . ^. 


150 

■ ' .f 


2 pirttxiae Clbnsui^ 
.l:fe? co'nsiiit. ^ 

»* - . ^ J " 
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. * GosVhorne in or totally by agency, tribe g^^crf^^ 2^^^" 
Organiaation Development workshop normally includes i 1 €ay a;v- .^ 



'3 ' ^ 



'i- 



A- ■ 



J o 



r _ _« 
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S;A M P L E . 



Organizai;iQnal Development 
; / 5fo:?lcsIiop Outline and Follow-up, 



.1- •■ 



_ _ ■ J V 



V 



ft O 
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\ Degprt Willow !IS?ainiiijg C^ter 
^ Reno Sparks IndiSrCoieHy ' / 

I* Introduction ; ; . *- , 

The director and several staff members of the^Ps^r- Counseling 
Program at the Eeno Sparjcs Indian Colony were participants 
in a ^recr^tion therapist workshop held at Desert Willow, As 
a result of the workshop, the Eenp ^personnel, im4er\ethe -* 
^irectioq^^jf, Krs. Lillian Iteile, hecame' interested in additional- 
training of a similar 'nature, smd contacted the consultants, . • 
Arrangements were made arid a workshop was planned and implemented 
kV the Beno Sparks Indian Colon A facilities,. Feb, 25-28, 1975. 
JJhei workshop jras supported by tfiesj'esert Y/3^iow staining Program, 
Indian Health Service, and by. the il ^sy^ ga<lnt^f state Comnjission 
fto Higher Education*, The , trainers/wa^^JJipir^ Johnson an'd'^'- 
HrAGroyer Banks of the Desert Willow staff , 

XI.. General ^^3b.iectives ^ / . . *• ' - 



major objectives of the workshop f eU iaito two categories 
fis defined by firs. Dale in association, with he^ staff, and'' 
Dr, Dean doffman,* liental Health Consultant, \ : ~ 



A. / Ski 11 Builto^ 

'1 • 




'J^g?^prcips&its would develop Increased sto.1 in* _ 
_~ ^j^^fimimication, counseling, tutoring, and to theV^-, 
r '^^^ent possible the entire realm of interpersbn^ ^ • 

: -\ /^Relationships in the *program> ^ . , . ^ = 

V • ■ Br^' TTO^am Development * *- 

Clfis-ification of roles and relatidnshipjEf, develo^ent, 
. • ^ ^ of "parjent involvement methods and plsms, tearn^. 
; ' ^ "building, ^d associated objectives,' ^ 

III^ Training Assumptions ^ . * > , . _ ' 

' The trainers operate within a certain set of assump^jt$.ons and 
guidelines wMch are critical to the. nature of the w^>rkshc^ 
jand require- Some escplanatlbon,^, ' ^ ' " . 

<- Aa^» Experiei^ial Learning ^ , • . - ■ 

' ' -i-i' - ' ■ ■ ^ ^ - , 

V/e fefel that experiential learning is useful and 
particularly irapbytant. By e^^eri'ential learning / *' 
we mean not merrfiy the experience but rather the 
experience de^^ioped into 'iirfcemsaized learning, ' ^ 
To the ext^^-. possible we atteBp,t- to ^esO. with the 
realities o^^^he dsCy-tb-day^wprld of - the jtarfcicipants, 
help the .particj^ra^ts sharfe. the expertise, available 
ein'ong ^themselves, send lead them to a' molding of tlfcieir" 
Experience iarto developed learning, • 




^ - 
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Without dijrainishiiig the importance of the cognitive 
of leaniiiig we also emphasize the adPfeptive domain. . ' 
^ Since attitudjes, -values and feelings all contrihute 

to'.learnirig.'and to relationships," they need, to he 
'\' consid^ed in* the planning and implementation of a. 
workshop,- . ^ 

: . - - " -*„'■" ' ' • ■ - " ' 

:C. Skills' and Knogledge " ' ^ ' ' J , 

In addition, to knowledge about a topic,, such as . 
, communicatlwn^ ve emphasize the skill of communicatiaig* 
Knowledge 4jhrdugh lectures, books, films or- other 
.learning materials is important, but unless ^arti- • , - 
cipants can translate that knowledge in^o their own . 

• behavior, the knowledge ds. of little consequence, 

3>. DeveloTOiental Katurfe * ' ' J ; , 

- "~ "i .c' -' 
Any workshop or training program' should be developnentaX 
.in nature rather than composed. of discrete and imrelated 

" :^eces. We try td plan so thai? any training program-.^ • 
does not simply end afc the conclusion ofrsLgiveSi/ „. - 
.worksUpp period, but rather has implications for 
=• continued- leading both in time and in scope. ' < 

E. Individualization - , ' ' / 

It is important that differing needs ori the part of _ 
trainees be recognized ^and the training program be 
resfbnsive to these needs. Although a sia^ie format 
and structure is usually established, an emphasis is 
placjed on he3,ping participants to look at tiy& 

* own needs, develop specific .aiidividual or team plans, 
,and begin the implementation of those, plans. " ; . 

' - - " _ ■ ' • • _ / 

F. - Team 'Approach • , ' . ^< 

We Emphasize working with teams so that the trailing . 
. effort ncft only is individual T)ut eCLso organizational 

- in nature,, and 'that individuals can support each 

: other as they begin to implement ^ changes after the 
; workshop is over. 

. - ■ - . ' ^ - ^- . - ■ 

G. . Eun ; ' ' . ' ^ ' - - 



Iffe are convinced that learning in and of itself^is 
^funj we make every effort to provide within the " ' 
framework of th€r workshop some light touch activities, 
and-make sure, that the learning itself is exciting 
and interesting. - . " 
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. ' ' ^' Via .tend to alroid ,the role of "the e^^g^rt", "briDgin^ 
, , iaformatiOD and 'providing solutions to problems,. . 
,We rat&er emphasize the .facilitative role, -tV/e tr^ 
/' to help trainees to raise the appjropi'iate questions 
' - themselveS;uJ3evelop skills in finding'anSwers to . 

- ■ ; - their. own^'qufejStions, identify sKilis needed, and 

provide ex5e3::iencres through which those ^ills can 
. he^developed, - . / .* / . . . 

IV,:' Activities and Results P ' - ' 



*Tke following will he a se6sipn-hy-sessi6n descripition of . 
the general activities undertaken, attenqpi^g to accomplish 
the cAjectives to as complete a degree as possible j including^ • * 
•"brief e^Tianations of what those activities meani^,., Jxl 
ad^tipn,. where there were written results such as expectations, . 
' i^tion plans or- issues., the material wiUL he included, 

V . ggesday Afternoon . . ' 

We began with an ice-breaking^ exercise tq help ^people learn . 
-about eacji other, sinc^^here* were -many strangers present, ' ♦ 
, and to begin with a lively sort of -activity, , It ^s known as 
-the Ad>1ective Game > iPeople, sit in a ciKrle and ^ve their 
- name, preceded by anjadjective which descMbes, th'em', rejjeating 
* the names which went| before.. . • . r ' ' . ' ; . ' 

_ . JEhis was* followed by a general introduction to the workghbp- 
by the tra3ners, ijacluding a detailed explanation of the goals 
; and objectives for the wos^fe^op as we had understood them, 
' We. emphasized f;he learning style to be us,ed, aud. the genc^reO. 
foiinat of the workshop, ¥/e then'es^lalned the acti^tie'i ~> 
that we would be undertaking in order to accomplish^b^je 
objectiviBS, The first two sessions were explained in detail 
\^*but with less detail about the follOTfing sessions, because of 
_ the need to plan the workshop as it "%ent along, ' in 'order to be 
responsive to the specific and changing needs of the jjarticipants; 



We then conducted an'exercise in which the participants wej^^ 
aH asked to brainstorm bn large sheets of newsprint, their ' 
general e^^ectaidbons for- the aitire workshop. • They were asked 
to respond to the , question, "If this workshop were^to be ide^ ^ 
lor me, these are the thijigs I would^ learn,, * • ( 

■ "'• ' Z - *' ■ • . - • 

As we reviewed the list of expectatiohs.J:hat each person 
prepared and they reported out," they seemed to fit within 
five major themes. ' . ^. . ' . 

1, Communication and, interpersonal relationships with each, 
other* students, ''teachers, j>arents, volunteers', "adminis- 
. ttators and others. . , ^ . 



0 



ERIC . . . . • J-^' 



3. 



IxjteapcpituraL rela^phpJiips* How tq understsirid one , 
another despite, culliwral differences, how to":grow in / 
-cultural diversity rJ ther tlian having cultiyral 
differences provide : ©ad: hlocks and how to grow personally 
through the sharing! of ;the. richness of t^se cultural ■ 
differences, v * /' . ^ - 



4^ 



5. 



Harking specific plans 
tliat would go beyond 
be carried out in a 



We ended, the Tiiesday aft 
nature of trust and its 



liie general idea'af beaa building and relation^ips 
within; the program i|icludii}g ^oi^s^ role descriptions 
and accountabiM.ty^ 



for a'Sthaber of the aboye. activities 
the time of the workshop and could \ 
practical and useful fashion* ' ' 



moon -session by' discussing the^ 
ijnportance to basic- relationships. 



and then undertaking a ust. galk » In the trust walk 



participants were divided into pairs and one person pretended 
...to.be blind while the otikr person was the leadea:** The pairs 
took a walk around the building, then reversed. the roles,, 
continued the walk and resumed to discuss the results^ 

The following questions on issues were discussed, fitst in.^ 
the pairs and then in the total group*^ 



Is it easier to trust 6p to 
be trusted? - 



7# What causes a lack o^ 
' trust? 



Is it easier to control 
" be controlled? 



8» What^results fros the 
Jack of trust? ' 



3* What about non-verbal comiau- 9» ^fhat is the feeling of. 
nication? ' * V ^ ^ dependency lik«r? 



Could you .trust more as ti 
went on? . 



10.. What is the fueling of 
being responsible for 
soaeone else like? 



% Sid you find relief when you^ 
r^stppped? , * 

'6# '1W.d it seea like your noraal 
d^y-to-day. experience in 
trusting? 



Were you comfortable in 
this role?. 

How can we learn. to trust- 
©ore and to be trtfsted -laoSf e? 



e ir^t 



The (Tuesday afternoon session was cbifoleted by a brief, 
summary by the s-^f f '.and a re$^est fori an evaluatioft* In ^ 
general, the results seemed to be satisractory* Peo^e'were 
getting to Imow each other, beginning ro work on the objectives, 
and were looking forward to the*balanceV)f the workshop* 
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^Iie aJucsday evening workshop emphasized the objective of 
. moving toward incresised cominunication skills. We hegan iriLth 
. a warB-n|> game called Human Bingo , in which people were a^ed 
to share an answer to the question, "Here. is something 1 
offer and her^ is something X^need," Building further on this 
th«ne and the acquaintance exercise, we eacplained'the ohjectiyes 
and a:cti'yities for the evening and then hegaa a Hon-Yerbal. 
. Pnzzle , . In the non-yerbal pazzle participants were afeked to 
communicate with each other, other than in words, and complete » 
a -puzzle. The jnizzle had to be done by, a team and although 
i^e content was, simply completing a puzzle, the process -. ^ 
llindicated to the participants some of the elements- involved * 
in working with ftthers including sharing, being willing to 
understand the viewpoint of the other pei«on,/and not get so 
locked into one's own concerns that one can't function r ' 
effectively on a team, ^^z^ \- - " 



A pi^esentation was made by the consulttants about 'aspects, of 
communication, including a brainstormihg session where .the 
tofed. group listed* some factors or issues involved in 
interpersonal communication, • They included: " . 



1, 



2. 



Balance of communication-- . 9. Active listening, 
one person taajsing full . . ' , 

time or 50/5C5. - ^ .10, 



Clarif y^^. 



Keeping the fobus on the 
giver*, zli 



r 



3« :5on-verbal messages, 
it-, -Skillful listening,^ 
^, ■ Careful questioning, 
6. Meaningful to^cs. 



Eb^anding, 

Kaking an effort to listen . 
well,*' 

The subject; whether it ' » 
be close or -distant, 

, 14^ Other^ aspects of body 
language.' 



7» * 5Ihe use of paraphrasing, ,15,. Eye contact arid one^s 



8, Languag^ and the use of 
words. 



tolerance ,of silence. 



Following the br^dnstorming of comiimnication issues, the 
participants were divided into groups of three in an exercise 
called Helning Trios , One person was to be the giver, one- 
person the listener, ^d the third the observ^er. Comuainication 
was undei^taken with the observer taking notes on the process, 
and then giving information back to the participants on the , 
"how" of ^heir communication. Then the roles rotated so that 
^ach .i^^^n , in the trio had an -opportunity to have each role. 
After the trios practiced, a discussion was held about the 
nature of communication and the session summarized and 

evaluated. . " - 

- ■ • V' 



1 OQ 




--— , ^ « - 

jCfe begaa* the Y/ednesday afternoon session with a trarm-ujo 
game called Shythm , ^This was quickly followed by an explianation 
of the ob^ctives and activities for the afternoon and a report 
"by the grwp w^o had atteiided the workshop at Desert* WiUow . 
the previous month* ' "V . \ ' ' " - A "' 

.. . - -» • ; ■ -. r^"^- 

Building on the report,, the trainers e3cplained the problem 
solving' technique known as Force Field Analysis and gave an 
example. On the basis of the previously developed ohjectivej?,^. 
two groups- were then formed to ^t^ as committees. One dealt 
with the question of parent involvement, the other with ct.eacher 
and school involvement 'in the 'program, These committees bVgan * 
on Wednesday afternoon the .problem solving/action planning 
approach wMch was, continued through Friday evening. Bach' 
oop followed their oim. interests and worked' with the content 
th which they were concerned, Jii general, the process was 
followsi J— — • , ' ' • - ' • - * 

/ • IT: * , ' / ■ * - ' 

Cl^if icktion of ^ the issue— how things stand in terms of 
(parent involvement) -(teacher and school involvement) at 
present, • * s^V 



2, Goal definition — ^what would the ideal, situation he, 

3. Definition of the forces which exist in keeping the \ 
situation the way it is now, ^ - ^ 

4* Planning of action steps aissdciated with those. foi^ces tq, 
move the situation as it exists now toward the goal, 

5* j£' development of those action steps into a cohesive, 
s *action plan «ith dates and person^ assignments, • 

«ed.esaa. a.te»oo^^ completed ,ith a sharing of -the " ) ' 
1 j&jformation collected to date from one group to the otht^,' - 
laTbrief summary and evaluation of the afternoon sejssion, ^ 

.. ^dnesday Svenin^ " ' - ^ ' . - ' -J^r^ 

T^e began the Wednesday evening *session>&th. a warm,-up game 
called Do You. Like Your Neighbor an,d again an explanation; of 
the objectives and activities for the even:3big. We went, 
furt^r with an explanation of the forcf field approach to 
problem solving^ presented^ the afternoon work to those who . ' 
hsid been unable to attend in the afternoon, and continaed 
wxtU the problem solving apjaroach in the two groupsi Parent 
Involvement being one,, and Teacher, and School ^volTement 
the other. _ *' 

i <■' ' - ^ . - . 

VTe sClso Undertook the use of an instrument, FIBO-B , Funda^ 
mental Interpersonal Relations Orientation-Behavior, ^!^^ 
helpg^ people to look at their personal needs in relation 
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with others. All of the individuals took the instrument: ' 
w6 scored it, interpreted it and illustrated it through a 
number '.of approaches including an explanation of: relationships 
in a Barriage or between pe^ 

The Wednesday ^evening session ende^*with a summary and . 
evaluation,. and a suggestion'that, some* homework be done Just 
^by thinSng about next steps forvthe Action Plannin^ > ' 

/ *-- . : • ) ^ - - - 

Thursday Afternoon / 

Thursda^afterhoon beg^ with the wa37i3..up J5iTgon.^ys ' and 
the explanation of objectives- and activities^for the afternoon* 
We then reviewed tiie status oS the forcet field an.alysi£ to 
date^ shared the information among the groups anff ^oni^ued tt» 
-work in two ^oups in the action planning. ^ 

Later in the afternoon we stojjped the action planning and. 
did additional trios skill practice in individual coommicatiQn 
and counseling. We ended, the session with a bsi ef summary 
and evaluation. * , .s'- i^i- ^ 

ghuraday E vening \ - - - " * -- -^ ^ ^ 

, ' V 4 • J > • ^ ^ - 

After another warm-^up and explanation of ol5;jetftives and ' 
activities we made comprehensive presentations, one group to ^ * 
the other atbont the afternoon work and the status of the 
action planting*. * - / > V ^ 

Again we workdd on conanunication and counsel^g skill Jcactice 
in szaall groups^ in each case sharing information about tlie 
process* . ^ , 



/^ iPriday Afternoon and Evening 



"After the trarm-up and j^planation of objectives and activities 
Fidday afternoon we coiljftinued to work on the. action $lans, 
with the general objective of finisHing up by the end of • 

•the afternoon session. The ob;|ectiv'e was accomplished and 
prior to an excellent, potluck supper the ^lJLowin& action 

-plans were presented. _ 5^-^ 

Since tie two action plans proccedetC^ -M^er different 
directions, they will be presented in a somewhat different 
formatv The first,, having to da with p^f^t involvement, 
lifted extensive forces k^ping l^he situation where it was 
includjaig d3rf.ving and restraining forces. Bather than list 
those jforces. in detail, the following is the .implication of ' 
those^^rces,' and the action steps' as they were ^rganiZied 
into five na^br action areas, , . . , . 
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Act3x)h' Plan 



-1, Or^anige a parent involveroent cominittee to undertake a 
' variety activities. * « ; 



Who is interested* 
^Help t&ea xinderstand the 

ioportancei of parent in- 

volyenent* 
-Invitations to parents. 
Kore, social events and . 
' *. dinners* 

. . 0ei parents enthused* 
. 1^ theia to attend* 
mtk- to individuals* 
Organize the effort, 
^ MfiQce parents feel 
important* 



Provide car poc^s* 

Support Tndiem^des* 

Children acti1B.ties for parents* 

Jxiiorm people of the agenda. 

Local Indian schopXs* 

Keep the -^1)^ councils informed* 

Trihal coiincil to accept their 

ideas, * 
Intergroup started again* 
Find, ffloney to pay P!E& dues bjT^ 

selUng refreshments at . . V . 

meet^ings* ; . , , 



2* Estafalijsh our ogn PEA to meet here^ 



Meetings in the -comnunii^* 
Possib^* set up own PT& and 

include all area Indians* 
Committee jbi'clHde all 
• Indians, not only Colony, 
^/Jheck urith possihle city PTA 

cooi-dinating group. 



T03£e meetings to the parents 
who c^tlt, get to the meetings. 
Minutes "«ad oral reports* - 
Students included at- com^Iittees^l 



3* 



Be influential in textbook selection and ' other 'TJuhlic' 
school issues,: ' . ' •. 



. Summer day cajff^prograiiQ, — ..' 
. IfYC iiovie project. . 
More Indian^ culture progr^^ 
. for cnrichkent,. also folcv-- 
nott-Indian students*. 



Indian .studies in the 

cuiSficulun, K-12,^ 
Books sensitive to Indian 
, concerns* 
Records, open, 
Kake_ curriculum selection ■ , . • ; ; 

comliittee sensitive tO' .' • - 
^Indian xoncerns"|^ . , ' . j- 

Coordination and communication wi'th headstart< tutoring 
pro^aa, public schools and otSiers ; . - "ip" 



Tutors extend invitations* 
Tu.fers make repeated visits* 
i^ucation comfaittee to *" 
- imderstand its role as 

adidsory to the tutdring 
. program* 

Mora personal caaJLs, , _ 
Coordinate trith J&fficers 

Of the parent advisdry 

committee of headstart. 
Get headstart parent in- 

Vol|rcment committee to . 

tell abotjt -parent involver 

aent techniques** 



Form an ad ioc advisory committee 
with power structiiaje. people 
includin^'City Councilmen, Hayor 
and important people* 

Possible people to include! Key 

- Dale, Bob Rose, Jane Douglas, 
Dr. Andersoir, Rev, Allen, Davp 
^I^bow, Elizabeth Lenz, Joy - * 

^Lfealand;, John Trudall, Warren - 
d*Dazeddo, Dewey Sampson, Blmer 
liiller, Jerry HoUaway, Dora^^ 
Garcia, To;iy Lampone, Ray Kills ,^ 
Effie Dressier* ' - • ; 
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5« derations v/ith jnediSka ajad other 'PuT>llc relations ^ 

.PR relations^for tutoring Local pa^er^' , , . ' . 

program, , Gjo statevdde 'and epr ead tlie word, 

,3Ek3«cati6n committee here, "Perspective," 
, ■ CoBsttittee to be more -visible "Nevada Journals" 

. ip-parecits,.. • "Native Nevadan." /r ' ^ 

'Appoint someone full time Find out ai)6ut other program, 
-~-^or larent relations, /' ♦ 

' Press -and TV, ^ . * • ' ' - ' . : 

- "How to educate* childreh," ^ ^ 

The final part of. the action plan was more E^cific, Vf e 
decided to establish a steering committee composed of: . • 

" Viola' Zoniga, Chrm, Pro-Tem Gerald Ssoichez ' ; " ■ : 

\. . Maraorie. Street * Key Dale. ' " " 

Bavid-Iybow ^ . ' Lillian Dale ' 

Barrel. Crawford . ^^erigr Houtlaway^- , 

55ie first organizational m'eeting ?dll be hid" at 7:30 p,m. : / " 

March 6, at the Drug Abuse office, Viola will call people 

to roaind them. Agenda will includei^ . . * • • ^ 

Eeview the workshop, . ■ - ^ . * 

Plan priorities, • - . » • ; ' 

. Organize the ad hoC* group. ' " „ ^ ' ' ■ 

Planning and deciding who is to las^e contacts and 
. what to say, ^ . • - T ' > " ■' ». 

Decide^on andate for the first ad hoc grpup meetings 
Date for the next steeling committee and wheth^ or . . -* 
not itidH meet regularly, ^ , - : r . / 

-Jlan procedures, noras and coiarnunications, . ' V" 

?Kie functions of the steering cfommittee asr'e to; 

* * ^ * - • _ " *^ 

1, Organize' ourselves, decide on goals, procedures ^and 

prioi±ties, ,^ - r =.3; - . - 

2.. Organize the ad hoc group with key people for supports /' 

3, Have ^ initial meeting^o organize a parent committee* 

4, Keep the'-trib^ cotincil informed* , - : • ■ 

0 '■ Action Plan 

!PHe second action plan had to do with the general issue of 
&o©ram-School relationflliips, ^ - r ' ~' \ ' . ' 

*It was discussed tp aj>proach the problem .from the functional 
or policy Llevel. The following components were" listed, . 

• Teacher- tuto? relationship. Sensitize the system to pupil 

Teacher-tutee relationship. needs (teaching methodology, 

Program^system-principal- (Cultural sensitivity, 

board, " . additional, services;, > 



lb 



~"5tT7as.aec4c[ed' that the- teaciiex- tutor relationsMp wa^.tiie p^rt 
of th^njsfiue to really emphasize. Therefore, the jbssue became: 



'Comimahicatipn.5 vriLth a limited 
numVer of teachers^ 

Lack of a mechanism to regu- 
larize coiDimmieation^ 

Roles «not clear* 

Coimnunicatioii s|)025adic#^ * 



Of t^ people don* t know what to 
do when they do ineet% strangers 
or have had past relations^ps 
as student teacher* - ' " % 

Teacher laight he threatened hy 
tutors and vice versa* ^ 



Thus^ the* goal of ;the action plan hecame as fplJ^ws: 



iHRegular communication* 

2- EffectiVe communication; 

relevant, helpful & open* 

3- Know each pther* 
-teachers giving tutors 

curriculum outlines* 
^rlavoaLvement of hoth 

gjraups* • 
6-^tors and teachers ob- 
serving eacli other* . 
. 7^eachers cooperating with 
counselors* 



8- Both academic achievement & personal 
♦ growth of students he cojisidered 

by teachers and tutors* - • _ ' 

9- ?Deachers IqpMng at how thji program 

is and how they would like^it "to - 

be so that their suggestions or ^ 

inputs could be litiliaed*" 
IQ-Teaclrers & tutors getting yid. of ^ * ' 

-^heit iang-ups* ' * { ' * 

11-Have teachers see tutors as sT - - 

resource*;--^ / , 

ISttEstablish^ an agenda for contacts* ^ • 
15-^litorB loHDw /^ogram goals &^^tmc^ 



As a' result of the issue definition and. the establishment of* the 
goal, the following Action Steps were set up in a What, Who, 
ffhe^n^ format* ' ~ ^ ~~ : - . 

What ' : " . Who ^ ' 



Set 5p regular teacher/t^or 
Meeting schedules on an indi- 
vidual hasiiB* - . 
Attempt to have :2 personal • 
' contacts and 2 tjelephohe 
contacts per mpnthi \ ' 

(2^4,8,il* & 12 ahove) ' 
Detenirine discussion areas 
for tutor/i;eacher cp^acts 
iicluding cttrriculjimi sofei^ 
& personitl develfigcSaent, spe- c 

<s cial prohlens & needs, impro^red 

. tutoring techniques. 



Prog.djtr^ & prinr 
cipa3,s' foUow up : 



Tutor & teacher &" 
aides . - 



-yhen .. 
Harch 1975 



?rog.dir. or 

delegate 



• * ■ 

Next staff 
meetjaag 



(3,9 & 13 ahove^ * 

Set up a social affair to Group at next 

orient people, that is t,eacheys staff meeting 
tutor, parent, tut ee, co|nnunity . " • ■ ■ 
aides, to prdgrain & 'tc each * ' _ ' , . 
-other, goalSj objectives & role. 



Kerch 1975. 



ERjC 
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M _ 



What 



11 



(3 & 6 above). ' . " , . , 

Set up' cl^as^ & ttitoring Tutor's: teaelier 'Decide a^^nesct' 

. session observation tiiaes by permission from . staff meeting ^ 

. with--critique. ^4«^^^«n c^.^.t.^.. ^ . "-^e 

<7 & li above) . * 
Help tutors, learn how to 
gain t trust. & cooperation 
through supervision of^^a 
workshop-.' i . ♦ 



principal , & • teacher 



iStaff me^tings^ 



(3LO*^ab6ve) V ; ^ ^ 
Staff meeting desired to ^ Prog.diip^ & 
look at 8e discuss indivi-' \ committee 
dual tutor hang-upsr with 
teachers & find ways^ to ' * 
deal with,: them, ^ 

(13 above) ' ^ - ^ 

Set up re^lar program 
staff meetings, invite 
cpBputtitjf aid^s^ 



Virgihia, Lis^j. 
Mar^.& Lillian 



Immediately 



Get a copy^pf the teacher ^ Carol* 
cinciiciilum jguide & set up - 
stud^t falders & keep 
currents w 



up ijorkshops for 
teachers to assist the 
tutors- in developing 
tutoriiig sTdTrl in speci-<r 
fic conrt|Mi>^eas, 
individual ^ group^ 



Kesources fitaff ' ' 
meeting to determine 
need J prog*.dir * • to 
establish ' ^ S ' ^ 



ERIC 



Use workshop outcome -as 
the agenda for the next 
staff meeting. 



Virginia, Margi 8e' 
Xisa 



After a delightful potlucic supper the group reconvened and 
undertook. a Concensus Decision Making 'exercise csdled 
. A Trip to the Koon - ' • - ' - * - \ . C . - - ^ 

Participants were asked to f i%lf out a worktop evaluation • 
• form and' spend some time discussing, in a quite positive sense, 
1 the nature ahd^alue of the entire experience,..- .* - 

-* V, Summary and Recoamendatag^ns* ' .' .: ' . v » 

The woi^kshop was planned and ^plenented on the basis of two 
iaajbr^ obo'ectivesy ' * . 



"5^ 



.. .» --^-■^I'. ,^A/-"^ Xtf^^easipd iiterpe^^sonal communicatloii pkill jpsirticjilarly 
''^B* J*r'egtaa deveiopmenf and team bUil^ding including j)l4Qnlng 

:'C >r^ ' r . - :\ • • \ - ' - • v-^. 

, . . The laaj^or otitcomes of the workshop' vrere ^onie increased skill '. ^ ^, , 
. ? 'iii -ComBmnicatioh and the;, develapaent/oi; ^o comprehensive . * ^^r-'U- 
"' ftctipn pl^s,j one qoncernins parent ^Ti^^olvement. and -the other 
. '"^^ deal^g.icLiaii sjhool inyoXVement a§.i.t surrounds ^the tut^ing^ 




:^ The nufflher^'Of peopie varied from 18 to approximately 3Cf^ J 
each groups,. In ge^ner^ an expeidential s^proach irasBsed . . 
l>tiildifig on the e3q»erfci6e of the participants, .helpiiig them 

"T^-share information Mdth'each other an4 l^am to work together 

Eecommendations ^^ojv further work mi^t. ijaclude the folloi^g. 



^ _ ■ 1 series* of follot^p-up woirkshops t^ed- bIl^ the idea of Z the 
- .\ : Aqtion Hans* £i each session the Afctioii/^siii. jcxould ^e;" 
4 reiEiewed^ and the questions ajsked'^.t'What has'^ heen im 
X^'T^''^ as planned?" /^^Hotr did it .go?" ^^Ihat jSas ndt^^J)e$r^ un'der-^ 

' taken and why not?" "What should he the moBt '^ja^pri'^te- ^ 

\ ^ J» . ^^2?^ stepst". the iraplementatioil of the^plan^Iiig , > V 
, ^ \ ^^cojatintie*s, skills necessary 'for^'itfir iaiaem^ntsftipn ,can - , 
, . defined 'and developed in training ^essions>^. ' 



\ 



B. In'^erpersoAal.cs^iinunxcatiOn," whether having ^^^^ 
. - the 'tutoring. relationship or "team J)Uilding in an orgiani- . , 
zational sense, can alTrayg- he improved. . V/e would .^t^Pongly ' 
recommend increased'oj^prtunjaies fox- the staff ijicli|i4iiig .%. - 
the volunteei^ to develop their skills in^commmicaifc'ins-^ 
' f ssdA cdimseling with other people further, pacticularly' ''^ . * 
in the^ small group and He'ipjng Trios fbrraat, . Video-I^pe , 
i^uld ^ a u66ful adjunct -to ' that training, > - 1 ^_ , ^ 



C. The gene^fel moves by the ^oup conceiving parent inyqlve«ent' 

ijito the .development of their QwiE PTfi- edd iJicjf eased ' . ^ 

t . ihvolvement^ on the behalf of ' 3jidian children in the BeiTo 
- ^ . . Sparks, PiSjlid School' System. should he encoui^ag^" fei^I^" , . ^ 
supported. ^ . = ' . ■ " ' : • ■ > , 

' . ^-^ ■ 5- '• '^-^ ' -r ::■ 

, D. facilitating workshops .might he held for commiite'es that . - . , 
4,'. develop 'such as the PI/U the "j^ent'c advisory,groups, the ,1 <■ - r 
• V , steeriiig co^mmittee or o^gj* iidividuals ahd groups as. they ^ 
, . " . mov^e together toward increased- educational opportunities . . '. [ 
for ""the Beno Sparks Indian Colony child^^n, ' ^ . ^ V . \ . 
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VX- Evaluation . i.^' , . ' ' * - S^- ' ' ' * 

"■Eyalultt4.pn of 4hd workshop was undertaken -Ijy the use' of an . 
instrguraent desigr^d for the purpose. A sumra^y of theb results 
, ^ - ,is. attached including a restatement of all of the comments ' 
' which were^ -written. , . . / V . 

• '- - - ' . 136. - . - ^ 



. • p. 
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WORKSHOP .EVALUAIION . . 
^ : Reno-Sparks Indian Co;Lony* -Workshop - • . 

.' ;■ .• , . Peljruary 25-2a, 1975 . • . . . 

We jfould appreciate 3f our comments concerning the usefulness 
«id value of the Workshop,, ' Please answer eacli question as * . 
" .U. " ^ ftca ted^ and add any comments at the end, tlikt you-ff3Sh. ... ... . , 

..v»^r^- CP^snse circle the most appropriate nipnbei?^ • 

7 ? One ' db jective of the workshop was to'bring about sojae , . .• - 

^- . ^p3?Qyemeht in communication, skills and patterns.* In the /n 
' . ffeur day§, .tlie objective was accomplished: ' '^z 

t -■ - ^'^--^ — ■^'^^ . ' ' ' ' : ' ■ Median ■- 

-7 =^ f 2 2 3 * 5 5 :^ Response 

nol^ ^t all ^ some . , --'considerably';^ - \ 

. 2. "" The second major Objective jcbncemed program development, . ^ 
■' teamwork /and piamiing for program improvemerft* in the four"* ' 
' days, this objective was adcompllshed; ' / * * * - . ^7^; 

1- •! 1 .3 3' 7 • ' > 

V ' 2 ^ 5 ^6 8 9^ 10 ' 8 - - - 

• : jp^t .at<all , ^ > - some, - ^ , ^considerably 

% ' . 3. , The %|a?m-up games." werer . " " r - <?| " . * . - 

' 1-* . 2; ^ 2 ■; ;> ^ B 4. . . 

- /^/-^ 2 "1^3' " 4 --23^ -.^ 6:^ -7. . 8 c-a^^ .-aa/ -7 . 

?> tfas^^pftirae vgrrpmille • ve^ey important - ' ' 

- '"^ 4.- ^ffae learijijig stylef used— experjlenAial, aimall !grou|^ 
• sharing exercises rather than ^^^phAslI on lectures F 
^ . , . other -p3?esentatlons was • 

. 2;^ 3 ^ 6^ . , - 8T - 9 ' :^10 

- , waste, af time worthwhile ' ' - ^: • very important ' . 

V. . • 5. The consultants* general appijpael^, skill and abdanty 
■ f . ,J;o work, tbgether -was": ' f ' ~ 



ft 



'1 -2 3 ' ' 4 5 6^ .iJ, . ,8^v "10 . ,8 . 

^ool?. ;» > average . . ;< " ..^excellent" 



'6, Please put. the .letter "H" by the most useful activity 
we underfcoolc., in your opinion^ and the letter, *^L" the 
least useful -activity. " c" "vv 





it's - 


12 ^ 




15 


i 


■ 5 ' 




6 


Is;- 


is: 


6- 


-5 . 




5' 





^ 0 - Iiecttxre&, presenjbation^ about conmiuiiicatlon 



1 - Action planning ' / ' *r 



3 - Kon-verb^ puzsile' 



3^ - ?IRO^B (test) 



Trust valK 



5^ Ifoon trip exercise 



^\ In general^ I wolbLd rate, the workshop:' 




1 1» 3 I: ^ ^ 2 : 9 3 

1 2 • 4 5 .6 7 \ *8^^ 9 10 

poor " ^ * average , e?oeilent . 

Wiii^^ additional traiijing night be useful fov you in 
the prb^am?- * ' ♦ , / ^ 

Pei»h^s similar Jraining^kt a later date wl\en we s^e ifhat 
feedback are or .a study of things leaamed. are being utilized 

It ifas useful as people^ got together. Most' of the time^ 
everybody stays .in the3i» own little group/ ' \ ' - 

Xi;hink I could use a little training in everything.. 

Hissed trios connuunication practice; could have been useful. 

Maybe a little irfore tidos counseling or^one-tb-6ne._ 

I would like to s*ee more of"%a£ogs invo£irejd in improving* 
pe?s6nal communications, most or ^them have difficulty in 
speaking In groups and speakipg tqj groups . - 

lo at^e^d more 'workshops' as I was not able to attend at 
all. times, . , * ' ' . 

More wbrk with tutt>rs. * - ; 

Knowing how to cope with your tutors aiid steps on What to 
^alk about. Understanding' children. Trusting the people- 
going to ^^ther people for help. r : * ' 
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-J -^^^ people invoivecL jLn the tutoring program Should 
^ oe brought up-tp-date on current' teaching methods. 

• .More programmed workshops in the future of this kind," * 
. reporting on each group' progress in how^the^ ^e dping^ 

^ More-^omSuiilty development skills, more than what I received 
'-. Better- one-to-one counseling. = -J . ' *. 

JolloW t'hrough on action plan and further workshops on 
^Increasing communication skills^ working together. ^ . 

More group patticipation and 'more time allotted^ . * ' - 

' ^-^ ' ' - ' ' ' ' ' ' ■' ' ' G - ■ '■ 

■Need to kno^ more educational "tricfes" fo^ keeping -"attention ; 
^ and Interest of 4;utee. , . ^ .r 

- . ■ -^-^ ■ * • ^>-"' • ■ " 

Absolutelyvyital the teenagers ^express themselves sjore, 

2^* j^^^^^^^ any comments abbut the workshop or the consultants 
thfit you wish.. - 4./^ - : . . ; 

The overall workshop was excellent. The^ethod, illustration, V 
. and approach used to p6s?t a point across to people 'was , 
beautiful. If they didn»t get a point, there i^ nothing -^^v 
mpre to be done. The training was simple^ clear and und^stand^l 

■ Ezeellent~. . ^ . -V^. ^ . . ] 

*' ' . =- \ . . ■ ^ - - 

I thought that, the workshop was pretty good, I learned a , « ' / 
lot of thijigs about myself and what I 6ould do lo improve. ' - 
It also gave a lot of iaiformatlen i could'jjise later^. 

• . -".^ • - S- - ~ 

I think the workshop conceived all I could -think , of ~~ 

For myself it was very worthwhile the. two nights I eamej ^ 
meeting n^w people and learning new ^oncepta that will help 
me late^? on in dealing with groups, ^ * 



Thoroirghly enjoyed it., ' . " <- 

The hours Cnight) were a little* longV I didn*t really want 
to come after school. I mean' a. fall day of Scholbl and then- 
haying tp come to a workshop and sitting for a couple of hours. 
But it 'was all rightl 

There Were some areas such as the trio§ communication ancK 
the PIRO-B test* I fojmd particularly worthwhile and interesting, 
i greatly enjoyed these twd areas. Lectures tc get an area 
started were great. .-JChey were presented in a ^od manner in ' 
very sequenced steps; The only presentations I ^dund not tpo 
Interesting were detailed reports to the group iiv general about 



Iiction plans, ferhaps a .little more generalizing would have 
been helpful' and not so boring, The action planning workshop 
jias dealing with subjects that were valuable and pertinent 
to the tiitoring pr.ogram in general. The warm-up games were 
helpful in getting people really interested and participating 
in the. worKshop, One area, the ccanmunication objective, was 
almost aiccomplished. Perh^s getting more of the tutors - , 
involved in trio communicaTO.on practic'e, and other areas. I 
^eel .we really accompliished a lot and worked hard in 
acc<?i^lishing our objectives — communication and involvement, . 

!Ehe^twO' consultants were quite* to^ understand and were 
real fine, gentlemen and patient with all the foolishness 
that wen*^ on* \ ' / 

^OTiultants were excellent. Would like more iiistruction Jlei 
tK^near futxxre. ^ , - : ^ ^ 

1 liked. i$ a lot and the games 'did 'do somethinl to me^ 
Wtf had' a lot of conmiunication* 3 > 

The Warm-up games were good because they let people relax 
^d not be ^o; formal so they would, contribute more and 
they let people learn a little about each oth^er and the : 
instruct oys.. Over all> I think it^j^s^ helpful and the people 
^who really wanted to learn, really got something out of it* 
I also feel ^at the w^ the ^q?*shop was presented was - 
¥ery good but* I think thatf the evening sessions ma^r haire 
b^en *a little bit better than the afternoon sessions as there 
were more people apd they had a lot of Igbod ideas cthat they 
contz^lbuted to the, program. More people really got involved 
and this was good. It was alio good that people who didn^t 
know^aqh x>ther maybe 7got' to know each *other*. 

Wouldr;^eCice to see a toijiOTt^up- next fall td see if we have 

fzed this ideas .put out. lT?eally enjoyed the workshop — 
i other meetings I cancelled in. f^or of this workshop, 
je'l this will all be of great benefit to me in the tasks 
we 'ftave to perform inputting our action plai together and 
setting iip our.*Jobs ahead: of -us-. * 

^ ' ■ • : -i . - ■ • ■ . ■ ■ 

Thsmk yjovL very much for the exciting four days. Please come 
back again, with Dean»s help. _ • . 

consultants could have had a little more control"" of the 
70ups, jaore input from all of the group, A lit.tl*-sipre 
lowledge . on working with Indian groups , I feel- -a couple 
have been handled more skillfully. Better facilitation of, 
the'CTOup*' , - 



j&ctio n plans especially helpful — good foundation for future 
:plans— IiopefuiiW we can really use «iese and do the things 
-'l^at Tfere on pdper. Learned a great deal about others and 
- ?ayself--feedback is inqo'ortant. Establishe.d important 
"relationships with new people. It's like a door opening 
to another worlds it's been opened ^ hit hut I must keep 
looking for ways to keep it open and open it even fu3?ther. 
. • - • . ■ " . - - - '■ 

Waa good^ 'More understanding of the ethnic groui>s (White, 
•Xn d i a n j 'Chicano^ etc..) needed by the consultants, less 
repetitioixs explaining, etc., by them, and a formed plan^ 
-■'in i&ich to "draw" out more response from the peoj6.e — a bad 
Che is tha-t they (consultants) tended to^use or pick out 
8.uch a f ew of the people present rather than, utilizing 4ill 
jthose present but in ^he same token they (consult aits) must 
be coBHaended too for the superior way they conducted this 
'workshop. - . ^-^ - 

Program well done afld consultants friendly^ eapabale 
^d ifilling to help. . ::: - - 

I was able to attend only one se.ssion but heard about the 
^ s^sion from others Kho were extremely enthusiastic ♦ - The , 
Isession I attended^ Friday evening^ was V^^y helpful to me* 

Group concensus^ — me talking too much^ importance of \ • 
encouraging the ^uiet people. \^ 



1 attended only the "mod 
It was well presented an 
gave insight into onesel 




exercise?* -on Friday evening* 
iS^ized^ I thought the summary 
dso groui> behavior* 
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